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FOREWORD
Humarmidad has many meamingss markind, human nature, human feeling, kindness,
education, c;ulture. A11 these things were part of George Sdnchez's life as teacher,
scholar, and advocate of humaﬁ rightss Witness to the wide range of his activities
is the variety of fields professed by his colleagues and friends, as well as by

&
those who did not know him personally but were inspired by him amd e

ik vl

The contributors to this volume honoring George Sinchez's memory reflect the
breadth of his work. They include scholars and men in publie life, young Chicano
activists who looked up t;o him as a predecessor and veterans of the education and
civil rights battles of the forties and fifties, the young and the old, mexicamos
and Anglt;s--a fitting testimony of the legacy George Sinchez left us.

The editor ackmowledges with thanks financial assistance from the John Hay
Whitney Foundation, which made publication possible. My appreci:_ation 2lso to Dr.
Julian Samora, whose assistance in making the necessary arrangements assured
publication of the volume. Most especially, my thanks to D?.-Luisa Sidnchez, who

was most helpful'in giving ; bibliographical and other information about her

late husband.

- e . -

~— Américo Paredes
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SOMBRAS ANTIGUAS

shadows darkened by agé
cast suebos antizuos
on wood fibers
on life nerves
path of corazén
irdspendiente 1Iquide sagrado
bajo el svl des rayos emplumados
1z tierras de capas escamadas
los pechos, nourish magzorcas encueradas
malz offerings
to,the temple of flesh
to the temple of bones
mortal offerings
to mu;-tal bodies
to coraztnes sterros
to rostros mortales
peace exhaled by flowers in midafterncon
respeto a las carnss, huesos y sangre
ajero s la violencia ante ol derecho

respeto & lo vive ¥ lo muerto

propio sncuentre con reflejos apagados y oscuros

paz sntre los vivos en 1la luz
sternzl transformation
never dead and gone

erily absent flowersong

aluri sta



DAVID BALLESTEXCS

David Ballesterosy-Dean
S&h?é%;ﬁfkﬁftsi, iences
California State University, Sacramento~

#A Humanistic Approach to the Education of the Bilingual~Bicultural Student%’%f

"...the child's vernacular, his mother tongue,
is a valuable asset in any educational program

that is conducted in another language." .
George I. Sanchez

Bilingual-bicultural education is a lifelong process that needs constant
reinforcement. It is an experience, a way of life, that needs to be maintained
from early childhood through adult life. Spanish-surnamed students upon enter-
ing school bring with them a culture, a languapge that ought to be developed fully
along with the study of English and other cultures that comprise this country.
The school must not be an obstacle but a facilitator in seeing th%t students
take full advantage of their bilingual-bicultural background.

The enactment of the Bilingual Education Act. gives impetus to the education
of the Spanish-speaking student. It provides a national commitment for signi-
ficant changes in the educational policy of school districts and teacher training
institutions. It gives moral and legislative recognition to the éssets of a
people whose mother tongue is not English. Bilingual-bicultural education serves
five positive purposes for the student and the school: (1) }% reduces retardation

through ability to learniwith the mother tongue] immediateiﬁ; (2) )ft reinforces -

the relations of the school and the home through a common bondj (}) ‘2i projects

the individual into an atmosphere of personal identification, self—worth)and
achievementi‘(&) ;@ gives the student a base for success in the field of workj
(?) jff preserves and enriches the cultural and hu@an resources of a people.
Bilingual education is the concurrent use of two languages. Bicultural
education is the concurrent use of two ways of life, two cultural points of view.

Language is an integral part of the culture. Thus, to be truly bicultural implies
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being bilingual. However, a person may be bilingual withopt being bicultural.
Knowing the language of the people with whom one works does not guarantee that
one understands their way of life. Cognition of a culture is not enough; it
must include feeling, experience, being. Biculturalism is a state that indi-
cates knowing and béing able to operate successfully or comfortably in two
cultures.

A humanistic appreoach to education is equality of opportunity for all stu-
dents. It is the respegg}goncern§ for students regardless of the language and
culture they bring to school. It is the understanding of personal learning styles
of étudents._ It is the positive climate established for students to develop their
full‘potential by taking advantage of their cultural and linguistic aséets, It
is the belief and dignity in all students regardless of race, color or creed.

A Pioneer

Dr. George I. Sénchez, whom I consider as the major exponent in bilingual~
bicultural education among ;;;_MexicanﬂAmericans, back in the 1930?% was promoting
and analyzing the dual experiences of language and cultuée among the Spanish-speak-
ing people of the Southwest. He was attacking IQ tests imposed on Mexican~-American
students. In one of his numerous papers on bilingual~bicultural education,
"Bilingualism in the Southwest~-a Tragi-Comedy," he admonishes the schools for not
seizing upon Spanish as a natural cultural resource and as a means by which to
bring about proficiency in the English language. Professor Sdnchez viewed bilinggalm
bicultural education not only as a way to preserve our culture but also as a means
for intellectual development and cultural understanding.

For over forty years Dr. Sénchez was an educator, a scholar, a spokesman.

He influenced many Mexican-Americsmsto pursue higher education,and manyhﬁrésently
hold key teaching and administrative positions at all levels of education through-
out the United States. I was privileged in working with him at The University of

Texas at Austin for two years. 1 can remember sitting in his office discussing
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‘tne problems and assets of Chicanos, of his concen that %g Raza was not advancing
fast enough, of strategies on how to beat the establishment, of methods and
materials most suitable for Mexican-American students, of our Indian-Spanish-

Mexican heritage in America. .
A

Dr. George Sanchez was a fighter to the end. Using his experiences «f his
f\’ew’j
native state cf Mexico and his travels in other ﬁ%uthwestern states, he began

P L aposi -
criticizing ﬁﬁa educational systen 1mposiagza masﬂi;lngual, mvnaﬁgultural

currieulum on Mexican~Americsn students, In 196%§@mring:the hearings before the
U.S, Commission om Civil Rights in San Antonio, Dr. Sanchez was asked if there
o
wasﬁ%%;snn why bilingual classes should not be taught. His response was that
St cendh o
there was no reason under the sun, that way back in the ﬁﬁbk’igétury in Mexico
people sent their children to school where three languages were taught--Spanish,
opt
ﬁatln,ﬁﬂahuatl~~withaut any ill effects\v/»ﬁ few months before his death, he was
testifying in court against segregated practices conducted with Chicano students.

Educational Negléct

/5
Better education for Spanish-speaking students “i% no longer poing to be a

E 3 1
hope and a prayerﬂgﬁat a demand. The Mexican-American youth movement which has

‘raisaé{%o eloquently {the ory, ya basta, has focused its efforts on destroying

the belief that the bilinpual-bicultural person is disadvantaged, handicapped.
The participants are striking at the long-held debilitating syndrome that the
school can educate only'those whose mold fits the curriculum. They are saying
that if that is the extent of the school's capacity, then truly the schaal?amd
training institutions are disadvantaged, handicapped, for they canmot cope with
different manners of behavior. TheseVﬁchools and training institutions must
change their programs to meet the s%udents instead of trying to compensate the
\“Kﬁvﬁnsaij ,
students for failure to meet the school. ™8R lower~class and %he ninority stu-
dents who do not fit in the middle~class mold are less likely to be educated and

more likely to becomedrop-gut statistics.
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Mexican-American and other Spanish—speaking students who begin school in
.("'nohumg/‘
our educational system without sweeleing English run into the hundreds of thousands.
The trend has been'&ﬂffarc&g@?these students to repeat grade levels and to post-
pone 211 serious academic work until they learn English. This latter approach
commonly leaves the Spanish-speaking student three to five years behind his
Anglo counterpart by the time he is a teenager.
The notion of cultural superiority has seriously harmed the United States in
. uvrﬁu Pe
its dealings with other nations an%ﬁﬁinorltzes in this country. \v/ Whereas Buropean
children grow up with the notion of cultural diversity and frequently learn two
st udénfdzﬁ/ﬁ
or three languages in the course# of their formal schooling, sehkeeds in the United
fLve
States commcnlyﬁzsolatgjﬁkamatadan%s from cultural exchange. This cultural iso-
lation is reflected in the neighborhoods, in the churches, in the schools.and in
’ rd

club activities. If students in Burope can speak two or three languages, why not
in the United States? We sey yes, Europeans need foreign languages for econom-
ic existence, but don't we need this same type of exchange for social existence?

It is a striking contradiction that in this country millions of dollars are
spent to encourage students to learn a second language--and Spanish is one of the

but

most popular electives-baaﬁf/;t the same time many school officials frown upon
Chicano students speaking Spanish at school. It is easier and safer to prohibit
the speaking of Spanish on the school grounds and in the classroom (the need being
to learn English) than to take the imaginative step of teaching English and Spanish
to both Anglo and Spanish-speaking students begipning in the elementary school.
As a consequence, the "educated" Spanish-speaking person who has survived the
school system is likely to be one who has been stripped of his native language,
or at best speaks and writes it imperfectly.

By the time a student is old encugh te begin learning in our public school

system, much of his skill in language, much of hzs ccultural behav1or and his person~

ality have already been developed and determmned. What he finds when he gets to
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ﬁchool will either reinforce and stimulate the learning process he has begun or
else bring such trauma that his intellectual growth will be stunted. The dif-
ferent ways students perceive, think aboutjand react Wit their world must be
observed and understood as precisely as possible if teaching is to meet the stu-
dent where he is so as to maximize his development. Educability, for linguistically
and culturally distinct students, should be defined primaﬁiy as the ability to
learn new cultural patterns within the experience base and the culture with which
the student is already familiar.

Shortly after entering the primary grades, the Mexican-American child
begins to realize that he is different and.that his difference is taken by
society at large as a sign of inferiority. And it is not only his schoolmates
who teach him this; frequently the teachers themselves betray an ill-disguised
contempt for the schools and neighborhoods in which they work. The opinions of
the teachers are reinforced by history books; in which the youngsters read of
the Spanish Inquigition, of Mexican bandits, of the massacre at the Alamo. The
result of this kind.of teaching--or lack of teaching--by both school and society
is that the Chicano student is kept ignorant of the significant contributions that

”~
his forebeargfs made to developing this land, nuestra tierra. At a time when he

should be developing Fride in his history and his own unique kind of Americanism,
he is made to fgthhe does not have a right to participate in the American enter-

prise, that he is an intruder in his own land. o
“ha

A large percentage of Chicano students are still isolated in schools Whéek’
@
are predominantly Mexican—American,ksituation% caused by de facto segregation or

gerrymandered school boundaries. While the segregated Anglo-American students are
- - That
equallly deprived of a heterogeneous environment witded could lead to increased

educational development, they are rarely confronted with a school environment

which directly rejects the culture of their home environment: 1lifestyles, food,.
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The use of achievement tests or aptitude tests for selecting people and
sorting them out has persisted down through the ages and is unquestionably xé;W
most prevalent in our public school system today. The widespread use of tests
for purposes of selection, for deciding from kindergarten on up who wi11>succeed
and who will fail, is endemic & the kind of competitive culture that character-
izes all é;laur social institutions, inc¢luding our schools.
| The full potential of an individual's contribution to society is sacrgficed
when he is denied adequate educational opportuﬁities. Failure to consider both
the values as well as the handicaps of blllnguallsm and placement of a large
numberéﬁﬁ=th;;;:%%kdents in remedial and special education classes; are examples
of discrimination against Mexican-American students. Poor teaching cannot be
protected in the schools through the assumption that the student does not have the

ability to learn. Bisprcpcrtianate‘numhers of Spanish-speaking students are placed

in ¢lasses for the mentally retarded because they cannot cope with the placement

" tests given in English. Many are also placed in remedial and non-academic sub-

jects. TIFrustrated and misunderstood, Spanish-speaking students are rushed through
or pushed out. A major cause of dropping out is the general discouragement and
low morale of minority students caused by their treatment in school. When the
student begins to discover that the teacher does not understand him, he develops
negative reactions not only to the teacher but to the educational process and
fiaélly to the entire culture and language u%;;% the teacher represents.
Teacher-preparation institutions have done and continue to do little to'aia’
their stuifnis in coping with the prcoblems and assets of minority students.
Collegéﬁi%niversities continue to certify teachers who will have life-long contact

with students from different ethmic backgroumds, but do little or nething to

specifically prepare them. There are few special courses or sequences intended




to provide future elementary and secondary teachers with either the skills or T/ .
3 understanding;'of linguistically and culturally distinet students.
Why isn't the bilingual-bicultural student prepared to attend and remain

" in institutions of higher learning? The reasons are in the main that our ed-

ucation system is not geared to meet the educational needs of Spanish-spesking
students, thus developing an simosphere of discouragement. The Spanish-surname
college population is very smail,‘§%;§£;? yet are,college graduates. In Califor-
niév for example, which boasts a large college population, Blacks and Chicanos
o wiiidinde srew.

make up 18.3% of the state population, yet constitute only %.8% afﬁéﬁivefsitiesy
5.8% 0§i;tate colleges, and 11% of community csllegesyzf

Tﬁe‘&yanish»speaking community needs more college graduates, The import-
ance of an education cannot be taken lightly. Ome of the most important routes |
by ?hich the Mexican-American may reach some measure of equal ‘opportunity with !
other American citizens is schooling. For every successful man or woman of Mew-
ican descent, there will be innwmerable others who will Be inspired and motivated
to move shead.
Identity

Chicano students can learn. Their language and culture should not be ob~

stacles to their success in schooly but effective tools for learning. To destroy

their language and culture is to destroy their identity, self-image, and self-

hemebd survive in our monclingual~monoculiural society they
oAk, .l

@;gz marks them as per-

esteem. To enad
rust be zble to put into that society an extra ingredienf}
sons with a valuable asset ﬁ§§£;;;;;§ for the enrichment of the total society.
That extra ingredient is their linguistic, cultural,and ethnic pride.

The word Chicano is an asuthentic exprgssion of self-identity among us; it

=
is a word of digmity, self-awmreness, survival, brotherhoaﬁ;{ggrnalismﬁ? that is

used within our own social world-~la colonia, el barric, oryextended Chicano

commmity.
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We Chicanos have roots in America. Our Indian-Spanish sncestors were here
\
Qefore the pilgrims landed at Plymouth Rock in 1620. Our native language was

the first Puropean language spoken in Americgi?ﬁ%wan and Aztec architecture was

' s - * & -

at its zenith long before Cortéx landed in Mexico inm 1519. The University of
Mexico was established in 1542, nearly 100 years before Harvard. Aztldn, the
Aztec word for}#brthwest Mexico, is the spiritual name among Chicanos for the
Southwest. Our culture is still alive--only political boundaries have changed.
Pride, dignity, ccncerp?and feelings exist, especially among our youtg;who are
struggling for self-identity and a positive image recognition.

"Who am I? asks a Mexican American high school student. "I am a

product of you and my ancestors. We came to California long before

-the Pilgrims landed on Plymouth Rock. We settled California, the

S outhwestern part of the United States including the states of Ari-

zona, New Mexico, Coloradc and Texas. We builit the missions, we

cultivated the ranches. We were at the Alamo in Texas, both inside

and outside. You know we owped California--that is, until gold was

- found here. Who am I? I am a human being. I have the same hope that

you do, the same fears, the same drives, same desires, same concerns,

same abilities; and I-want the same chance that you have to be ag

individual. Who am I? In reality I am who you want me to be. "/
An Instructional Plan

The demand for & relevant educational experience is one of the most import-
ant features of the contemporary Chicano cultural renaissance. On high school
and college campuses the demands for a relevant cultural experience has taken
the form of proposais for Chicano Studies programs. A Chicano Studies currie
culum organizes the Chicano experience, past, and present, in accordance with
established cultural categories. The unity of Chicano being is based, in larpge

part, on the Chicanc heritége, la herencia del ger Chicancx;/5rhis contributes -

to the shaping of an individual Chicano's personality through &% living or exw
gerlencwuzgi the Chicano cultur?’which, in turng produces a sense of community.
Thus, in the teaching of thcano Studies, formal study is designed to influence

the studentfs personal experience! or identitg/ and by doing so reveal to him,
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either by showing him or eliciting from hiq}the diverse aspects of himself and

of his community. In meeting the instructional needs of bilingual-bisultural

students, both in the public sch001$ and institutions of higher learning, standards

—
must be reassessed regarding %ﬁ achievement and 1§ tests, ,a# admission and

academic regquirements, and g@ teaching competencies for both preservice and in-
service teachers. We must look at stamdards in terms of diverse ethnic groups,
in terms of the changing times. We do not need fewer standards but better stan-
dards. To rgquire that a teacher know the language and culiural background of
the students ;;é inﬁe%ii%ry kigh standardggwhich will create a better teaching-
training environment., The content of the curriculum and the teaching strategies
used should be tailored ioc the unique learning snd incentive-motivational styles
of Spanish-speaking students.

It is most important that professional as well as paraprofessional person-~
nel understand and recognize the unigue cultural and linguistic differences
among biilingual-bicultural students. We need competent, proficient teachers
to teach our students. Let us not equate certification wé%g{gagggzzzfgggggtw
qualified; certified teaahef& are not necessarily qualified teachers. In ad-
dition to the content areas--including a knowledge of Spanish--techniques and
methodologies, education currinulumsand educational psychology should include
special sections of ethnic interest to allow preservice and inservice teachers
to delve into cultural differences affecting classroom practices and teacher-
student interaction. |

An example of a sound teacher training programg is the Teacher Corps pro-
ject at the University of Texas at Austin\éf Instructional staff, corpamen)and
community are working together to develap gﬂals‘ ébaectigégﬁand ¢riteria for
the variocus project components. The general'abjecti¥egzyo better prepare the

teacher to do an effective job with bilingual-bicultural students Tt ©
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A, The teacher will come to understand
his own attitudes, anxieties, insecuri-
ties, and prejudices through a progran
of sensitivity development.
B. The teacher will understand the nature
of the student's environment and culture
{including language) through a program
of teacher-~interaction in the school and
community.
C.. The teacher will become knowledgeable
of and competent in effective teaching
skills and techniques.
Objectives are designed to relate specifically to teacher understanding, attitudes,
and skills which presumably will enable the teacher to provide an effective
teaching~learning environment in the school. For the teacher candidate,*yﬁ>
strive toward understanding and respect of the child's cultural setting," specific
cbjectives for this goal are:

{} To identify basic variables which comprise a cultural milieu (e.g.,
values, religion, customs).

g} To describe and compare effects of basic cultural variables on learning.

§} To identity effects of socio-economic status on the student's develop
ment (physical, mental, attitudinal, social-emotional).

%} To identify pressures and expectancies of the dominant culture as they
cshape the student's learning experiences.

5) To identify his own stereotypes of different goups.

%} To incorporate in the instructional environment activities and materials
related to the native culture of students.,

2; To respond to the students in such a way that participation in these
' activities is encouraged.

8} To accept the student’s language patterns as the starting point for
commmication and instruction. -

Another example of a successful teacher-training program was the Mexican=-
American Education Project at California State University, Saﬁramentﬁﬁz/ The/?%o-
ject had three components: (1) Egrls'ﬁhilﬁhood Fducation, {?} Jrospective Feacher

?%lluwship, (?}I?&merienced;féacher ?%110wghip. The Mexican-American Bducation
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Project was one of the few efforts natiaﬁihiée proposing to train teachers to
develop skills and understanding and provide knowledge to stimulate alternatives
to past patterns within ouwr public schools. The program proposed to institution=~
ally change the‘ﬁhiversity in building bilingual-bicultural teacher-training
delivery capability. The third and most important objective was to build and
develop community accountability into a program proposing to seré?e a Mexican=-
American population. The program received national recognition and praise in
serving as a model for training bilingual-bicultural educators and educational
change agents.

The n&w%ggggg;;f)the University of Texas at San Antonio has placed the
Division of Teacher Education in the College of Multidisciplinary Studies. The
emphasis will be for the teacher to obtain a wide range of experiences outside
the field of education, in particular as it relates to cross-cultural exper-
iences., Teachers will be prepared to work in wrban settings and in the process
obtain a linguistic and cultural understanding of Black and Chicano students.

The sixth and final report of the Mexican American Education Study, Office
of Civil Rights, "Toward Quality Education for ﬁeyicaﬂ Americans," February, 1974,
recomgends action at various governmental and educational levels which, if im-
plemented, will provide educational opportunities and educational successes for

Chicano students. It is an instructional plan geared to the needs and assets

R,

of bilingual-bicultural students of the Southwest.
Community. -

&n effective bilingual-bicultural program is characterized by community
participation. lrhamggggggityﬂfggigég involved in tgg planning and implementation
of any prograp¢ The community should be inxglved in the training of Etaff and

should participate in classroom activities. Otherwise, we are destined to failure

because the participants may not be aware of the necessity and relevance of the

[N
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program in question. The,cbmmanméf’mn the past hae/;ﬁt heen involved in the

planning and execution of thelr own programs. The community must recommend

many of the elements of the program, and the community must become the main

‘resource of the school, including participating in the evaluative process.

There is no substitute for the personal communication between the home and the
school; it is vital if bilingual-bicultural programs are to succeed. We must
continue to encourage parents to participate in all phases of programs which
affect their children.

Parent participation is particularly indispensable in bilingual-bicuitural
education programs. In most Spanish-spesking communities, parents have a
considerable knowledge of the language and heritage. Curriculum should be
developed in such a way that parents can teach portions of it to their children at
home. The Spanish~speaki;g parent will support the goals and values of the school
when the school begins to recognize the worth of his culiure and realizé?;hat he
can make a unique contribution to the educational process?é’

The Spanish-gpeaking population views the community not only as a physical
setting tut also as a spiritual experience--an extension of the immediate family.
Whether we live in the barric or not, we a¥e concerned for the welfare and ed-
ucation of Chicano students. We as educators depend on support from the community
as the community depends on our support. The pursuit of academic excellence is
fully compatible with service to thé community. The educational institution is
or should be, an integral part of the community and must exist primarily to

service and to support it.

Summary and Conclusion

The need for recognizing the bilingual-bicultural student as a positive
force in our society is beyond question. Demands by Chicano studeﬁgé*for“a
better education and a more meaningful experience in school iz a noble effort.

Both schools and teacher~preparation institutions must change before any real

P
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benefit will trickle down to our ultimate clients, nuestro hijos. The commit~

ment in alleviating curriéulum deficiencies in educational programs from pre-
school through aniverséty %Fvels mist continue and must be intensified during

the decade of t;:«;;;ﬂ} ‘%here is no room for deprived, disadvantaged, and han-
dicapped students in American education, regardless of color or ethnic background.

I would like to summarize by listing and commenting on certain points that

I feel are germane in humanizing the construction for bilingual-bicultural students:

1. Encourage students, make them feel proud of what
' they are--they should be able to succeed without
losing their identity.

2. Provide services to the commuaity; articulate with
parents--unless parents and school persomnnel hecome
aware of each otherd”valnes and respect these values,
conflicts will continue, with the students suffering
the consequences.

3. Facilitate cultural awareness sessions for school
personnel-~teachers, counselors, administrators.

4, TForm a coalition with other ethnic groups on campus
to promote needs and desires of minority students.

Se Hire and prepare staff who underatanqgg and empathizeﬂ
with students.

6. Reassess standards; they do not have to be lowered--
most standards were made for middle-class Anglo-fmerica.

7o Seek research funds to mske studies on personal
characteristice of Chicano students, particularly
their attitudes, values, and feelings toward teachers,
subjects, parents, Anglo and other minority students,
and to each other.

8. Promote legislation prohibiting discrimination against
bilingual students in the testing and placing cf such
students in "'tracks," special education or remedial

programs on the basis of factors that do not take
into account their language and culture.

9. Make available in Spanish,; as well as in English,
notices, booklets, and other parental correspondence.

10. Promote cultural democracy; make it clear that all
minority groups have made a contribution and that
this country was bullt by meny different ethnic groups.
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I feel strongly that as we admit more Chicano: students inte our collegesn
Qnd universities, train more teachers to work in bilingual-bicultural programs, amaém

I hire more Spanish—speaklng staff in our institutions of higher learning we will

/"m\,vl.’iyy*\ i}

us to a better understanding

poeeeseiy

all gain from this cross-cultural exchang§>
of ourselves as a multicultural nation. The Hispanic world has a legacy of
}ﬁﬁmnisg; ;Eﬂe concern for man, the dignity of man, faith in mankind, belief in

equality. We see this in men; like Bartolome” de las Casas, the great Dominican

- :gzgﬁ:LJFP§ESt who defended the Indian during the Conquest; Simdn Bolf%ar, the Vene-
s .
zuelan, who gained freedom for his people; Benito Jusarez, the Mexican, who

[resmsa

believed in the respect for man (El respeto al derecho aleno es la paz);
- José'Mart{: the Cuban, who fought for racial equality; Eugenio Maria de Hostos,
the Puerto Rican, who through his efforts in education developed in his country-
men a new dignity. With more bilingual~bicultural instructors, students and admine
1strators in our institutions, I believe education will follow a more humanistic
path ﬁgézgkalll benefit all our students--both monolinguals and bilinguals.
ren K Finally, I would like to stress the;ngcessity of supporting educational
services that will take the whole student along with the needs aﬁd understanding
of his family, community, and cultural and linguistic background We must take
a positive approach to see that programs are designed to make students succeed,
not fail, that programs include students9 not exci%ggijggéorge 1. Sanchez saw
o bilingual-bicultural education as a great asse‘innt iny in our relations with
the rest of the world and our fellow citizens/ but as of incalculable worth in

the enhancement of the human spirit; un verdadersc sentido de Raza.
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A Great Americaﬁ;

- - - e e o . o " . "
At the outset, I want to commend this group not only ur

B

conducting a meeting of this type, devoted to Human Resources and
Leadership, but above all for your efforts in dedicating your coafzrence

’ . .
to the late, great Dr. George I. Sanchez., Your choice of a dedication

Ay
could not have been more appropriate, for no one wEme personified a

1
1

L of
human resource for all of us in this vital ar;§7éivil rights, minority
W/
rights, and discriminatioQAthan he, and no one in thaigguthWest Provided
R s .

-

more sustained leadership in the cause of Mexican~Americans than ae dad.
'Many voices have been heard in this last decade or so,
speaking out to protest the plight of the Mexican~- American in the

Southwest, but George Sanchez spoke out fearlessly three decades

ago, when his voice was the only one crying in the wilderness in this

worthy cause. His task was a lonely one, speaking out against segregationi

"

and for better educational opportunities at a time when it was hicghly

unpopular to do so in our society:; yetphis words were listened to with

respect because of the high~level manner of his criticism and because

7 SR e T e
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insistence on such things as the need for bilingual education fell at

@

first not upon deaf but upon resisting ears el he persistently
K =
hammered away on this and other themes until the opposition weeid
b 2ds _ , ‘ ‘ ‘go‘ Came
discover{ the truth. Many of the things that he labored/so long hews
wame true, thank God,in his own lifetime. .
For the benefit of those of you who .may not have had the

good fortune to know Dr, Sghchez personally, let me recount for you

——
Ieimfls the distinguished background of this man.
3 -

Jorge Isidoro Sanchez ' Sénichez was born in Albuguerque,

ot

New Mexico?in 1906;§an& spoke proudly gF% bethhhis Spanish~-American

of ‘ " Sevenitees? -
heritage andythe fact that his ancestors were early Iz century

Spanish colonists in New Mexico. He grew up in a rough frontier mining

Seventess s
town,and at age ¥ began his teaching career in a one-room school in

J

Seven,
the mountains of New Mexico. He served ¥ years as teacher and principal,

1

A

earning his B.A. degree at the same time from the University of New
Mexico in Education and Spanish in 1930. From 1930 to 1935, with time

out for further study, he directed the Division of Information and
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Statistics ¢ the New Mexico State Department of Educat..a. Io «boa

he earned his M.S. in Education at the University of Texas at Austin,

Ll

and in 1934 the Ed. Ihfﬁegree from the University of California at

)™ <o e
Berkelﬁgﬁgé_Eéacationai Administratig;2>

!‘g‘ x § ‘M
* He was a bright, hard-working, ambitious many and was aided

.aj,_p% %’,éﬁévj%{f?mf i,{éﬁ)}“fw

financially in obtaininghis last two degrees the

General Education Board, a Rockefeller-endowed foundation. This led
to considerable experience with education foundations. For two years,

1935u193?7he was research associate of the Julius Rogenwald Fund of

s

Chicaéq;‘and did surveys of ruggl schools in Mexico as well as of
Black soutaern s;hools,iﬁ the-U.S. In 19é7~3§}he‘waé in Venezuela

as chief technical consuléént té‘thg Miﬁistry of Education, directing
the newly established Naﬁionai ?édagogical Institute in Caracas. From
1938'to 19@G,Ahelwas reseérch assdciate and associate professor of
education at the University of New Mexico, working with the National

Youth Administration and surveying the schools of Taos County on a

Carnegie grant.

'-mgia-n



His association with the University of Texas and with the state began
in 1940, when he came to Austin as professor of Latin American education.
bis
He succeeded to the chairmanship of %k’ department in 1951, but after eight

years of service in that capacity he returned to fulltime research ard

tesaching in 1959.

~

;
:
i
:
]
5
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Futimbime. . cesearch

. W P of Texas
His lengthy career of some years hemge at the ﬁniversityf”“”#)

W?s punctuated by frequent interruptions to accept important govern-
ment assignments. He was on leave ig 194344 asxeducatéon specialist
for the 0Office of the Coordinator of Inter-American Affairs.' in 1947,
he worked for the U.S. Bureau of Indian Affairs, surveying ﬁavajoy,
Indian edqcation problems on rese?vations in Arizona, Uta@)an&‘ﬂew

e
Mexico,aanéxé;scribed their: plight in his book The Pecgle(i?4g)_

-

b

Cj;;w;as'named“to the Peace Corps Board of Directors in 1961,
and also returned to Venezuela to study new Latin American school

policies for the U.S. Office of Education. May of 1962 found him in

!

H

Peru, representing the U.S. Agency for International Development.
George Sanchez was not only an outstanding educator and
"resource person® for this nation's government, but he was also an

active leader in Mexican~American affairs. He was a founder and
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presidenthlgélwézh PASO, the SauﬁhwesFlCouncil on the Edgcation
of Spanish-Speaking Pe§ple, of which he waé president from 1945 until
his death. ‘ o ':i ;

He spoke out unceasingly against the injﬁstice and ignorance
'Qisplaye& toward Spanish-Americans. He started fighting many years
ago for the idea that Sganishmspeaking children should ?e taughé
bilingually in the schools of Texas and other southwestern séaies, all
of which is now accepted practice. He insisted that teachers who
spoke only English did not understand Spanish-speaking chiiﬁrgn when
they t;lked or laughed in their native language: ap@ mistakenly believed

they were being ridiculed. This ignorance, he reasoned, was the main

thing behind the "speak English only” rule in many Texas schools.;>

<?;;;;~;oung Chicano activists are protesting about today are
| Hidies, Ariis

I R ” 5 y )
the same things Geoxrge Sanchez protested about in the’%@&s/gnd"ﬁﬂisb,//

L

when it took even more courage to speak out.

S"‘g’é;z-)
In 1960, sexved on President-elect John F. Kennedy's

Citizens Committee for a New Frontier Policy in the Americas, together
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Waith such susiinaries as Avere.. Larriman, Aw.dl Steviueo., Wayase bidso,
Arthur Schlesinger, Jr., and Judge Salinas of Laredo. In a position

| \Urited Stades)
paper to that group he urged the o to realign its policy toward the

Latin American masses and work with the pensadores of Latin America

such as Puerto Riée’s Luis Muhos Mar{h, rather -than with reactionary
politicians and the wealthy. He argued that our aid had made the
rich richer and the pawefful more powerful; in Lgtin Ama?ica.

Turning his attention to Tatin Americans in the U.é., he
said, o . E

"We must let Latiﬁ America know that we prize their language
and that we recognize our heritage from them. We can‘t get away with
pxotestatioﬁ of our friendship for Latin Americans across the border
whenknatin Americans across the tracks in the U.S. are the most

t

neglected minority group in this country.”

2

Charges such as this 1eviéd’against Texas political leaders
made Dr. Sinchez a éontroversial figure and led to retaliation against
him, He told associates that he was the’lawestwpaid professor at U.T.,
but that it was a small pr;ce‘to pay for speaking truth to abusive poger.

erght _
Asilate aékhfﬁ;iths prior to his death, he was still speaking out fear-

i




lesslx,%h testifyiné_iﬁ'adﬁgllas court on a school segregation case

before a U.S. district judge. Dr. sdnchez insisted that the segregation

-

problem lay with the schools, not with the Mexican-American child; that

bilingual education should embrace all Texas school children, and tha t e

Texas supported segregation of Mexican-American children by a combination

of teacher certification, textbook policies, an financial aid.

He criticizedjbath the public school curriculum and the
preparation of teachers in Texas colleges and universities, saying
they were best suited to Eastern or Midwestern schools.‘ Bilingual

classes in the lower grades, he urged, would help the Mexican-American

iy 1

\ghild by not forcing him to think only in the strange language of

English. The real problem, he often said, is that Texas teachers are
not required to be fluent in both Spanish and English, and that they

are}ignorént of Texas culture:;:D

<j;;:P;;;chez straight-talked with everyone including young
\ ‘
Mexiéan-American militants. He spoke in Spanish at an "anti-gringo"

meeting of young Chicanos in Austin in April, 1969, welcoming them to

+hea IT. M ~aasmrng and ook honest evception with +hem on several of
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, . '
To sum up, then, what was Dr. George Sanchez? He was,

first and foremost, anmcutstanding teacher and a renowned scholar

. whose list of publications is endless. =

——

. 7
(?;;j;;;“;;;;w;;m;%dent civil rights advocater/g militant

and outspoken anti-segregationist. He appeared at hearings on

desegregation, calling for a system of public schools which discriminates

against neither'%}acks nor Mexican-Americans, a system which would make

- possible first class educatiorn in public schools without ragarﬁﬁ for

ethnic or national background or cultu?flwﬂ/y

<j;;; Sanchez was an author who wrote widely in the £ield of

2

S

®
#ﬁucation, his chosen field of~bwiser. ~Even in his last years he was

much in demand as public speaker and 160turéf:,€;>

e AT s . L

<T;;iwas the intellectual leader of the Mexican-American
he
movement in Texas and the Southwest, andnig the father of Mexican~
American studies, an area in which he was far ahead of his time,

To me personaliy, Dr. Sanchez represented a person I held

in. cvank . admivakion,. T had heard of him during nmv “waking-up” vears
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he service in 1945, I read his books, and my

P Y S e vk S SO

return from t

upon
admiration grew deeper. 8Soon enough I registered at the University of

g

Texas for what is yet to come ;;; my Ph.D. in Educatim,\and Dr. Sanchez

”~

2 ,
became nmy advisﬂr.\ I got to know him better, and my admiration for

-
-2

him grew even more.

He took pride in being blackballed by TEA bureaucrats--

for he was effective. ' ‘ ,

He was a critic--~Ta critic of the establishment--"of the

X

Frank Efwin{typeau
He knew what wag wrong and tried to correct it.

He loved and he hated--"but he loved the right and just and

hated the vain and the wrong.

‘uuheva
He knew>%¥g§¢2he judular vein was on the issues,and that's

what he went after.

\

He was persistent, consistent;and always true to the mark.

He suffered pain quietly.

He was my leader.
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He had self-respect amd was respected.

He set an excellent example. If all of us were to be but

a bit of what he was,_ this world would be a much better place for

¥

all of us, ‘ ‘ ;

He was, in short, a great Americag;and you do right to

3
'

honor him by dedicating this conference in his honor and memory.
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\yA version of this paper was read at s Human Resources and Leadership

picglh - sxtavws the Ufﬂ.vergity of Tﬁxas, ﬁmstin,

Conference at A

in June 1972, Mr. Bernsl's remarks were also read into the rscord of the

h June 27, 19725+ —
Texas state }.agis'iature]as Ssnzte Concurrent Reso].utian No. 15, adopted by

e o

both the Senate and the House ™in memory of Dr. George I. Sdnchez, distinguished
educator, father of Mexican-American studies, intellecturl leader of the Mexican-
American movement in Texas and the Southwest, and servant of the cltizens of the

State of Texas and of the Urdited States of America,®
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THE SPANISH LANGUAGE IN THE SOUTHWESY

- The Spanish language in the Southwest reflects the history
of the people who have spoken it since it was introduced by the
Spaniards at the end of the sixteenth century. The language
spoken by the colonials then was virtually the same as %he'one
spoken in Spain, and not much different from the speech of
other colonists in Latin America. Like all languages of the
western world, Spanish maintained standards of usage through
its written literature and also developed a language of the
hearth among speakers who relied entirely on oral transmission
because of their inablility to read and write, Both levels of
Spanish coexisted and fulfilled the varied needs of all sec-
tors of soclety. As time wore on, folk Spanish and the language
spoken by the educated classes developed differences in pro-
nunciation along phonetic lines common to the language, Pro-
fessor Aurelio M. Espinosa made a complete study of the morpho-
logical and phonetic changes in New Mexican Spanish back in
1909 which apply today as much as they did thené}’ The changes
that occurred in the language of colonial literafe society are
developmentalfwhile‘thase 5%;;% occurrggéén the oral language
of the folk were a form of deterioration brought about by a
relaxed pronuncliation and by a limited familiarity with the
written word, The folk's inability to read and write led them
also to preserve many forms which were current in the seventeeﬁ?32

gy-century and which today are considered archaic or obsolescent.

&
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The current use of some of these archalc words among southwestern

folk gives a charming historical flavor to the language, but it
doesn't mean that the peoplel speak! todayithe language of Cervan-

Soverurshui———

tes,

A small number of crown representatives, administrators,
public functicnarieséand churchmen in the principal cities of
the Southwest such as Santa Fe, E1 Pasaﬁand San Antonlo were
familiar with the language of the folk, but their duties required
them to use also the more formalized language when attending to
official dispatches, documents,'centrﬁstsﬁand all legal matters
connected with thelr offices, This type of language was less
subject to change because it consisted for the most part of for-
mulae, some of which are still current in .the ﬁpanish-SPeaking
world, The language Spoken by the educated. crigllos and by
administrators was not static, however, and ccntlnued to develop

along linguistic lines until it was replaced by Englxah. The
folk who lived outside of this small cultured e’ypie did not

Gocurred over
the past three hundred years. They continued thelr brand of
popular speech and preserved unchanged the expressions wirdch now

keep apace of the normal language changes whic

Q;; considered obsolete, and at the same time developed the
apocopations, elisiong%and syllabic inversions which in linguis-
tics are referred to as ellipsis, metathesis and epenthesis.
Eventually, as the Hispanos merged into one class, the spoken

Spanish became uniformﬁgnd the differences between cultivated

- 80 -
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Spanish and folk speech were erased. What is commonly heard
today in the Southﬁést among the residents is traditioﬁal folk
language together with Anglicisms, literal translatiomgfand
aceretions from artificial sources such as Pachuco and what in

Spanish is labelled jerga callejera or street slang., Ironically

enough, a truer Spanish may be found in the isolated villages
and in remote mountain valleys in New Mexico than in the cities
where Spanish is taught in the public schools. The older His-

panos are more likely to greet a stranger by asking?"Where does .

your grace come from?* when they say "De 'onde viene su_merc8?"
They may drop the "d” in dénde and thé final one in merced bgﬁ
these are normal changes which occur in folk speech througbf%he
Spanish-speaking world. B

'~ The bulk of the population in the Southwest consisted
until recently of pastoral folk, mestizos and Hispanized Indians
who relied entirely on orally learned speech because they lacked,
with few exceptionsg, the basic skills of reading and writing,
As they were introduced to the English language, they Hispanized
unfamiliar words and extended this habit to everyday Spanish
idiom. Words igiem"pafﬁjim;flunk"ahd "brake” were not common
in Spanish days, so they simply. converted them into parquear,
flunguear, and breca. In other cases they transferred words
which in Spanish were used in comparable situations such as
arrear for "to drive,” The word arrear is a standard Spanish

word except that it is used in driving cattle and horses instead

-31—




rin;

b

of cars. The modern word in Spanish is\dirigir. Another form
of Anglicization is the literal translation of expréssions from
the English such as aplicar for “to apply"” and the corresponding
noun aglicaciﬁn for "application.” In Spanish one "applies” a

A compress,and aplicacidn means "laboriousness.,” The standard

Spanish rendition is solicitar when applying for a job, and

solicitud for application, Spanish began to deteriorate gradu-

~ally as it ceased to be the language of commerce, industry,and

public administration. The mandatory translations into Spanish
of legislative proceedings in New Mexico, Coloradogand California
nelped to Anglicize the Spanish languaze. On the surface, it
seemed that both languages were on a par with each otheg?but in
reality thay‘were not because English was tﬁe base on which the
Spanish renditions were moulded, Gradually, as the Spanish
speakers improved their Englisﬁﬁ&he use and quality of Spanish
began to diminish proportionately until it became a familial
tongue used for inﬁerpersdnal relations, among friends and for
household needs. The diminishing quality of the Spanish language
can be observed in the translations made in the New Mexican!ﬁégis-
lature, The earlier translations were made in standard Spahish
with occasional Anglicisms, but these increased in geometrical
progression in the ensuing years as the translators and inter-
preters became ﬁore familiar with English and less so with Span-
ish. Those who witnessed simultaneous interpretations in the

legislative chambers were greatly amused by the renditions given

— 32~
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by interpreters who rushed to the side of some English-speaking
legislator as he launched into a long and involved dissertation.
The substitution of English for Spanish at home and in public
gradually pushed ﬁigzgéggaf'into the background, This is not uni-
que in the Southwests the same occurred with the German of Penn-
sylvania, the Italian of New York, and the French of Louisiana.
It is very difficult for peoplg to become bilingual when they are
surrounded by a unicultural spciety, unless a very special effort
is made by those who wish to preserve their own language at the
same level of proficiency of the dominant tongue. Bilingualism
means, in effect, biculturaﬁs well,

- There are many factors which have been instrumental in pre-
serving the use of the Spanish language despite all the imper-
fectieas thaf characterize it today., First and foremost. the
proximity of Mexico and the constant traffic of people coming
and going has kept the language alive. Mexicans unable to speak
English have to communicvate with the Spanish speakers on this
side of the border until they too fall in line before long and
adopt the "Spanglish" of southwestern Hispanos, Moreover, these
recent arrivals contribute additional words to the language and
help g; keep it current. In spite of the limitations imposed
upon the use of Spanish by circumstance or by design, it contin-
ued to be used by Hispanos after the American occupation. 1In
regions of the Southwest where the Anglo~Americans were a decided
minority, the tables were turned and the Anglos learned Spanish

in order to communicate with their friends and neighbors,
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Another factor whieh=was instrumental in the preservation
of fhe Spanish language was the church, particularly when Mexican
or Spanish priests were assigned to the misﬁiohs, The close
association of the village priests wit£ the inhabitants provided
tﬁem.with oral Spanish which otherwise they would not learn.
Some of the more concerned paéres provided instruétion in the
language to the young in their spare time. One of the well~known
priests who worked diligently trying to provide schooling for the
children of Taos was an independent‘priest named Martinez who

published a few issués of a newspaper in Taos called E1 Crepilisculo.

—

Some writers state that the printing press used by *El Padre
Martinez® to publish his newspaper was brought into the Southwest
by the well known merchant-historian Jasiahwsregg,-but in actual~
ity; it was Antonio Barreiro who brought the press from Mexico
City and sold it to Ramdn Abreugwho in turn passed it on to Padre
Martinez in Taos.,

Shortly after the American occupation, Bishop John B. Lamy,
a clergyman of French extraction, was assigned to Santas Fe where
one of his main concerns was the strengthening of the educational
system iﬁ the state. He brought along a number of French priestis

to help him revamp the church work under his jurisdictionjbut

~ their main interest lay in the establishment of educational insti=-

tutions where Spanish was an incidental subject in the curricu-
lum, Although these new padres spoke Spanish, they did not have
the natural fluency of those who spoke the language natively.
The schools founded by Lamy, such as the free school in Santa

- 34~
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Fe established the same year he arrived, emphasized the teach-
ing of English in a curriculum designed to meet the future needs
of HispanEEW}zziggjﬁggzig an Anglo-American nation., Less than
fifteen years after the arrival of BishOp Lamy, the foundations
for Catholic schools had been firmly laid with a thriving Loretto
Academy for girls and St. michagfiiggggnta Fe. Another Jesuit
college was built in Las Vegas in 187z§wheré instruction was
given in English and in Spanish. The extensive school work
initiated and directed by Bishop lLamy was not designed to teach
Spanish to the New Mexicansﬁbut it did serve as a transition from
Spanish into English for many new citizens under circumstances
that were more favorably accepted by a predominantly Cathelic
population,

One year after the American octupation, Protestant church
schools opened in New Mexicaf;gd by the Baptists who established
the first school in Santa Fe in 1849, After the Civil War, both
the Presbyterians and the Methodists built schools in Santa Fe
and in Albuquerque, Some of these institutions have continued
as boarding schools until the present day. Theﬂ; Frotestant
schoolsaéﬁé/emphasized an English curriculum and tried to act as
a bridge between Spanish and Anglo-American culture. Spanish
was included in the course of study with a view to preparing
some of the young men for the ministry. Since the congregations
they would eventually serve were Spanish speaking, it was

necessary for these future ministers to improve their publie
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speaking proficiency in thie language. Both Protestant and
Catholic churches have conducted services in Spanish throughout
the Southwest so thaf indirectly those who attended services dur-
ing the week were exposed to a more formal version of the lan-
guage than they used at home. Other activities sqpervised by the
churches during the Christmas season and other church holidays
gave the parishioners and the congregations an opportunity to use
Spanish freely.

The publication of newspapers in Spanish from Colorado to
California and all along the Mexican border was another means by
which the Spanish language continued to live with a fluency that
oral transmission alone could not have provided. There have been
published over the past hundred and twenty-five years more than
five hundred newspapers beginning with a periodical which Antonio
Barreiro published in 1834 when he first imported a printing press
from Mexico. Many of these newspapers had a very short 1ifenbut
there was always another paper started to replace the one that
terminated. El Crepfisculo in Taos had only a few issues in 18359
but the people in that village always remember their first news-

paper. El Nuevo Mexicang in Santa Fe had the longest 1life of any

newspaper published in Spanish in the Southwest. It continued
with the same masthead from 1849 until 1965@and during the time
that it was owned by Cyrus McCormick it made a definite attempt

to upgrade the quality of the language and the content by employ-
ing an able editor from Chihuahua, Members of the Spanish faculty

-3¢ ~
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of the University of New Mexico and other state institutions were
employed as contributors and feature writers. Many of the leading
citizens of Santa Fe were also asked to contribute regularlysand
for a number of years the traditional lore of the Hispanos was
featured in every weekly issue.
ﬁﬂnagha#&&*numberwof~ﬂewspapeﬁawpubl&shedminwthé“S@ﬁtﬁWést
axgz;zhg“paschanﬁumymanémamhaiiwasmoverwﬁoo;wand. although many
kew?wff;;re short~lived, they provided an outlet for llterary expression
of Hispanos interested in writing. The names of various newspapers
are in some cases indicative of their objectives and editorial

policy. Such newspapers as El Defensor del Pueblo or "The

People®s Defender” published in 1882 in Albuquerque alongside of

Qpinidén Plblica and Nuevo Mundo clearly indicate their mission.

In the early nineteen hundreds there appeared E1l Independiente in

Las Vegas, La VIa Industrial in the non-industrial town of Antonito,

Colorado; La OpiniSn Plblica in Walsenburg, Colorado; El1 Heraldo

del Valle in Las Cruces, New Mexico; La Revista in Taosﬁand even

a small village like Roy, New Mexicq?had a short-lived paper

called E1 Hispano Americano.’
California had one of the most vocal newspaperqudited by

a young;gglifornio barely itwenty years of age who gave his edi-

torials an emphasis seldom seen in other parts of the Southwest.
Francisco P, Ramirez was, according to Professor Leonard Pitt,
a self-styled champion of the Spanish~-Americans in California

from 1855 to 1859. He named his newspaper El Clamor Pdblico,
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*Fhe Public OQutcry,” and when he felt that the galifornios were
being "sacrificed on the gibbet and launched into eternity" he

echoed his sentiments on the editorial page. The Zalifornios

-~
had not been separated from the sources of tize Spanish as long

as the New Mexicana?so they were more familiar with a fuller

: and more current use of the language. There were other news-

papers in California published in Spanish for the benefit of
those citizens who were more accustomed to their original lane
guage than to the newly-arrived English, In San Francisco
they read E1 Eco del Pacffico and La Crdnica until 1856 when

they too disappeared. . It is interesting to note the variety

of readers which El Clamor Pliblico had in southern California

when Ramirez complained that his paper was read more by the

Yankees than by the‘gglifarnios. ‘The sum total of the news-

papers published in Spanish was undoubtedly a factor in keeping
the Spanish language alive and functional. There are many
Hispanos and Mexican-Americans today who may not be able to read
English, as is disclosed by adult education programs in San
Antonio and other large population centers, but many of them
are able to read Spanish and continue reading it in the local
néwspapers. Reading, like many skills in the Spanish Southwest,
was transmitted by tradition, that is, a father who could read
would teach his son enough to get him started, and if he was
lucky to receive instruction from an itinerant school teacher
or at a church schosl, he would learn not only reading but

writing and aﬁithmetic, The number of well-written letters and
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official records found in the villages and towns throughout the
Southwest attest to a greater literacy than is usually attributed
to the inhabitants. Books were not very numerous in the province
of New Mexico in colonial days and not particularly abundant in
American territorial days, but newspapers provided reading
material for those who could read. OQccasionally there are in-
teresting old editions of books found in the possession of His- A
panic families. There have been found eighteenth century edi-
tions of Calderdn de la Barca's plays and several volumes bound
in vellum, dealiﬁg with agriculture, published in Spain in the
seventeen hundreds. The mountaineers who owned these books com-
plained that'they were filled with spelling errors, not knowing
the changes that have taken place in Spanish orthography in the
past three centuries, In a study made in 1942 by Elearior Adams
and Dr. France V., Scholes of the Univergity of New Mexico regard-
ing books in the state between 1598 and 1680, they discovered
that, outside of the missionaries and the Spaﬁish governors of
the province, the settlers were credited with only eleven
titles, all of them but one consisting of religious publicationsbg/
it is quite likely that a c¢lose examination of old chests owned
by many Hispanos would bring to light some interesting additions.
The most important factor iﬁ the preservation of the Spanish
language is the rich body of traditional lore which abounds
throughout the Southwest in the form of folksongs, proverbs,
riddles, gameg@and folk plays. And even more important are the
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troubadours and village poets who for centuries have composed
songs and ballads in every village of the region, and who in
addition to their own compositions have recorded traditional
songs and verse of years gone by. The language of these bards
of tradition is surprisingly dbroad and rich in content. They
can express themselves much better than most people in the
v;llages. In trying to put across a message in rhyme they study
and use forms of expression that the average individual seldom
uses. Many present-day urbanized Spanish speakers find it
difficult to express themselves in staﬁdard Spanish and recur to
Anglicized expressions that are neither Spanish nor English but
a bastardized form of communication used by those who have lost
touch with the language of the people. There are many today who
advocate that the atrocities which are éurréntly used in the name
of Spanish be taught and cultivated, under the impression that
this is the language of the people. The real Spanish-speaking
folk whom they are trying to emulate have alw#js had a very res-
pectable command of Spanish, The deteriorated forms of expres-
sion one hears today are for the most part arbitrary neologisms
or Anglicized forms that would make their own ancestors turn
over in their grﬁvea

The Spanish language has had a different development in each
of the principal regions that comprise the Southwest: New Mexico,
californiq@@nd the Texas-Mexican border. New Mexico was the

first province to be settled and was therefore the most isolated
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from the very beginning., The region north of Albuquergue, which
was where most of the original colonials settled, was far from
the cultural centers of New Spain, as well as from those of
Mexico after independence. The only contact the New Mexicans
had with people to the south was during the annual Chihuahua

fairs and through trading caravans over El Camino Real known today

as Interstate 25. This isolation covering two and one half cen-
turies gave the language of this northern region a distinctive
character different from that of the other two regions. Language
learning, like other skills in the country, depended to a large
extent on oral transmission with the resultant dislocations and
mutations to be expected in an isolated region without the modern-
izing.standards of a written literature. In addition to the obso-
leséent words of seventeenth century vintage, there developed in
nofthern.New Mexico an intonation not found elsewhere and a pro-
nunciation which is readily recognizable as a distinguishing
characteristic of the northern New Mexican colonial. There are

in current usage a number of expressions and words which have
fallen into disuse in most sectors of the urban Hispanic world.
These outmoded forms provide the linguist with interesting cases
for study, but they also curtail the use of more current Spanish.

The use of such historical forms as vide, truje, ansif, mesmo,

dende, agora, and a hpst of other archaic words does not mean

that the New Mexicans are speaking incorrect Spanish., It was the
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language used in the Spanish world when the province was
gsettled at'the end of the sixteenth century. It simply means
that part of the language these people speak igs outmoded.

The relaxed pronunciation in northern New Mexico tends to
pass over some of the sounds from off«giide to on-glide without
the tenslion necessary to give pﬁ}bnemes their full value., 4s a
result there are a number of intervocalic and final consonants
which are dropped or elided, and "f"s and "s"s are turned into
"j"s. Fuiste becomes Jjuites and casa is pronounced caja.

The introduction of the English 1$nguage in the Southwest
affected spoken Spanish in all regions in much the same manner
but with different degrees of intensity. In the northern villages
of New Mexico, no immediate changés became apparent at first be-
cause the few Anglo-Americans who settled in this region learned
Spanish and used their own language principally for'official pur-
poses. The central part of the state, where industry and trade
centers were established with the coming of the railroad, had a
larger influx of Anglo~Am§ricans. The language lineg were soon
divided when the modern cities like Albuguergue and Las Vegas
grew up near the railroad and the original settlement remained
apart and separate about a half mile away, known soon after as
*0ld Town.” This division was characteristic of many cities ahd
towns in the Southwest and reflected the dichotomy of the two
languages, English was the language used in business transactions

on a larger scale, the official language of administrative and
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legal matters and the language useé’exclusively in industry.
The Spanish language gradually became the language of the hearthg.
used in familial situations that did not include the cultural
growth of the community. =§:2 %gposure t0o English forms of ex-
pression, however, expanded the language communication of the
Hispanosp,who found it more effective to translate literally the
new concepts from English into a Spanish that was structured on

English syntax. This gave rise to such forms as hacer su mente

a' arriba, for "to make up your mind,” Tener buen tiempo was

used for "having a good time," démelo pa’ atris for "give it back

to me," etc.;qﬁ%éy .These expressions, so widely used in northern -

and central New Mexico especially, are hardly conducive to true
bilingualism and much less to the claim that the languzge of
Cervantes is being spoken.

The influence of English on the Spanish of the borderlands
was inevitable after 1848 because all official and business trans-
actions were carried on in the'national language, But it was a

mutual influence in many cases. The taking over of the cattle in-

dustry inciuded the language of the vaguero from the very beginning.

A
e
Such words as lariat, lasso, horse wrangler, remuda, hac%@ore,

corral; mustang and buckaroo were not far removed from the origi-

nal Spanish of la reata, ;aé%a; caballerango, remuda, Jjiquima,

corral, mestefio and vaguero. This phase of western English has

been studied for a number of years and continues to interest

those who first come upon it. E Dr. Harold W. Bentley made a
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significant collection about forty years ago of what he called
"Spanish terms in English with particular attention to the
Spanish Southwest.*é’ﬁépe constant traffic of Mexicans and
Americans of Mexican descent along the border has served to keep
the Spanish language, including regional Mexicanisms, current
and alive in this part of the Southwest as already stated. The
full meaning of expression avallable in Spanish from neighboring
Mexico has also helped to maintain a fluency in the language
which in the isolated north was difficult to attain. Full communi—'
cation dé&elaped along the borderlands with a minimum of Hispan-
ized English until recently. There are great numbers of the
population who are fluent in both languages and who are truly
bilingual becausé they are bicultural. This is a normal conse-
quence of people who grow up in a natural human laboratory where
both cultures can be lived and where, as in this case, both Eng-
lish and Spanish are used socially. A&éﬁéfthe border cities,
there are Anglo-Amérieéns who know the Spanish language better
than many Mexicans and conversely, there are also Hispanos and
Americans of Mexican descent who have a better command of English,
both written and spoken, than a large number of Anglo-Americans.
There are actually three groups among the Hispanos of the border-
lands from California to southern Texas: those who have cultivated
English and are more at home in this language, those who prefer
Spanish and know it well, along with a working knowledge of
English, and the more fortunate ones who have become bilingual
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for practical reasons. Many professionals of both cultures have
found it greatly advantageous to be ;ilingual. Some of the uni-
versities in this borderland have helped to further the cross~
cultural flow by undertaking programs in depth through their
Centers of Latin American Studies. The Mexiéan universities too
became aware of this interest half a century ago and began offer-
ing summer courses for Anglo-American students, From thege early
efforts the field has grown to such proportions that Mexican uni-
versities along the bordering states, as well as the better

known ones in the interior, have developed extended programs by
adding biggultural Anglo~Americans to their faculties, and many
American universities, wishing to take advantage of the cultural
climate of a Spanish-speaking country, hold summer sessions of
their own all over the neighboring republic. The last step of
this mutual program has resulted in an American university in
Puebla called the University of the Americas and an extension

of the National University of Mexico in San Antonio. Texans say
that the southernmost city of their state is Monterrey, and Mexi-
cans insist that their norfhernmost city is San Antonio.

In California many of the original settlers, particularly
the more prominent rancheros, became assimilated through inter-
marriage with the incoming Anglo-American traders and sea cap-
tains who retired on the west coast. The larger pa:t of their
descendants eventually became English speakers., The Spanish-

Mexican period in California was comparatively short compared
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with the settlement of New Mexico which took place at the end

of the sixteenth century almost two centuries earlier. Linguis-
tically, this is why there are no archaisms in the language of
the Qalifornios and the later Californians,except those brought
in by individuals coming from regions where these language forms
developed from an earlier vintage of Spanish. The close rela-
tions between the original settlers anﬂ the Anglo-Americans in
the southern part of the state gave ri;g to language mixtures
which Mexicans have always referred to as pochismos. In the
years that followed the American occupation, the nickname pocho
was applied to any person who used an Anglicized version of
Spanish, or expressions that were not strictly of Spanish pro-
venience, Some mildly critical quatrains, tempered with Span-
ish wit sang tﬁe failings of the Californian pochos and chided
them for their deculturation,

Los _pochos de California The pochos of California

No_saben comer tortilla Can®t even eat tortillas

Porque solo en la mesa For at mealtime on the table

Sirven vpan con mantequilla Al% they serve is bread and
utter

The influx of Mexicansfgégghe state over the past fifty years
has created barriog where the Spanish language is almost exclu-
sively used. But as the children enroll in the public schools
where English is taught, Anglicization begine to take place,
Unlike the Texas-Mexican border, California does not have good-
| sized cities adjoining each otﬁer alpng the border where people

can freely come and gos as a consequence there isn*t the

-
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carry-over that occurs in cities like E1 Paso and=San=infonio
or Laredo, Both San Diego and Los Angeles require a definite
trip of many miles in order to reach the Mexican border, The
language situation is comparable to the one'‘in Texaaneverthe-
less, but with a proportionately smaller number 6f individuals
who speak Spanish exclusively. For one thing, the opportunities
to work and mix socially in California are considerably better
than they are in Texas, and the cultural climate is more con-
ducive to acculturation, In Texaagwith the exception of El Paso
and to some extent Laredo, the cultural lines ére more strictly
drawn.

The one region of the Southwest whlch probably developed
the most complete and a&aazmm:e*colorful Spanlsh was El1 Paso
Valley, extending north to the village of Dofia Ana in southern
New NMexico. Being at the crossroads of trade routes, it was
never sufficiently isolated to preserve exclusive linguistic
formékthat eventually would become archaisms. It did preserve,
however, a very rich agricultural vocabulary that was not totally
current in other parts‘cf the Southwest., Some of this vocabulary
was comﬁosed of o0ld expressions which disappeared only when
mo&ern'methcda of agriculture were introduced. A study of the
Spanish language used up %o the early thirties reflects the life
that these people led in the country. The urban Hispano with
constant contact with Mexico across the ﬁorder spoke for the most
part the 1angqage of northern Mexico, Naturally, as the Spanish~
speaking population learned English in school and worked in
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industries established by Anglo-Americans, they found it easier
to Hispanize some of the concepts that did not come readily in
Spanish. but hardly to the same extent that they did so in the
north., The diversified agriculturfz'pxeéae%s of the valley,
ranging from fruits, vineyards, cereals, cottongand‘vegetables
in addition to cattle, sheep, hogs, and hérse»breeding needed a
functional language to use in such broad and varied activities.
Since agriculture could only be carried on through irriga-
tion, the first residents of the valley had to build a network
of ditches based on the guidelines given bytthe Spanish crown
whenever land was parcelled out to settlers, There was the

acequia madre or mother ditch that toog water from the river and

distributed it throughout the valley farmlands by a network of

smaller contra aceguias. This called for a number of activities,

and also necessitated a person to administer the distribution of
water. The man in charge of this was called alcalde in the
south and mayordomo in the north, later replaced by the less

picturesque name of "ditch boss.® In Arizona this official was

known as gzanjero. In El Paso Valley, the Alcalde dé?igua title
for the supervisor of an acequia was used as a carry-over from
Spanish colonial days, as was the name mayordomo in the north.

The Anglo-Americans also perpetuated this title by using the
English equivalent of "majordomo® which was c¢lose enough to the
Spanish word from which it originated: But in the case of acequia

they followed the southern mountaineer’s tendency to use the
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duonominal combination 0f‘"aceguia~ditch“ or *cequia-diteh®™ much
as the mountaineers would say "man~child®" and "rifle-gun.*

The preparation of the land for planting had a varied
vocabulary in El‘?aso Valle%ﬁwhere winter plowing was called
barbecho. In the spring the land was molded into melgas or tablas

for planting alfalfa and wheat, surcos and camellones for chile

and sweet potatoes, The plow opened a besana in order to raise .
bordos to hold the water. After planting, they cultivated the
plants by hoeing or escarda, and if the soil had to be dug deeper, '
it was c&lled traspalar, for which they used an azaddn rather than
the lighter cavador used for surface hoeing., In the fall, far-
mers who had been working on la labor, which originally meant 177
acres of farmland, gathered the hay and stacked it in an harcina
for the winter, or if there was a shed;, the hay was placed in a
tejavin. Perishables such as fruits and vegetables which the
familieg wanted to keep for the winter were placed in an almircig&ﬁf
Aug partly into the ground, _

Those who had vineyards of Spanish moscatel cured some of
the grapes into pasas which travellers like Gregg and othersl
praised so highl& and which California has continued to pfepare
as a specialty for sale in delicatessens, With the juice of the
grape, after making wine, they made a sort of jam called arrope
to be eaten with gueso anejo, the aged cheese of the vaileya
Asaderos, an instant type of cooked cheese in the shape of tor-

tillas was a favorite for preparing chile con gueso, a dish
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which has become well known today and, incidentally, served

at the inauguration of the late President Johnson in Washington
not too long ago. From the whey or suero that was left after
making cheese, the rancheros made a sort of cottage cheese called
requesdn, a dish that in Spain is considered a delicacy. They
never used the first milk of a cow-come~fresh because they be-
lieved that the calostros were not fit for human consumption,
but after the calf had "brought down the milk,* the strippings,

called leche de apoye, was considered the richest.

When the colonials in the Valley raised hogs, called puercos,

but marranos or cochings in the north, they confined them in

chiqueros or trochiles unless the farmers were the kind that did

things al trochemoche,'carelessly. and let them fend for them-

selves., In the fall when the pigs were slaughtered, instead of
making ham or bacon like their Anglo-American counterparts from
Virginia and Missouri, they preserved the ribs for future use in

a sauce called adobo and the rest was turned into salchichas,

chorizo and morcilla as they do in Mexico and Spain today. From

the fat lonjas they rendered lard and made the usual chicharrones,

or chicharrones de vieja when made from the rind, the same

crackling that is sold today in plastic bags at supermarkets and
filling stations,

This industrious valley where so much history has been made
had occasion to use more of the Spanish language of colonial days

because of its diversified industry, cattle raising, and constant
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trade converging from all directions., In trading and selling

" they needed to measure their products or weigh them when they
were sold by weight. So the almud, that ancient measure for dry
cereals and grains used in northern Spain, was regularly employed
until the turn of the century. Some of these quaint measuring
boiés varying from one half to a full gallon, were still around
in some of the old ranchos of the Valley during the early days
of the current century. For larger quantities there was the
arfoba, four of which made a guintal.Aor approximately a hundred
weight, and a fanega which amounted to a bushel and a half,{élf
Lgngth and height had a non-verbal system consisting of a number
of signs made with hand and arm. It was considéred an insult to
refer to the height of a boy, for example, by stretching the arm
palm down to indicate how tall he was. The insulted party would

sasgﬁ%ﬁe‘s not a horse or a cow.* The proper way to indicate the

height of a boy was to hold up index finger and thumb outstretched

with the index pointing up. An outstretched arm with hand palm
down was used for an animal higber than a man®s waist and the
gsame arm with hand held vertically, to indicate the height of an
animal no higher than the walst, such as a dog or a pig.

Before standards of measurement were established, the folk
used the traditionally accepted system understood by all, and
served well enough considering that there was no particular need
for the precision of modern technology. Since they could not

carry around measuring instruments, they used parts of the body
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to indicate length. The shortest measurement was the inch, indi-
cated by the first joint of the thumb, pulgada, derived from the
name for thumb, pulgar. The next length was jeme, the distance
between index finger and thumb outstretched, and 1ike_t%e old
Enélish equivalent, the Spanish colonials also used the span
called cuarta or palmo. .The unopened hand and the individual
fingers were occasionally used in measuring liquids in a recep-
tacle as in English. The next measurement was a codo, the dis-
tance between the tip of the middle finger and the elbow, and
lastly the vara?@easuring from the center of the chest tg the
tip of the fingers. There are other traditicngl ways of measur-
ing length as in the case of mothers who went to market to buy a
palr of trousers for a boy. They would ask him to hold the
trouser legs outstretched across his chest, assuming that the
length across the chest and arms was equivalent to the length of
his legs. The same device was used in measuring the length of

the saddle stirrup; by holding the stirrup under the armpit and

‘touching the saddle with the finger tips, as any horseman knows

today. In measuring land grants, they were not so exact; they
calculated distances by so many cigarettes or a day's Jjourney
from sun-up to sundown, but when an official grant was made it

was expressed in sitios, labores and haciendas, the latter con-

gisting of five sitiog or five square leagues.

Other interesting archaisms known around E1 Paso Valley,

and not current usually in the northern part of New Mexico,
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were words referring to everyday living. When speaking about
a contemporary of the same age, a person in the Valley would say:
"You and I are from the same camada," a term that originally

meant from the same litter. They wore cotton shirts called

P

cotones in the summertime for practical reasons; they were cool,
had no buttons and fitted loosely like a slip-over sweater, The

name derives from the cota de malla or coat of mall used by

soldiers in colonial days. When these shirts wefa made of home-
spun, they were called cotbn de jerga. In Spain, the name Jjubdn
was generally adopted for this shirt, but in the Southwest the
older name was preserved, Many old Spanish wo:ds had their
or;gin in colonial military dress; ca agete. is a good example,
Originally it was the Spanish helmet worn by the army comparable
to the morion, In the Southwest, and particularly in El Paso
Valley, it was a covering, not for the head, but a shade for

the front seat of a wagon or a buggy. Covered wagons were called

carros encamisados, that is, wagons with a shirt. In addition %o

the old words, current since colonial days, the E1 Paso region
also adopted linguistic forms with which they came in contact

over E1 Camino Real. This contact with language currently in use

has continued to¢ the present day, giving the people of this regioen
along the Mexican border s much broader and up-to-date Spanish
vocabulary than those who led a simpler and relatively isolated
1ife in the north. |It is interesting to note that this same

region gave rise t¢ the mach misunderstood urban argot called
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achuco, a sort of dialectical Spanish derived arbitrarily from
a combination of old Spanish words, Anglicisms, and specially
created neologisms understood at the time of their inception by
young people, particularly newsboys, Western Union delivery boys{x
and those who worked at ice cream parlors and candy stores
which had bicycle deliveries, At first, it was understood and
used extensively in E1 Paso and nowhere else, but eventually it
spread further north and particularly to California. Many origi-
nal expressions of El Paso argot have become obsolete and have

been replaced by a more modern dialect called Fachuco today. If

someone wished to call attention to a good looking girl going by,

the girl-watcher would say to his buddyy,\"Echale agua, manol"
which literally meant, "Throw water on her brother:* If attention
ﬁas being called to something before it passed out of the field
of vision, the call was "Licalo, 1fcalo!™ Going out on the town,
so to speak, was expressed by "dar verde," a different color for
*painting the town red.* If a baseball player pulled a grand-
stand play by catching a fly ball with one hand, he was said to
be giving changlli. When a boy was looking for work, he wanted
Jale, but if the work was heavy it was called camello. When an
El Paso young man was hungry he usged to say he had jasgﬁa. a
condition he easily remedied by going home to his chante to
martillar with his father to whom he respectfully referred to

as jefe. After dinner, consisting of maromeros, the tasty pinto
bean, he was ready te caldear with his hulsa, and the girl he

made love to did not object to being called by this strange
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appellation, but if she did, she would tell him, "Pinte:i"™ and
that meant to "take off." These and scores of other similar
expressions current before World War I were so unfamiliar to .
people in other parts of the Hispanic world that E1 Pascans who
were members of the clan delighted in speaking their amusing
argot in the presence of cutsiders in order to confuse and impress

them. While this jerga céllejera was originally contrived as a
Moo T WL

dialect for the street "Four hundred," it eventually spread all

over the Southwest from California to Coloradc and southern Texas
where it expanded with numerous borrowings of English slang
associated very often with questionable elements of Hispanic
scciety. The region where this argot did not gain much acceptance
was the northern mountain villages of New Mexicg}yhose culture
was more pastoral than urban. ‘

‘Cultured individuals found the slang amusing and used a few
expressions nowvand then when speaking to close friends, A
medicél doctor showing his new car to a friend would say in jest:

"fchele agua a _mi nueva catalanga,™ "Throw water on my new chariot.”

' To which the other interlocutor, if he was "hep,” would answer in

like currency by saying: "Tres piedras, cuate, y un ladrillo

adrenical?,” meaning that he approved highly, although he actually

saids "Three rocks, my twin, and a brick to boot!" Later, this
street Jargon called Pachuco assumed social implications and for

hile was associated with the dubious elements of Hispanic

society in the Southwest. In many sectors of Texas and California
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it was considered for some time the language of the marijuana

smokers, the grifos, or los del tres, so called because they in-

haled the smoke in three gulps. The name ﬁachucc is applied both
to the speakers and to the dialect because the two go handmin;;
hand; but it should not be assumed that those who are familiar
with this dialect are also‘members of the group designated by
this term. Like any artificial form of‘expression, this widely
publicized speech lacks eriginality and has lost much of its
former picturesqueness. It ascribes arbztrary meanings to words
already known in Spanish lexicon; sometimes %hmy stumble;upon
archaic words unknowingly as in the case of calcos, from the
Latin calceus, for shoes, but when thoy refeg‘to the same article
as boris, g:fﬁkg;ggg an arbitrary invention which is made res-
pectable by calling it a‘neélogisa. Tﬁere is no attemgt made to

use figurative words or expressions that manifest a sense of

. beauty; on the contrary, gachuco is somewhat depreciatory and

inelegant, Oftentimes the Los Angeles zoot-suiters of World War
II have been compared with Fachucos. The former attain their
designation from their manner of dress and style of duck-tail
haircut. The Eéchucos originated as a linguistic group and hawe
no distinctive dress style.

Folk speech, such as is heard among the mountaineers of ﬁew
Mexico and the country folk in Mexico is based on observation of
nature expressed in colorful figures of speech. For example,

people who handle stock have learned that the way to hold a horse
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with a rope is by leaning sideways on the hip, so they say
figuratively, "Echele cuadrill!" which English-speaking folk

working with wagons would render by "Put your shoulder to the

wheel.” The same Hispanic cowhand speaks of’being thrown over
the heaﬁ“when let down by someone, and expresses it by saying,
"Me ech8 por la cabeza." The Pachuco dialect, on the other

hand, being a product of an urban environment, revives a few

obsolescent words,‘makes up a number of Anglicisms and ascribes
arbitrary meanings to current Spanish words. Students who have
regearched the éachuea argot have assumed that all the vocabulary
used is original, but a simple reference to the dictionary of

the Spanish Academy or to a good Spanish-English one will reveal

that such words as chavalo, hacer ronda, garras, grefias, controlar,

chaveta and a number of others listed as Pachuco are standard
Spanish words. |

There are attempts being made today to reinstate throughout
the Southwest the Spanish language among Americans of Mexican
descent, Hispanos of New Mexico, and 222;2 the members of the
Chicano movement. One of the problems faced by advocates of what
is termed "bilingualism® is the selection of the Spanish that
should be taught. Some‘object to the literary Spanish that forms
the standard of ngico, Latin Americg@gnd Spain on the grounds
that it is the academic language of the Spanish recognized by
the English E5tablishment. Others go so far as to insist that
the language be taught ag “people speak it.* The only problem is
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the gelection of the people whom to use as the standard for lin-
éuistic expression. If ghe ocbject is to preserve the Spanish
language as an instruﬁenf of communication among the Mexican-
Americans, ﬁispanes;and Chicanos, ﬁhe uge of a dialect plagued
with;Anglicisms"and s%ntactical~farms darived from the Eﬂglish
Iénguage would be counter-productive because it is partly molded
on the very language they are irying to avoid. |

. Some Chicano activisis advocate the use of what they call
*Chicano Spanish® and insist that this is the language that
should be taught to theﬁ in the public schools because it has
more relevance te their culture., This would be a practical con-
sideration if the Chicano adherents did not have to communicate
with the rest of the world in which they livej if in reality they
nad a culture of their own. In the Hispanic world, the deteriorated
dizlect they propose is not a&ceptablg;apd since they are‘ﬁat self~
"sufficient, they must use a language that is understandable and
acceptable téwbath the Spanisn;SPeaking and Rnglish~5peakingy
world. Moreover, the number of Spanish speakers who accept the
name Chicano as the label by which they should be identified is
indeed s#ali: A recent éurvey*made by the University of Texas
Cenfer for Communicaticn Research revealed that 43 percent of the
persens interviewed in Texas, Arizona.and California during re- )
search fdr Teletemas, 2 national program to create cultural and
entaxtainment television programming for Mexican-Americans, pre~

ferred the termrﬁéxigg§g§, while only six percent chose Chicanos.

L =58 -
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This indicates that thexgéﬁiggnggywho speak the Spanish spoken
%hréﬁghout the Hispanic werld prefer to stay within the culture
that gave birth to the Spanish language. Mexico has produced z
literature that is recognized throughout the world, and the present
a&vanﬁes in all fields of Mexican economy, iﬁ&ustrg}and education
have found their language adequate for world communicatiea. The
Chicanos;who are an infinitesimal number in the Hispénic world.s
would isolate themselves completely if they adopted the dialect
they choose in iheir attempts to create a Chicano literéiure.

The Spanish language of the Southwest has a very long history, a
history that dates back to Mexico and Spain. A fluent command
of Spanish today is what Hispanic students in the Southwest are -
striving for and not a dialectical expression made up of Anglgu
cisms and perverted Spanish idiom., This is probably the reas%n
why an overwhélming mg jority prefer the termf@gg}pggé: with a
sPrihﬁling of “Mexican-American,®* "Latin-American,” an& even

“Mr exano .

The Scuthwest will ideally continue to use Spanish and English
fcrrcﬁltural and historical reasons. - The prcbleﬁ érises when we
try to keep both 2%t an egual level of performance, Bilinguzlism,
however, 1is another long story.

Those who insist that the few archaisms of sixteenth century
vintage be preserved do not take into account what all students
of history and language know, namely, that a language is a2 mirror

of civilization and culture. A verb-form that became obsolescent
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- a hundreé years ago deoes not reflect the society of a modern Span~
* ish speaker. In order to be consistent, those who advocate the use
'cf”archaic speech should ride a horse instead of a car, and dispense

~with a2ll mcdern home conveniences,

There is a third group of Spanish language advocates who use

English and Spanish simultaneously on the assumption that this is

 the way the language is actually spoken today. It is not bilingual-

ism, strictly speaking, beczuse neither of the two languages appears

" . .in its entirety., It is a sort of mixture used particularly for

‘ writing‘#erse. Four-letter words in English appear with their Span-

ish counterparts as part of the freedom of expression which versifiers

feel should be used bilingually. The resulting effect from this com-

binatien is not z happy one because of the different manner in whxch

seatolaglcal 1anguage is used in Spanish, There is a haary traﬁmtzcn

" in this form of composition faund in the unbiowderized versions of

“ the Mldale Ages, especially among the poets of the literary court of

bon Juan II. This tradition has continued unbroken thrcughout lLatin

America. Picardfa ﬁexicanéé&@ublished by the Mexican contemporary

. scholar A. JimZnez is a collection of all types of scatological verse

designeé to be witty and entertaining but with no thought of being

poetie. The picaresgue language of Spain was also cultivated by the

légeroswand‘the.veladas of Mexico who may be considered the fore-
runners of the modern pachucos., Even the traditional bards of the

Southwest use the picardia very effectively in some compositions

‘written in a liszhter vein,

In the midst of these considerations, the /_zf"ederal government

has been asked to underwrite a program of bilingual education for

_— -
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-the Southwest as a means of preserving the linguistic heritage of

the Spanish speakers. Advocates of bilingualism have not yet reached

a consensus regarﬁing the type of Spanish which should be cultivated.

pa—

It will be interesting to learn what criteria willgbeéeventuallyédﬂ_
adopted to determine the nature of the Spanish language which is %o
be téught if and when bilingual education becomes an accepted program.
In some casés, recommendations have zlready bheen implemented by active
aﬁvoéaxes Qf bilingualism who are preparing materials for classroom

use, The San Diego Public Schools publish a magazine called Materizles

. 3 :
en Marcha?funder a Title VII grant yhich has attained a wide distri-

bution in a'period of a few months. The content of the publication

" is bilingual, although the Spanish contributions are too few, and the

material isﬁbicalturally oriented with the expressed purpose of
being "both educational and entertaining.” The Spanish used by
contributors is that of zrr educated native speakergﬁith no attempt

made to use the dialectal speech advocated by other groups. The

aaﬁelis true of Bilingual Educationsl Serviceég?published in South
Pagédena:?’éhis is a catalogue of films, film stripé;and a varisty
of audio-visual aids taken directly from Spanish-speaking countries
ahd consequently prepared in the current Spanish used universally.
In an extensive workshop conducted at San Jose State for the prepa-
ratiﬁn of materials recommended for bilingual education, the
}51reét0r3 Qr. Feliciano Rivera, cobtained a good dezl of material
from the Ministry of Zducation in Mexico City. Agzsin, the language

was the current speech of the Mexican republic. In Berkeléy there

~¢J-
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is a guarterly with an entirely different orientation ln regard to
"~ language and content. El Gritn, as this guarterly is called, is a
céﬁtentious publication whieh includes articles written in English
or in Spanish, except that there is no fixed standard fdr the language
used by the authors. All brands of language appear, from the literary
lexicon to Fachuco and Chicano dialect., For example, "ﬁuestr% Sir-
cunstanciaﬁLingﬁIstica” by Rosaura Sanchez% is not only a good study
of southwestern Spanish phonclogy and,mogphalcgy but alsc a good P
example of contemporary, academic stylezﬁ’The policy of the magazine
is duite liberal, and since it is not intended as pedagogical material
for use in the classroom, contributing authors are allowed to use
thelr own choice of Spanish, The wide variety of efforts to further
the use of the Spanish language in public education will eventa?llyx
determiﬁe the chaice of Spanish which will be taughtfwhen a foﬁﬁal
program is implemented. The imt@rgst manifested in the preservétiond
of the original language of the}Scufhwesterners, whether Hispanos,
Mexicanwﬁmericans?gr members of:the Chicano movement, should produce
‘scme%hing“interesting and valuable. . It is too early ﬁet to appraise
the results of these efforts, but in another decade or two there
‘shonld be results of measurable magnitude, providing that the choice
of what to feach and spéak is allowed to develop freely and unhindered
by contentious poliitical considerations., Hopefully, this concern and -
- renewed interest in the Spanish language and culture should eventuate

in its restitution to a practical and effective level throughout the

Southwest,
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ciation of the final a which eventually disappeared,

When the merchants welghed the produce of E1 Paso Valley they
used romanas, btisculas, pesag or balanzas. The medieval
romana, probably of Roman orlgln as the name 1nalcates, wWas
Teplaced by a newer model consisting of an encased sprlng
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in weighing they adjusied the scale for the tara or "tarm "
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On Chicano History:
" In Memoriam &F George I. Sfinchez

i9Ce -~ 19872

cur shadows live

Alurista

Given the nature of this encuentro, it may be that
many of nmy cd?centxibntcrs raépondea somewhat as I éié
when I first recéived Américo Paredes‘% invitation to
contribute to a volume dedicated to the memcrf of George
I. S&nchez. I£,did not take long for me to reply an accep:
tance. And I farﬁher sﬁépect that many of us might have
done the samne prétty muach for the same reasons. Although
net having kna&n,him‘well personally~-we were of diffe;ent

generations and only met twice~-I knew of him since the

e T L

mid56s and followed his work over the yvears. Entre nosotros

in education, most everyone had heard of him and respected
him and his work, and s¢ for those of us joined in this volume

it is, I am sure, & distinct honor to write some words im his. .0

MEMOLY.
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‘. As I recall, one of Sfnchez's most important achieve~

ments, and this should especially be taken to heart by Chicano

- -~

‘\__’. e . il . .
youth; was his protest against so-called I.Q. Tests and the
. - ¢

placenment of Chicane children in public school tracking sys-

tems§which he began as early as 1934, Very early in his

-

- professional liferS&nchez began his battle against the public

schools for speoiling the learning capacities of our youth.

- N
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At twenty-eight he already recognized the impact of such losses
on our human, cultural-and social status in this country.
Over the years, as we all kno&, he continued his protest, and

he always impressed us with his gquiet confidence and infectious

optimism.

DN

I last»sawiﬁim in July of-197l. We met on a quiet and:
éunnf summex dag'on the University of Texas campus in_Austié
in his office, and despite hig illness, the vigor of his
confidence i; oﬁg ch;nces ;s people remained as strong and
xaafant as t@eiﬁﬁn gﬁtside, We spoke a bit about the'new
Chicano pql}tics~and about the movement of the ycuth, and
his ;%kﬁs and_geétu}as‘médé it cleax that his spirit still
marched right alongside them in their protest. It also became
clear, in an understated kind of way, that he was fully aware
of some differences. From' what I knew of him, and due to

that brief encountex which remains a unique experience in my

. o - -
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memories of the late &0 and early -76s, it is perhaps not
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;@,w inaceurate or unfair to say that his life’s work, and perhaps

e

- -even his hopes, are beiag fulfilled in the efforts and hopes

of that human practice which some of us know .as the Chicano

Movement.
:We alsomshaxa with hBim and with his generaticon a common
history and culture (which ultimately represent the genetic

poel of pelities). We know of course that on more than one

H

cccasion he referred to our history as the histoxry of a
"forgotten people”~~that was then the cry to make in the
wilderness. However we of the generation of el sesenta,

because of ocur different generational experience in thdis

country, have chosen to call it instead Chicanaiﬁistcry,
gur respective views on history notwithstanding: it still g

£

seems to me that these propesitions on the value and meaning

of Chicano History are in harmony with our remembrance of

b u g i

ks 1ife and %ark‘

S

et
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Tt is well to remember that that Chicano gﬁ&tory which
is increasingly talked about today in educational and polit-~
ical circles first appeared as a category of history in the

colleges and universities of California in the mid&0s, Those

s

of ns who then used the categosy might not have tien had a




clear idea of just what we meant by it, but we did know
what it did not mean. It did not mean to us;i?nd our
Por . resistance to this part of our past was unquestionable’; that

. so-called history which begins with a few chapters "about

g - ‘Mexico,” and then concludes with a few chapters about Mexican-

'Amgricans in San Anéonio and Los Angeles and raps about dis-
gximination and police brutality. Neither did we mean those
,historieskthat-iﬁvoke populist rhetoric about Pancho villa
and Zapata, o?,those ;hat picture us as wayward sons and
“'W' dgpgﬁtgrs of Mexican culture and history. For as we all

know, nosotros no somos, como dice la cancifn, "mexicanos

_de aca de este lado." That is not the kind of history ﬁﬂ;t

we had Iin mind, though at.the time about the only thing

e

thrat we could say onr Chicano history was that what we had

fan , in mind was knowledge of that unique and distinctive con—

g Rohal : N
et

. , S0 R
o crete social process which had shaped us as a people =it

having taken. place at a certain time and in a certain place.

o~

Our earliest discussions on Chicano history, which took

place among Chicano youth and which were truly extraocrdinary

-, ( in range and depth, happened during the very active years

-3

of the Chicano Movement of the late 60s..

We talked of la cuestidn chicapna endlessly it seems,

and continually thought of it and in time started to dream

about it, sometimes as haunting nightmares that confused

1
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And we also discussed it at conferences,

us terribly.

one weekend at Davis, another at

meetings, and caucuses;

Riverside, next at Los Angeles, then on to San Diego, Fresno,

San Bernardino etcetera, on through the years starting in

e et -

1968., Aad in the years that followed, eVawp-day we lived

through a thousand crises in our practice of a chicano

consciousness, and after every crisis we asked ourselves in

Pt
'

intense frustrationz "Why do these things keep happening to
us? %f‘me?" But we kept on moving, going forward, and that
islﬁow we started becomihg aware of our contradictions, at
.the personal and at the social level, and how we began to

look toward Chicane history as a source of knowledge about

our existential situaticon.

M et et

s ey

If we look back, thaﬁm- those of us who lived those
moments f{and there were many of us), it seems rather clear

that the main enexrgy behind the idea of .Chicano history

camg from a deeglf%felt need by our pecple for self-

A ;
knowiedge&,for personal and social knowledge about our social

and sexual past in this cauntry since at least the middle of

the nineteenth century. And alc&g thewway of piercing that

e

initially veiled and dreamy encounter with ocux past~we arrived

W 2
at the category ¢f Chicanc as culturally, historxically, and
psychologically illuminating. Chicanisme simply came to

mean asserting our very own distinective and unigue natures

Rl %
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and .characters as a people. Asi fue como descubrimos gue

& N H *
no erames simplemente pochos and certainly we were not

Americans in any sense of the word that would have civil

and econonic wvalidity. It seems gquite clear that there

-

e

existed a relationship between a sociallyrfexpressed need

to knof onegelf--which was the hearf of the Chicano Movement--
and the creative explosion of hundreds of literary works and
nEWSpap;rs; of the floweriné of a militant peoetry ringing
‘with assertiv% céntos as in Corky's Joagaiﬁ*an& thessoulm
searing wversos of Alurista; of the renaissance in mural arts

in San\Antonio,’Fresno, or Dakland; of the farmworkexrs' and

Valdez's teatroc campesino; and of a social movement which

»

"produced a program of higher education called Chicano Studiés
. ; 3

and also Chicanoc history.

The novel spirit of Aztldn, of the myth of the eternal

return, is the. energy force that inspired one of the leading

‘stataménts of the Chicano Movement in California college

R e L B
N

and university campuses, g;_Pléh de santa Bérhara, a collec~

tively éxecuted plan of action {the result of a conference
originally Qréposga by Rene Nfifiez), brought together, among
Gtherg, by Axménﬁo Valdez, Juan g&mea-guiﬁonQS‘an& Fernando
de Necochea. There in El Plan we find in its first sentence
expressed the ggirit ef the times in the words: ™"For all

people, as with individuals, the time comes when they must
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reckon with their histery." We can go so far as to say that

the Chicano Meovement on the colleges and universities of

¢alifarnia created the idea of Chicano history, and fragments

Gf(the idea or its entirety could be heard wherever and
whenever Chicanos gathered on the many campuses andthWns ..... U
of California as far north as Davis in the lateggés‘

It thus seems safe to ;ay that Chicanbd higtary emerged
as a product of the Chicano Movement because of our people's
social and psychic need to gain selfwkncwle&gei There were
also oth%; attributes which inspired Chicano ﬁistory, such
as that parallel té our geéd for self~knowledge we also

gradually xecogniéedathat we were the sccial and cultural

product of a racial and cultural mestizaje which had attained

such a degree of deranged gssimilationﬁ that it had produced

a monstrous éistextion of our true past. sélfmconsciausly
we thus set .out to‘identify and reconcile ourselves with our
true past, which meant a positive identification with our
indigéﬁous forebears.

And that is the feeling which eventualiy engendered the
rebirth of the ﬁ}th of Aztlan, which prefigures thé return
of a cycle of time out of oux éast that is slowly emexging
from the texture of our memories.

Yet the attributes of the Chicano Movement and of Chicano

history did not always appear so arcane, and so we also

—-T75~
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" "conceived of ourselves in the rational sense of social ciass.

. 'That is why from the start Chicano history especially focused

b L

: . L, . . i
- on workers in the fields or in the urban colonlas:ﬁf That

too reflected the reality of the Movement, for its social
impetus essentiayly came from maturing workers and middle
classes increasingly conscious of their political rightsyg
and, more importantly, of new skills in exercising Fham«
The fact that the farmworkers of California, the lumpen=-
proletariat of northern New Mexico, or the urban youth of

Colorado and Californiaj were initially among the most strident

voices expressing the new mood of the &8s, is implicit and

_explicit to the writing, so far, of a Chicano history that

has stressed problems such as the compositicn of the Chicano

labor force, a variety of strikes in key industries, and the
mobilization of several kinds of workers' organizations.

In sum, éhough there may not be complete agreement on
this point &ivthat, Chicano history, perhaps many of us would
agree, shared from the start the fundamental attributes of.

the Chicanc and Chicana Movement itself (which was the move-

ment of Chicanos and Chicanas on the colleges and universities

as

starting in the late 68&): a passicn'for self-awareness, for
pursuing our own unigue consciousness, and a deeply-felt need
to know sbout the shaping influence of race and class on

human society and on individual character and personality

—-7i-




as well as on culture.

Lookiné back over the last few years it seems clear that
those were the prmblemshthat Chicane history ini?ialiynset
cut to explain, and due to our most recent experiences we
have begun to understand a few more, but before going any
%urther along these 1ine§,we should now turn to a discussion

of the nature of the past itself.
II.

Before passing on to the actual datum of Chicane hisZ®

tory there are twoe guestions, intersrelated and inter-<dependent,

, i

R %
that must be taken into accounty the first heing the gquestion

of the relationship between Chicano history and culture and

the history and culture of Mexico. What that gquestion actually

"implies is an even larger one -®r the vital question of

whether we are, or are not, a unigque and distinctive people
in history. Most of us probably agree, or so it would seemnm,
that these two guestions figure among the most strategic
problems dealing with our particular existential situation
as a distinct people.

Ultimately what is the fundamental problem of Chicano
hiagoryf but that of explaining the historical becoming of

-

P
our distinctive and unigque being, or existence. Only through
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. Chicano history can we truly answer the guestion of whether

W& are or are not ourselves; or whether we are simply the

cther (either the other from Mexico, or the other from the

.~ United States).

Perhaps such a manner of looking at ourselves will
apéear to some as an enlightened way for us to start dealing
with cur vital statistics as citizens of the United States.
Who are we? Are we simply mexicanos who speak Englishg and
who have forgotten our Mexican ways?

If we truly mean to explore Chicano histery, then it

3
&3

seem% to me that these are the kinds of guestions that

we must confront. And we are starting out by saying, then,

bR

that if we speak of Chicano history it is bécause we sense
éﬁopéh,of its nature as to sugges£ its distinctiveness; a
distinctiveness that derives from the uﬁique experience of
our foxebears,tbeginnipg in the middle of the nineteenthy -~
century when we first appear as a unique community due

to a fundamental conflict between the expanding aapitalisﬁ of
the United Staﬁea and the weak neccolenial social structures
of a MNexico bsset by profound innerx contradic?ﬁions. Since
those difficult times the major conditioner of our becoming
an increasingly distinctive population has been the relative
power relations between Mexico and the United States. All

i

of the fundamental facts of life behind ocur vital statistics
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Seen in this lightgobviauslyﬁchiaan0 ﬁistary is not
. # - i PR
simply an extension of Mexican histo&yf but potentially an

- autonomous variant. And I am not saving simply that we are

,,,,,

£ S & unigqgue peopie iﬂ'historj because of our peculiar historical
experiences which have produced a unigue culture, but also

because perhaps our historic§l aspirations may ke different ,

from those of Mexico., BAsserting our distinctiveness should
S not hoewever be coastrued as a denial of our origins in the
B culture and civilization of ancient and modern Mexico, for

it mainly means that the historical origins most immediate

to us, not only in time but also. in space, are those exper-

Pt

iences accumulated—since the late sixteenthscentury in the

%

laﬂ&élcalled el norte, or the Spanish borderlands, or the

R .. American southwest, or by some of us, Aztl&n. That is our

A;A true culturelarea, for in those lands appeared some of the

most important distinctions between Mexican society and

cultureg ang wpat in time will bhecome known ag Chicano society

and culture.

Actually any proper discussion of our hypothesis should

S -

start with the sixteenthgcentury. To do so we need but

turn to George Sanchez's classic, Forgotten People, first

published in 1840, "Pruits of Conquest,” his first chapter,

resounded with the somewhat bothersome noises "of trumpets®

1 . . P
e, e an -
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.characvterized by forms of

=

.-

and the Blinding "glistening of armor,” but nevertheless it

included a good general description of the founding cf New

‘Mexican society. It tells & marvelous story cf the origins

of the New Mexican as the anfolﬁé&gt‘sf a new mestizo culture,

- part sixteenth-ceatdry Spain and part "pueblo...¥avajo...

Megic§n Indian." Just as a new blood appeared in New Mexico,
so did a né@ hybrid culture, both the product of the mixing
of blood and culture ogégééniard andr;ative of the place

{or bzouggg there from Mexico)--in effect a mineral gsynthesis

of race, culture and environment. According to Sanchez,

such early efforts soon produced a "simple agrarian economy,”

which in turn supported a unigque pastoral culture and society

1

'communalism.” Gradually social #
: !

stratification also occurred, indeed it came with the oriéinél
settlers. 3f and large a healthy §atfimcnialism reigned;\ ;
occasionally highlighted by the celebration of "saints' days,
marriages, christenings, and baptisms." Most of this hap-
pened ih the seventeenth and eighteentﬁ'Centuries_in New
Mexico, aﬂd in-the 1?063 a similar s;ciety and culture
flowered in California and Texas. Some important differences'
of ca£rse§exisﬁed between the society and culture which

Sinchez descriked and, say, California--for example, the

independence of Mexico deeply affected the economy of

VCalifornia but left New Mexico virtually untouched. Never-

thelesg, on the whalag the two societies shared relatively

&
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gimilar social structures, in addition to sharing their

Y common origins in Mexico. Our common origins in Mexico,

:MhQWeVer, as Sanchez pointed out, were gradually modified by

SRR
e

the relative autonomy whie# the regions o¢f the norfhexn

;periphery enjoyed, and thus a kind of distinctive society
evaolved impézcaptibly hut su:alyf%f Up to this point what
distiag%isﬂea sur people from the peorle ﬁﬁ;ﬁ Mexico was
their pecdiia%?rustic ways of coping with their environment.

_Jacinto Quirarte, for instance, has recently drawn our
aﬁtention to the distinctive regional art and architecture
of our forebears.>

Up to-the middle of the nineteenth-century (earlier

e n e

. ! T oy N i M s
in the case of Texas), then, we are:dealing’clearly'with

whag we m;y tentatively rall the colonial period ¢f our
entire social history, and there fortunately exists a
formidable research literatgre on the subje;t. Our major
task in relation to this period is therefore to conceptualize
it from é Chicano perspective. As Gomez~Quifiones recently
wrote:: "The historiographf related to Chicano history is
richest in dealing with the period of the sixteenth, sev~
enteenth, and eighteenth centuries. Pexrhaps in this period... -
research»iajnot as imperative as is a re-examinatipn and
reinterpretation of the available sourcas.“i/ It is wvital
tﬁat we develop a conceptual appreoach to this period, and

‘then proceed to investigate the distinctive historical

R e,
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B experiences of our people up to the middle of the nineteenthy

;“ceﬁtury. What we need are answers to such guestions as, what

“were the peculiar social relations that characterized com~-

- munity life in Aztl&n from the sixteenth to the early nine-

>4

:teggthécentaries, and what type of culture did such relations
produce? This means that we must start by conceptualizing
the mode of production of those particular social relations=--
what were thé reigning insﬁitﬁtions, such as property and

law, and what was the division of labor. Too we must determine

"the nature of the impact of such relations on consciousness

- " IRV bl mmxm&.@;
- *égéﬁtﬁel§aking of culture--what were the reigning ideolopgies

and what wese relations between female and maleklike, It is

‘important that in approaching this period we give critical

-
attention not only to the conceptual problems; but also to

b A P by e

the problems of method.amé ultimateély for the research to

£

- ‘<> extend beyvond published materials.
Yet for all of the importancé of the colonial period,

the distinctiveness of our culture area essentially derivesy,
e =

E5d

fate ?z“fféﬁiﬁhe_ﬁfhggﬁenthfcentury§whan starting

-

with the secession of Texas and then with the Mexican War

- a major derangement took place in the lands of Aztlén.
";:j ' IIIC

Althoughuthe drama of Chicano history as it is

-
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understocd here truly begins, in violent modern terms,
. :&,

"in the second half of the nineteenthyfcentury, at least

‘ T . some of its distinguishing features can already be delin=

1 V“”( : eated in the first half of the century. Relations between

the native populations of Aztldn and Americans from the
United States {as well as of other encroaching European

poﬁulationsi were characterized, gradually but inexoraﬁly,

by the absorption of the former by the latter since early
1m '.T*’ in the\century; Fear of the encroaching North Americans

was axpressed. as early as the late eighteenthﬁ;entury by

Spanish frontier authorities, and it is certainly sig-

nificant how’inter;marriage between the daughters of well~-

to-de Californio families and Yankee traders and men of’

- T adventure starts to take place with all of the rigor of
2 seemingly calculated poliéy by at least the 1830s. Other
* . aspects of social reiations_tand te confirm this trend of

events, such as in political terms the separation of Texas

o in the 1830s, and the economic fact that by the 1840s, due

2; ' :‘ to tﬁe trade of the Santa Fe Trail, North Americans‘alreadx

é deminated the econoemy of New Mexieco. During the early part

?m 3 of the century perhaps the greatest weakness of the society
éw' and culture of Aztlan, from ?hich stemmed its vulnerability,

§ was its relative isélation and its small, scattered popu:

- 4:f " lation)which amounted to between 65,000 to 75,000 inhabitants.

i o ’ prior to 1848; spread out in a vast rural backland and in
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towns such as San Antonio, Sante Fe, Tucson, San Diego, and

"Monterey. As one would gxpect, a marked localism characf

terized thié éociety.

Beginniﬁg with the events of Texas in the 1830s, bﬁt
more particularly due to the Mexican War of 1846-48, the
entire culture area of Aztla&n was conguerxed and assimilated
by an expandiﬁg United States. From then on the native
population became selective;y absorbed, according to the
needs and demands of the dominant society, from which there
evolved a rélativelyAperceptible pattern of social and
cultural reigtions between the native Californips, Hispanos,
énd Tajanas-aad éha anglo pobﬁiatien,

There alréaﬁy exists some relative agreement among
Chicanos that the second half of the nineteenth-century
is the c¢rucial period for the esmergence of the Chicano,
Although Alvarez conceptualizes ‘the pericd scme%hat vaguely

Y
with the category of "the creation generation,™ he writesg
"The ﬁexiqan»Amexican‘people were created abruptly, virtually

ﬂ‘\é’f

QVefnight, because Mexico suffered military defeat. (el

o

Moreover.he characterized relations between Chicanos and
& B L

vAngios as being conditioned by a "Thozxoughly structured,

i

thoroughly defined, social situaticn."@g What actually

happened is that the social process engendered in the after™
I
math of the War progressively deranged the preWar spciety

and culture of the area, and in time became the major

e
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canditiener of a new society and culture, one principally

characterized. by & structural dependency. ©Out of such

. peculiar social circumstances.a novel kind of bilingualism
and biculturalism evleed, as well as a novel social type;

the Chicgno.

Not all the population fared equally badly under the
new socxal order. Sonme “upper~c1asé families...became s0
“tharoughiy Amexlcanlzed as to be able to sllp inte Anglo-

Amerxgan society at will.“z In general, however, wholesale

class and racial exploitation ensued which despite the

Z
efforts of social bandits such as Tiburcio Vazguez, Joaguin
7

Murieté, Elfego Baca, Juan N. Cortina, Gregorio Cortezﬁgfand
many others, produced in California the "alienation of the
second generation® (hetween 1865 and 1890}3g' Between thé
midcentury and 1200, the social history of the area now
responded to new demands which created a social~§ituation
ithat has been %haraéterizea by Leonard Pitt thusly:

. 'O0f the forty-five Californios representing the
"l twenty-five families whom Thomas Oliver Larkin
“had enumerated in 1846 as the 'principal men'
_of the o0ld régime, the vast majority went to
© their graves embittered. Indeed, the gentry
‘. had experienced what might be called California's
only true social reveolution: they were a ruling
class militarily conguered, bereft of national
sovereignty and a constitutional framework, and
alienated from their land, homes, civil rights,
and honor. "They had retained little else besides
.their religion and a thin residue of honorary
pelitical &nfluence.“lﬂx

-ygﬁ -
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The lower classes of course fared even worse. Between
1854 and 1865, sixteen to twenty percent of San Quentin
inmates were Californios or Mexicanos--"a high figure in
view of the relative numerical decline of the Spanish-

L )A'n llf' " : 1
speaking, ™77 In the-case of Texas, "by 1900 the Mexican's
role Iin Texas as a landless and dependent wage laborer was
12

well established in all but a few insignificant areas.”™

Such were the adverse circumstances, the birth trauma, that

marked our emergence as & people.

In view of such events, what can we make of the periocd

on the whole. Well! it means that once again we must turn

-

to the conceptual problem. ghd in so doing we find ourselves
a. little mofe advanced than in dealing with the colonial or
formative period. While we do not yet fully understand the

-

period from the sizxteenth to the eighteenth~centuries enough

to conceptualize fully its meaning, discussion among us

thus far has pro&uced a tentative hypothesis about the

i

nineteenth?&entury‘ Among Chicanos, the most advanced con=~
ceptual proposal made to date for explaining our social
status in this cou#try is the viewpoint whichurefefg to

our gast'and present situation as essentially the product
of a colonialiét experience?@?t Without;goubt the most de-
veloped historical particularization o¢f that point of view
has been the excellent essay by Radolfo Acufia, Occupied

America: The Chicano'’s Struggle Toward Liberation. . Acuia's

-5 -
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essay is the First full-length history of Chicanos te adhere

-

RS
to a Chicano chronology~-that is, that starts in mi%ﬁlnew
=
teenthfcentury and then proceeds forward. Early in the essay

. ”—l“"‘n
Aculia writes thaes:

"Central to the thesis of this ﬁcnograph is my
contention that the conguest of the Southwest

created a colonial situation in the traditional
sense——with the Mexican land and population being
controlled by an imperialistic United States.

Furthexr, I c¢ontend that thig colonization--with
variations--is still with us today. Thus I refer

to the c¢elony, initially, in the traditional def-
inition of the term, and later {takirng into account

the variations) as an internal colony.“&ﬁk

Acuiia then continues in the following pages to char-
acterize the colonial situatiOﬂ‘eh historical and analytical
groun&s; and likens the social experience of Chicanos to that
of Third World peoplesf&éﬂwﬁhile others have also used the
concept of ™internal colony” in relation to the Chicano
people, Acuiia's essay is perhaps the most complete and
extensive formulation to date.

"Nonetheless, and despite the fact that analytically
the. colonialist thesis does make a lot of sense, it is perhaps
not entirely valid historigally. It is valid, say, up to
the end of the Mexican period of Aztlin, but thereafter its
application, and especially the application of the concept
of "internal colony," raises some complex problems.

It is5 guite clearxr for example that if at a rather

general level of analysis there does exist a parallelism
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“'y ’ . ' #
o between the social experience of Third World peoples and
.- - Chicanos, at a level of particularizing our historical
experiences as Chicanos the historical record diverges.

Rath&x&; propose that we view ourselves as a dependent

national minority; instead of as an internal colony. My

5 p i major regervation to the concept of internal celeonialism

‘derives from the fact that in oxder for a colonialist
" situation to exist there must first exist an articulated
and formal system of political contxrol effectuated through
an aﬁminiakxative‘syst&m. While economic motivation may
- - . . c e FENS
- f}%j* f:ha the major impulse behind colonial aggrandizament% the
calogial situatianlstili reguires a Qolitiéal rationale
{ideology} a;d_a system of controel {the colonial administra=-
~ tion@( Also.for a colenialist situation to exist there must
‘ &xiat a colonial policy. As Chicanos, however, suchk has not
- ( v:{- - been éur lot. It is a point of legal fact that we have never
. heen formally recognized as a co;quared people, for the .provi=
sions of the Treaty of Guadalupe Hidalgo have never been formal-

ly recognized. As far as the federal government of the United

States 1z concerned, and the states’ and municipal governments,

FAY
L

. we do not exist as a people~~for there does not exist either

public policy or legislation which establishes such rights.

That is why Sdnchez referred to us as a Forgotten People, and

- it is from that source too that stems the notion of us being an

a

*invisible minority." For in the eyes of nonChicanos we
s

L%

-
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do nohzexistﬁﬁgg do not have a culture and neither do we
) . Z

- have a history—--we have no identity. If we were colonized

" ,.—;,X F3 * ‘)
2 e
we would at least have a nameprbut we do notsewe are simply

"the Spanish-speaking,"” a phrase which tells virtually

" nothing about us. Our situation .thereforesis not comparable
" to the status of the colonized.for a colonialist situation

reguires a formal recognition of the status of the colonized,

and the establishment of a system of administration and
public policy to perpetuate it. BAnd that has not been our

lot because we have never been granted formal recognition.

That being the case it behooves us to establish the

basis of our own idantitf by first estabklishing the historical

basis of our own unique and distinctive culture; and in order

+

for us to do so it is well that we grapple with the problem

of aon&eptualizing the meaning of that experience. To see

ourselves as a dependent national minority means that we

are able to assimilate at thé level of social analysis

wthe~experience of colonized pedple, yet we do not lose

‘sight of the important fact that we have never been granted

formal recognition. Moreover the concept of dependent
minority has the added advantage of proposing a naticnalist
character to thé‘Chicano struggle. As a dependent national
minori£y we struggle te vindicate our rights, which arxe
first and foremost to elim%nate cur dependence on an alien

culture and to give our community a just and necessary

LT
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‘measure of economic and political independence. On the

matter of Chicane nationalism there is obviously a great

need for further discussion, especially in relation -to

.. B need for formulating a revolutionary Chicano nation-

'aiiam. All this is not to say that the Chicano Movement
- ““should not be a part of the intermational struggle for
"7 “the vindication of the colored peoples of the world.

At this time the thrust of these remarks is intended

= e

hmainly to invite comments on the suggestion that 1t was

=

%beginningAin thélﬁecond half of the ninetaenth%century
?2that we £irst appeared as a new dependent national minority
in the United States. It is in that era that begins our
E/‘“n&tional Qexiod“~~0x that period from 1848 to 1919 during
iﬁ’which we were assimilated, according to an informal system
:ﬁfvamcial relations, as a dependent racial minority. All
of our histerygsincé>184é;’is a»reﬁlqétion of that process,
and it.ia only now, with the apbearance of Chicano history,
 ?ﬁthat we are becoming aware of our national existence and
. status.

Just as we proposed in relétian to the colonial period
the necessity for a certain kind of historiography., 8im:.
ilarly there is a need to do the same for the period; 1846-
1918, We have already seen how we are more advanced in

dealing with the conceptual problem of this pericd than

in dealing with the former; we also have, it seems, a

i
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greater knowledge about this period. Or perhaps I should
gqualify this by saying that we seem to hawve greater
materials about the kindzs of institutions which the Anglos
estéblished, though not.about Ehe impact of those institu=-
tions on ocur society and culture. Indeedfthat should
become the first item on our research agenda for this
period, ﬁhe studf of how Angigwlnstitutions, culture, and
language} afée;ted our people in the coursé of the 1800s |
and early 1900s,

In focusing on this crucial aspect of social relations

Betweeniéngles‘and Chicanos, we should keep in mind especially

the-concept of dependency. We shouid first distinguish

between psychologiéal dependence, such as that inveolving
mother and child, and social dependence, or that condition

which assumes & social dependence ©f, in our case, a racially

and culturally distinct people; on .the institutions and

‘culture of a dominant foreign.institutional and cultural

matrix. Unlike the Blacks, Asians, and even the Native
Amerfcans;we have a unique status of dependence--one whose

distinctive feature is a presumed invisgibility--and that

has produced our distinctive consciousness~ile-g., we still

) do not know what to call ourselves and lack a formally

recognized status, both conditions of which redound to

ISP
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and cultural configurations, So the concept of dependence
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is also central to any discussion related to the problem

" "of how to éypraach conceptually the period/ 1846~1919.

For the moment it is perhaps enough to draw attention to
these two periods: the two periods which run from 1B46

:ug to 1912, aad the much larger one which begins with the

-

sixteenth and culminates in the aightaenthfcentury.

B
’

iv.

Buggin the £inal analysis;what is the meaning and

i'value of'Chicano\history? Will it, can it, contribute to

our freedom in face of the harsh realities of our sogial

‘eircumstance? Surely only individual raza can render such

o

a judgment, and surely too the struggle to verify and

““econfirm our ownvpercaptions and feelings about the past

- has bus only begun. Nevertheless we Ccan suggest some

-perhaps useful observations on what the wvalue and meaning
of such an idea of Chicane history might be, in time.-
Pirst, it is vitally important to realize .that such
<

“an idea of Chicano history serves a social function, in

. “that it can help illuminate problems in education, in

yanthrcpology, in social work, in politics, and even deeply

HE N
{

pexrsonal problems of consciousness. ©@me need only remind

- .

opurselves of the axiom that the way we view the pastw-
. . .«f‘ £

e,

Or now view it=-~is alsoc the way we view ourselvas} to grasp

a
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. the strategic importance of historical knowledge. Until
"a short time agoe, Chicanos were so caught up with the

wlcoﬁstant andydaily struggle of social and psychic¢ living

that we hardly had time for such things. Then, in the

" 1860s, our society experienced a kind of crisis, from

which there appeared a need to enlighten ourselves about

 our pasgt. At that moment, when our people assigned an

importance to historical knowledge, we encountered and
\began a gsocial process governed by historical time. To
begin to consider the problem of Chicanc culture in terms

of. history is indeed to achieve, in our social analysis

- and intuitive adventures, the depth of time.

Long before the 1960s, of course, we had known ﬁistoxies

about ourselves--indeed George S&nchez's classic Forgotten

People is representative of an old tradition--but the Chicaneo

history of the 60s started something new with its thesis of
the distinctive evolution of our society and culture. It
further proposed that we measure; and assess criticallyy

our community in terms of a social and cultural process

extending over time. At the moment when a community

begins to see itself as conséituting a chain of events

-

that occur within time, then perlaps one starts to under-
stand a little about why certain things happen--to me,
te you, to everyone.

One starts to learn about social institutions, about

-gF -
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their structural organization and spiritual natures; one

begins to learn about culturey and how it comes to he

formed and shaped, especially one's material and spiritual

P
- b A .
experiencag’and about individual consciousness, and how

it is influenced and determined by race, class, sex, and-

language.
Certainly that iz one value that historical knowledge

has, that it can approximate and even become an experience
. e

ES

of'reveiationi'mainly because of its power to divine the

e

‘mysteries of culture and also of consciousness. For history,

seen - as process or becoming, contains the elements of culture

just as it also contains the elements of conscicusness.

Without a historical perspective xooted in the material as

- well as subjective conditions which have shaped our lives .

. we could never understand how it was that we came to bhe==-

our peculiar cultural situation which involves a unigue

-y

- speech, & particular arts, an increasingly peculiaxr schol-

arship and politic¢s, in short, a peculiar Chicano style.

_True>the purists will surely shift restlessly at such
. bizarre suggestions, and in chorus chant that our culture

ﬁwis characterized mainly by its great and opulent variety,

and who can deny it. It is certainly true that our way

of life is marked by a rich and rare variety--one need

only compare California to Texas--but it is alssc char<

‘acterize&nbf'a fundamental unity at the level of structure.
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Despite the great variety of functions, determinations,

‘and particularizations that exist among us, there also

exist certain structural uniformities which when we finally

. start to recognize them will contribute to a greater solid=~
1axity of purpose ameng us. There arxe infinite variations

‘in that continuum of relations that exist between Angle

society and culture and Chicanos in Texas and California,
but are not such differences ﬁétarminad to a considerable
6§grea by the relative development of the Angle society and
cﬁltu£e~of Texas ;nd California--i.e., differences among
them have different impacts on Chicanos and hence determine
differences amongﬁus‘

If we suggest that history can be the key to under—

standing our unigue and distinctive culture, it can also

be proposed that at the very least it should inform our
politics as well. lOnce more it is the dynamic view of
society and culture that hxstoxy can project Wthh could

contribute to a truly enlxghtened chlcano poiztlcs.

i i e

o Bt P — e

iThere is one strateglc contribution that Chicano

history can make to a Chicanc politics, and that is to
help us undergtand the process of changing society

particularly given the reality of certain circumstances.

For the most part change among us, given our relative

° powerlessness, has mainly reflected change in the largex

society. By and large we need and want what the larger

- - P
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society needs and wants. Since such needs and wants

involve some of the bare necessities of life--such as

" housing, employment, educational opportunities--~that is

clearly understandabl§¢‘ Yet perhaps we also need, and

want, to develop a more creative approach to change, so

that we can change our lives in order to be closer to our
true selves. We are perhaps standiﬁg at a juncture where

it might_b§ §055i$$e to strike towards a new direction.

What is it that we want to change? into what? for what?
Should change simply be the end result of what the political
m#rketplacaﬁwiiiﬁgiva? _%Flperhaps we also need to address
an evenkla;ger qﬁéﬁtion:’ do we really want to change?

In sum, the meaning and value of our history lies in

"the fact that it can be the key to understanding ocur culture;

that it can enlighten our politics, among other things, on
the problem of changing; and that it can even have the

function of revealing to us our consciousness.

According to George Sé&nchez's thesis, we were a
“"forgotten people” because “in the march of imperialism
a people were forgotten, cast aside as the byproduct of

territorial aggrandizement.” From that near«fata;_even:

o e m T L e ke e D

tuality derived most of our misfortunes, yéEwhtheldﬁﬁéd
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-and which we must now follow. Pasd por agufl.

to a generaticn that saw in education——according to the

i
“Mexican and Western liberal tradition--an open road

toward freedom. Only if we had access to education

could we magage and cope with the world, and that became
the essence of his message.

We of the gan;ration of el sesanta; share_ia that
point of view with hih, though perhaps our concepts of
education and knowleéga ﬁiffer from his, which is under=-
standable given the unfolding cirxcumstances c¢f our society
and culture. Nonathelesa;we can feel a selidarity Qith
him, even ncw; a solidarity which will surely grow through

the years in recognition of the life path which he took

o

Jests Chavarria
History, University of Califormia -
; Santa BArbara

.
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Footnotes
w14 Ccf. Aztlan and El Grito for numercus articles, such és

Ronald W. Lépez, "The E1 Monte Berry Strike of 1933,"
Aztlan {(Spring 1970); and, Salvador Enrique Alvarez, "The
‘Legal and Legislative Struggle of the Farmworkers, 1965~

©1972," E1 Grito (Winter 1972-73).

\%j Cf. also Leonard Pitt's The Decline of the Californios
(Berkeley, 1966},:esp. chapter one, and David J. Weber

{ed.}) "Selected Péges From Foreigners in Their Native Land,”

{Albuquerque, 1973) p. 4%,

~34 ‘Jacinto Quirarte, Mexican-American Artists (Austin,
1873), p. 30.
\&f Juan Gomez-Quifiones, "Toward a Perspective on Chicano

History," Aztlén (Fall 1971), p. 11.

S5/ Rodolfo Alvarez, "The Psycho-Historical Experience of
ot .

the MexicanuAmerican'Peogle;"QSOCial Science Quatéarly
(June 1971), p. 20. |
B4 Ibiﬁ.,‘p. 19.
\@f ﬁodman.ﬁ* Paul, "The Spanish~Americans in the Southwest,

1848-1900," inj John G. Clark fed.) The Frontier Challenge
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{Lawrence, 1971), p. 34.

8/ Pedro castillo and Albert Camarillo, Furia y Muerte

{Los Angeles, ‘1873).
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8/ Pitt, Californios, p. 262
%Sj Ibid., p. 278.
~11¢ 1Ibia., p. 256.

QE; Leo Grebler, st. al., The MexicanwAmerican,?eople'

|
1

i

{New York,; 1870), p. 49.
%ﬁf’ cf. Mario Barrera, Carlos Mufloz, and Charles Ornelas,
“The Barrxio as Internal Colony,” in Harlan Hahn {(ed.}

People and Politics in Urban Society: Uxban Affairs Annual

Review gygygig'and Tomds Almaguer, "Toward the Study of
Chicano Colonialism," Aztl&n {Spring 1971).

x%éj; bccnpied Awmerica: The Chicano's Struggle Toward

Liberatiah {San ?ranciséo, 1973}, p. 3.

ﬁifg ibid., p. 3f.
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ERNESTO GALARZA

" Bilingual -Bleultursl Educationt
Blingual instruction has a long history in the Urdted States. Iits lessons

arg familiar to students of the subject. Among them are the following:
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=§ﬁatement ax pel*cy with resyact to bzlmngual bzcuitural education and that

*, :

of preparat i is a significant step toward such a commitment. The contract

-

ﬁtlnuiates 4hat "a starf person has to be mssigned the authority and respon-

-

51b111ty~af giving the klnd of direction which will bring about needed action."

-
£ : e

Recommendatzon: That the Beard of EZducation of the Elstrlct approve s ;

\ . . A
respect to such a progrem. : fwﬁf' =

syl ! . L ER, : ;

Bilingual education. g %“x ; !

In aéherzng to the'prevzsions of the ACT of 1372 the %1sﬁrlet is by no
' 7

E léarn to resd English better and more qnlﬂkly, —

4mﬁans entering an,unexplor@d area of education activity. Blllngual 1nstruct10n

T

has a long history in the United States., Tts lessons are familizr to stﬁdents

hgmuﬂvp she.fotioming: N O

Where the home or ancestral lenguage is not English, children vho are

Wonr i s

first taught reading in that language {the first language of the child) will

-
~There is evidence to the @Ifect that competence in reading in one languags

- mot only does not 1nﬁerfera Wlth readlpg in another but tends to enhance it.

e =

“-The best medium fcr the 1n1t1al states of learnlng, where such learnlng

relies mainly on aural and verbal communication, is the child's dominant

language.
These tonﬁlusioﬁé,;based on“past research and confirmed by current practice,
Wmake hncommonly good sense. Linguistic patterns are firmly fixzed during the
first four or five years of lLife. During that time they become a vital part
of the psyche of the person, and they cannot be abandoned or proscribed with-

.out resistance by the:individual. This means that he will be psychically

disturbed rather than reassured by imstruction present to him in a language




;;;l:~‘ he éqes not und%rstani. Furthermore, the transition from ability to hear
gAwg‘lg o and speak a lénguage to reaﬂing‘it takes far less effort than to master 211
gf“ three skllls s;multaneousLy in an unfamilisr language.

%k: With these propositions in mind, it may be stressed that the home

language, by its process of relatively free association, has in fact functioned

comeaeeees mesitively in the growth and development of the ckild., This is because there

Is a direct and immediate connection between what the child experiences and

what he hears and says. This spontaneity is not restrzined by rules about
- . the mechanics of speech, spokern or written. It is therefore, cn the part
M:\ﬁh&fwm , v.&c'.‘t&!,@:t—,%'wg.;,;;ﬁ T -

of the child, an experience of success. Only later, much later, is the child

S % ¥t gphle to understand intellectually that the mechanies of learning - phonics,

grammar, syntaxX and the rest -~ are useful devices by which he can master mcore

) omplicazted aresgs of ekn@r"ekwu& e g ¢ e+t M

: i
To these ends bilingual educaticn has been defined as instruction in %we
i » g
i langusges and the use of both as meaiums of instr iction for any part or abl
. of the school curriculum. The guidelines issued by the State Depsrimeni ¢f
Education under the ACT of 1672 adopt this definition.

Historiecazl experienc e not on1v‘va71aates these conceptsy but also the

o : ‘socizl and political and technical conditions upon which their success depends.

The competence of teachers in the home language {(in this case Spanish) must

be of & high order. The administrators of the school system must give the

?’ bilingual program their support. The community must believe that bilingual
) instruction is beneficial. Parents musit aceept the view that the maintenance
- of the home laﬁg? ge snd the itransfer tc English do not raise an "either-or"
di.lemr ma, but are two cémale¢entarv elements in the growih and development
ot

of the child.
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of.bilingual educaticn,.prepare.a.brief brochure.on the history..of bilingual-
.iﬁm”§ﬁwthe“gﬁi$edw5@3%@ﬁvﬂan§mthamaaaa&usi@aswhhatwhaxembeenwderive&;wan&

. gh&t ﬁlswb?mm%%m and fq”TQ‘i"T";.!"-'l}‘f'é’d in Q'f"‘ﬁ'n'{‘f!}‘ and Frnelish . to

dteacbers,Madmlnlsixatars,@p&xents_and»th&waﬂmmnn;xy;axmlarge.

Language meintensnce end language transfer.

Bilingual education offers a human and sensible answer to the linguistic
problems of a child who is reared in one language and isvsuddenly plunged
into a school world that teaches himdin.ancthéun The psychelogical and ped-
agogical evidence goes ?rom-parsuasive*to convinning. The rasistahce that
remaing is not based on consiierations, backed u@ by evidence, of child

growth snd development, but on contraposing the eoncepts of langusge

- vy

maintenance end language transfer.

There ig no &§ubt es togthe roots of the concept of language nmainten-
ance. They are in the cultural survivals of ethric minorities whose adults
strongly desire and even. demand that the "cld country" treditions, mores,
customs and traits, including spaach; be imprinted on their young. Cultural
hefitage has been central to the dgméndsMoffﬁexicanfémericans for bilingual

education, They have viewed it, as have all other ethnic minorities, as an

i, WO o o _ "

important condition of restoring #hsg?‘prestigewand status in the cammunitye
at large. “

The fact that cultural mesintenance and linguistic loyalty have not been
dramgtically successful in the United States does not argue for underrating
their influence in many ccmmunltzev, 13@%&5;;é1533w395e. They'account Tor

much of the momentumr toward bilingual educaticon in the last ten years.

Languege transfer, on the other hand, can have the effect, apd has had
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it in the past, of polarizing opposition to bilingual instruction. The
‘Zﬁrgument runs that since the child isgdegﬁined to function in an English-
xlspe&king society, the sooner he leaﬁggié;;éié better. This position invites
a cultursl encounter%with the language maintainers; and for this reason the
more the issue is argued the more obscure the controversy beccmes.

It is worth noting in this connection that the official position of

the State of Celifornis, enacted by its legislature, is that, from the stand=

point of the child, languzge masintenance and language transfer are both vital

elements in his groéth and development. This is not a crude political come-
ipromisa but rather ; legislative acknowledgement of the conditions of effect-
ive education for children who must negotiste a difficult cultural transition.
For the very young iearneg;ﬁhe maintenance of language is not an'issue of
sentimental ties with aﬁcestors or a vital matter of ethnic prestige. It
iz a cruciel condition of psychological stabilit&;of personal psychic in-
tegrationgunder the most favorable cenditions éassible.
There is reason to believe that these conditions are alsoc those that

'« Pprepare the way for‘language transfe{;which indeed also becomes a necessity

for the child as he confronts his needs for getting slong with m&lti%}ingua&

peers and of making hishway successfully through & second language’and =&

second culture.

This is the course on which the schogls of Califofaia are now launched:
(1) to meet through bilingual instruction the linguistic needs of minority
children whose first {family) lanzusge is not Englﬁsﬂg (2) to facilitete
ﬁranéfer to English of such children; and (3) to preserve and enhance lin-

guigtic skills acquired in the hoxe.

Two important things should be noticed about the above statements.

-.C‘,?‘Q-
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First, theyureflect frimarily and dominantly the point of view of the
chzld 88 a grow1ng and developing individual. Second, as a matter of of-
fl&l&l ﬁs%%cé:;?ﬁethé;ﬁjand how far and for how 1ongthe linguistic skills
sequired in the family can be preserved and enhanced,

A b, O «..~_.{, ——tr
In this latter connection thahﬁiaxx;c$w1swbennéwte'take into account

that preservation and enhancement have important consequences for both the

individusl and for the cormmunity. The present shortage of American-born

»J‘;.-
-t~

teachers of Mexicsan ancestry who possess “;fﬂlgh competence noted abmxe

as one of the conditions of thézsuccesg of bilingual educstion, makes two

points with one illustration. Mexican-American teachers whose first (family)
languaege was Spaﬁish and whose skills thus acquired were not preserved or
enhsnced throughout their schooling, cannot competein teaching effectiveness

with Mexican-born and.bred tea;hers and must go through time-consuming,

arduous and expensive in-service training to so compete mw%ﬁ;s'ggmzéﬁéfsonaIM%wr‘

as well as a community loss, as evidenced by the dlffzcultles that: school

systenms are having in locatlng American-born ' chlcano teachers with optimum

. competencies. ' . e
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‘The pattern of instruction.
axms; and«gaawsmwhﬁuh&wwwumduh» altinete aspiratiohi-to-provide-hilingual,

3 ’%
bi .§&$u¥&$m&duﬁ¢$@aﬁmﬁﬂw&q1 the.children-of the-District,

Educational philosophies, methods end even tachniques are the results
of & political process tﬁat goes on continuously in the community among those
sdults who teke an active interest and part in the schooling of the young.
Except in rare instances, end only at the high school or collsge level, the
yougg, as the objects of public schooling, are not the agents of change in
philosophies, metheds and techniques. They can manifest their needs, but not
articulate them. An assessment of needs is en adult response to them and on *
the next_higher level an articulestion on behalf of the young of how to respond
to the needs.-

Here i word of caution is in order. The process of assessment and arti-

culation is rarely clear cut and unambiguous. It is more often infiltrated

by "needs" other than those of the young. There is the "need" of some parents

to preserve the culiture, and therefore the langusge, of a past recalled with
" Tv EA " A) H}},’

affection., There is the "need" of persons who would find para~ or professional

employment in a blllngual program. There is the "need" of providers of in-

structional materials for mhich.bilingual instruction would open new markets.
These are nobt "needs" but cultural and material expectations of certain
sectors‘of'the adult community. Whatever their legitimate role in the finsl
decisions on educatiensl policy, they are secondary to needs for growth and
ﬁevelopmqnt pf the child.
R%gﬁmmendatiaa;wmihaﬁmahamﬁi9@@&a&-&da@$w%~§%eeeéume»é%nu4%%+é&ﬁﬁﬁ&ﬁ@ﬁﬁ
Ofviiné%istievaeedsz@ﬁa&i&«ﬁﬂﬁﬂle&swinmitg@sahoolarwincludinnghemusahafvin«
k3 s " -
styumenﬁ%»like the State\%Qrm;w&mdmhhatwthig:pgoee&ﬁrewbemieﬁ&eé»§er—%he—ﬁse
of%allwpérswnﬁmpart&cipgtéigwinwthew&ssességgti

Once the linguistic needs of the children are found and instruction

in a language other than inglish is approved, dicisions have to be made in

= /00~
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two mejor respects. Tﬁe first guestion that arises‘is§ K&w shall the
available time for instruction be distributed between English and the first
{home) Zanguase? And the seconds, ﬁﬁw shall the subject matter be allocated
as between the two languages? |

These digtributions should not be arbitrary. They should reflect the
linguistic condiﬁion>of the learners<at any given time. Clearly, for
children who arse complefely monolingual in a language other than English,
instruction, all instruction, can reach them only in téair first (home}
language. As their skills in English advance, more latitude is available

for the distribution of time and subject matter. Sueh advancement will

come by degrees:the guiding principle throughout being that no child shall

" be tanght anything in a language he does not understand.

As the learner movesAaway from complete dependency on his home language,
options more flexible and numerous are open to the school. It has been
estimated that more than 250 combinations of time and subject matter are

available, theoretically, to the curriculum planner of a bilingual program,

{See B%} William F. Mgckey, éﬁ?YPQLOGY oF 3@LINGUAL EDUCATION, Intermational
Center for Research on Bilingual BEducation, Quebec, C&nada};

" It is in the selection of the pattern that best suits the learners,
that more genuinely reflects the cultural styles of the community end that
better prepares the child to Qp?rate in those scoeiasl universes which will
be open to hié; that the understanding and skill of the bilingual edﬁcatcrs
is demonstrated. For instance, it has been pointed out that the kind and
degrse of language reinforcement which the child receives in the normal
course of his life st home end in the community should figure heavily in

the type of bilingual instruction to be given in the school., The talk of
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peers 4 ‘racio and television programs sws only a part of the cultural situ-

‘ation that must be tasken into account by the school. Commnities differ

importantly in this res?ect?ﬁné no bilingual program can be justified in

the long run if it stands isolated from that situation. There are to be
conside;ed such factors as the ethnic distribution of the immediate community
served by the scﬁégl, the larger areas of contact of the individual, the
cultural resources availéble to the family and used by ite members, the
ethnic ratigs within the school itself, the numbers of speakers of the
givenllanguage who sre in active contact with one another in a locality.

Recommendat tonr—Fhab~the—bilinssal-—pieundbural-cgents—of the-Disteiet

provide- themselves-with-information-ani-data~as-to-the-foregoing factars,
. “ '
and- that-the. Distpict-encourage research—with-respeet-to-them.

The bilingusl curriculum.

Every innpvaticn in schooling presents both a temptation and an op-
portunity‘q The innovation may be a philosophical approach, a method here-
tofore untried, a marked difference in curriculum design or a rearrangement
of power aﬁd control of school policy. The temptation lies in the sccommoda-
tién of what is offared,ga new towthe vested requirements of what is old.

The opportunity consisis in recognizing potentials in the new that will make

. education progressively more responsive to the humsn condition of the

child, past, éresent and future.
chfarwaswthéwS&anaserﬁi@ieﬁmﬁgh@@&mﬁis$&éa$mi5w€ﬁnae%ae@@mb%&éﬂgaal

education-is. an-innovaticn-=hilingual educatici-as.policye-comuitnent,

«methoéeiegyw&néwphi&ascphy.
Same%ﬂ@rdswarefénéeféer;esw®@w$heu%emptatéanMaspectweﬁw%hiﬁwiﬁnnva%icn

in the~ﬁistﬁiatésmeduﬁ&tioﬁalﬂact%an.

|
B’

EO R R




The traditional "curriculum” on which the bilihgual program will
Qe‘grafted stresses competitiveness and personal acﬁgéement, Textbook
instruction determines the main tracks along whéch both methods and sube
Ject matter move. Cbgnition as & preoduct measurss achievement and re-
wardé c&mpetitiveness. Reading skills and their attainment overpower and

nearly banish other considerations. Verbal forms become practicaliy the

only sign language that is recognized as a means of communication, The

iwhole educational process, from kindergarten to graduate school, is moti-

vated by expectations, increasingly postponed and rationalized by delayed

rewards for psersonal competitive success.

It will be noticed that the word "curriculum" in the preceding
peragraph is place in guotation marks. By this it is intended to suggest

that the curriculum which is teing quoted is the traditiconal one, and

i
f

%

. - - & g - ?
that -it is understood and practiced as a series of assignments of cognitive

3
H

goals.,

It would seem that the bilingual innovation could recognizé that socigl
gwareness and group success are also important . products of situations con-
trived to make instruction possible. Textbeok time tables and schedules
could be éﬁnsidereﬁ at best as main ;outes of learning open to innumerable
feeder lines of unpredictable interests and spontaneous side trips into ex~
perience. Cognition could be regarded as the continuous activity of all
the child's senses in the natural and social worlds that surrcound him, and
_thet can be consciously made more sensitive, discriminating and interactive.
ﬁéading skills could be properly placed within a mors ample understanding
of other vital skills necessary to a fully developing person. It could be

recognized that those other skills, too, are different styles of communication,
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sllowing the personality %o sexpress itself beyond the point vhere words

fail. The whole educational process, especially for young learmers, could

become less of a means to remote ends and more of a lively experience that
is such because it is present, reassuring, and therefore an end in itsell.
Because bilingual education is bilingual as & concept and as a
deseription, it is particularly important for bilingusl educators to notice
a difference between "cu?riculum“ as a series of cognitive assignments and
curriculum understood as a series of experiences carrying educational

values. These values are by no- means exclusively linguistic. Ability to

“read is not the least of the products of educational experiences, but it

is not all.

L

Some of the overtones of curriculum understood is”these terms can be
briefly stated.
Education can be thoughtof as progress of the individual powered by

his own experience, observation, feeling, thought, curiosity.and blolegical

o

S,

;enéowment, rether than ¥ the power of adults over him. This is motivation
in its genuine sense: the forward movement of perésnality towards enlarging
eyclas of experience anchored in a sense of worth and success in the past.
It is the deepef meaning of being "turned on™:. Experience of this quality
. #
is a fine blend of the cognitive {ability to notice, reéognize, gnd srrange
&
real things); heuristic, (the interest in pursuing knowledge beyond what is
immediately obvious); creative, (the joy of‘iﬁpressing upon an experience
the stamp of the experiencing persomality); expressive {the flow of spon-
‘ tapeity into the perpetual mix of the inner and cuter worlds of the indiv-

~ idual human life); affective {the exercise of emction to establish heslthy

loyelities and psy&blogical securities among peers); and social {the ability

“f$§~
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‘to recbgnize what the companionsghip of others provi@es end the willingness

"tb accept its respensibilities along with its pieasures);

— "} Tﬁis is ﬁ somewhat lengthy definition of curriculum as a gseries of
exPeriénces,'éeliberaﬁely plenned and provided by the educator, to promote

E tﬁe growth and development of the child, looking at him eventually as a
member of a society. It means growth and development in the direction in-~
dicated by Piagétgx"tha increasing coherence of self and non-self"; man

- as a thing smong things, as an event smong events, as a psrson among per-—

—ry ot PR i al
ks . - A T gy Loy e,

'sons. Bo that an assessment of needs, beginning with a technical inquiry

“about linguistic liabilities ends with a recognition of the "needs” of
" growth and de?élbpﬁént direction of 211 children.

It hafﬁlj re@ni§é5!special notice that cognitive skills and cognitive
. C ~ possessions are part and parcel of this whole process, not the least but

elso not all. Bilingusl education cannot become an unressonsble claim

e

- . ‘that it will cure the defects of present public schooling. But by being

LI

sensed a one component of a new context, as an innovationsit can be anmn op-

E »";*v V portunity rather then = temptation.
Phasing in.
! The minimom conditions for introducing a bilingual .dnstructional pro-
gram include the following:
e - Completicn of an assessment of needs based upon an approved procedure.,

- Appointment by the Board of Fducation of a director of bilingual

education.

~ Negotiation of agreements or undsrstandings with each school where

Bilingusl inpstruction is reguested.
™ - Creation of an srrangement by which the Distriet's supervisor of the
program cen maintain connection with the principal, teachers;and
ke L . L - - . S SO s
] ,
: / —~/08 -
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parents on children currently enrolled in bilingual classes.
These minimum conditions will merely initiate a process by which cer-

- tain desirable characteristics will be brought into bilingual education at

the level of each school. The needs assessment should eventually become
a continuing procedure, familiar to the parents as well as to the adminis-

trators and teachers. These adults are the best informed sources on the

=

prevailing culture and language of the neighborhood. A director can give

P

- ‘ bilingual educationg indispensable administrative support and initiative.
It is through an effective administrator that neighborhood points of view

and values can be related to the broader uses and the wider horizons of

=~ f

. bilingualism in contemporary life. What kinds of District assistance each
ey - - ia
3 " b

seheol program is to receive and what responsibilities will be assumed by

i "~ 1ts administratcrs, teachers, and parents can be useful in two respects

it they are reduced to agreements or understandings: cne, they can apply

i

i

i .+ -~ _ past experience to the continuing pregram of instruction; and two, they can
i -

i

i provide g basis for continucus review and adaptation to changing conditions.
] .

. Programswwill undoubtedly be revised ffom,year to-year. Between revisioqs
g there'will‘be a regular interchange of information and evaluations beiween
, the director of the District program and the involved gdult personnel of
- each school.

S ) ThE‘State"gui&elinéé&@&lly@@%w&mﬂhégh~qea}ityw@hase—iﬁuwforwnew bi-

- -~ - ! K - X ;
» o lingua%gﬁrpgragSvé?Themiaregoing‘suggestionsyare"intended asan appfoaéh
o 3v§§?€§;s~stané;¥d.
Considering that serious attention to the language handicaps of

. A minority cbildren were for so long ignored?it is not surprising that dec-
- 7 _isions are likely to be made out of sense of urgency, almost of crisis.
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The data from an assessment of needs should establish priorities as to
types of childr@a)mast urgently reguiring help. Assistance to such
¢hildren should come first; but over and beyond "crash"progrags that mostly
reflect past negligence on the part of school systems§it should be reaeggize&
that only persistent effort on plans &arefilly'made can eventually produce
successful bilingual instruction. Success would be evidenced Ey;«teachers

r}_\ »

who are highly competent in the use of ﬁpan;sh a ﬁrcpriate materialsy
wyk:\
adeguate supportive serv1cesv cultural awar&nessg a curriculum that avoids
oo '5“,@

boring children in a rst lafg&age as it often does in a secondp. evaluation

and testing proce&ures that are culturally compstible.

5 = PR 3 ol
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to'a degree that xould gustzfy Bn znztlal plan for bilingual educatlcn for

2ll grades, Rlﬁ&@fgartan gﬁrcugh tweif h. It would be more prudent for the

bt
P

Distriet to start with bilingual classes at the kimdargartem level in as

nany schools as express a desire for them. Thess 1nltzal classes would be
~s< 3
sriented %awarﬁ 1cng~térm ﬂlazning for hil ngual euu“atlon and would re-

flnct, on the hznﬁergcrten iﬂ"el the ultimat@;géala and commitmeats of the |

ﬁzs trict in thas ar=s of in uractxa gach of the partlcxpatlﬁg schools,.

In
h‘& :’f ¥
ther& would be addltwcnal and malnlv mporvised programs to meet the most
N e )
argemﬁ needs of. h ldren in thqygr&ées above-kindergarten. It should be

N ~
- 5,

At i
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understood, bowever, thatjtﬁése improvisations w&u;§ graduslly meke way

# o

For instruction merewaﬁd nore reflective of uitimataxéaals. A five—year

i § “‘\,

period should be-sufficient to zllow the Iistrict to overtake and remove

y.:“/ ?’ z ) ]

its own handicars as to teacher competencies and the rest, and o\%nureducef
< . " T

?ilingual instruction systematically and effectively from kind&rgartéﬁ\_

,

N
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through junior high-sehool
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’ ﬂoncludeé by September 1973. ) %Kxx

cor gwea E o
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Sucb ‘an effort requlres appropriate machznarv for cont;nuous 55 &8
. ’* _; /

¢hange offihfcrmation and ﬁhe discussion of accommodations tﬁat will
i ™ 3 $

serve thezcommdbkpurpcse. That purpose should be to promote the high-

3
& i

I i ™ y

P

est p0531b43 q;allny of llgu*stlc and cultura’ experience in the
; s S
N ™ C .

The San Jose Unified éégoel District is-alreadyon the way toward
J R o’ %

. d

such a caoperatlve effort.; In*the termafﬁf the preliminary grant under.
i x\ x" :

he ACT o¢ 1972 it is stateﬁ that "the Elstﬂlct has approved entering

ntc an agreement wmth San Jose Staie Unyver31ty School of Education
. ; i u,

Lo Brain add%ﬁlonal m&norluyyteache”s and traln and hire bzllngual

arsopede ':Nﬁ" g s 3 e M

‘l
e

blculthral teachers.™ It is expected that such an acreemeqt Wlll be
E y’ - ; N

=" %

i 2 i

Recommendation: Thaﬁlthere be developed a Jcint‘Sgrvices Unéer-
’ ‘ ™,

J((
S : b

standing amaug the agencieﬁ and institutions that have &n\ﬁgtive role

1n Ewlln “a“ education; ‘and that such understanding or agreeﬁént be the

basis Por the crestion of a Joint Bilinguel, Bicultural Service Council
e » : . \
0 :

of.-all~the participating agencies. : , R

In-Seryice training.

e
i

Thaet clzagroom teachers need retraining while indservice indicates
that changes in educational goals end values have occurred and that the
new. educational performancdes regquired by such ch 1ges now make it nege-

essary to send the teacher herself back to school

-

. Progress in any profasslon implies a grovthof knowledge, replacement

of old velues by newcmes5 shifts of emphasls, formilation of concepts

N
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that serve the clients of the profession better, improvement of tech-
niques,”scmetime5vdr&stic refbrmstin methadalogyiand not infre@uently
radical departures in philosorphy.

The problem is not how to slow down such growth to avoid the ine-
convenience of adjusting to it, but how to differentiate between sub-
stantive progress and msdishAbehaviogr. The profession of education is
singularly inclined fo the latter. Educationsl inngvations can move

quickly frcﬁ hypothesis to proposition to promotion to catch-word to

‘programming and thus to inwservice training. .—

<5utwardly, something like this has happened to bilingual education.
Thsse who find themselveé disturbed or perturbed, unfamiliar or in-
adeguate in bilingual education_ are likely to be hoping that in the
not very long run it will prove to be one of many of education's
passing fancies. -

‘ Inwardly., however,‘bilingualgibieultﬁral education has the poten~
tial of becoming & major  and permanent advance for American society.
This remaiﬁs to be arguéd and proved convincingly.and to the extent
that that it is so provéé~it will require new skills, and indeed new
attitudes of American é&uca@ors. And it already has brought its own
set of requirements for in—serfice training of teachers in bilingusl
education.

At the present time bilingual education is running a gzmut of

-

Y-

skeptical and even unfriendly, not to say hostile, aperaisal, As i
dispensable as in~service'trainiag is, the conditions under whichk it
ig administered and éven required can themselves diminish enthusiasm
for bilingualism. In-service training for bilingusl education is
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aptvtc be Just one more "sgecial prpgram"vagtenﬂedfbﬁt%idg’ﬁhé régé}éft
daily schedule and added to the’already ééﬁéﬁdiﬁg reqﬁirement of fhe
fafmgl curriculum., Out-of-school meetings for orientation are apt to
be called. Workshops can became another Torm of more work with less
time to do it in. Through the mind of the teacher run serious pro-
fessional guestions: "How do I carry the new bilingual methods from
in-service training into my class room? What kinds of materials will
I need? Where can I getAthem? What should I read? -Am I competent

encugh in Spanish?" GCoals, objectives, zims.andvalues in bilingual

-

education that she has to accept can feel as drsstic as a mental re-.
tresding or as awesome a5 a religious conversion. And when the teacher

is addlflonal ¥y considered as a _spouse or a parent, bilingual education

T e A -
v

S e
e

If bpilingual - bicultural education Is bringing new values and in-
el "

-

.sights into Américan eéuéation that will prove enduring, the possibility
that it will some day belligﬁtly iscarded can be lessened by using in-
service trairing in = ménﬁer that willinot add to the aslready obvious
strains of teaching. ﬁettgr gtill, in a menner that will diminish those

strains and thus become s factor in humanizing teaching as well as

reading.

Recommendationi—That-in-the-sgraenent g-berweoh-tha.District-diraator

of- pilinguai-edusstion-and-She-ipgdiviiual—-schoots-susgested-above s —cpeaial

abtent fon rbe-give -4 0-iRem—0ondit i ens—nRtoR i it~ ieseny icae ~training-will
j

Hake-place.

Pre-~Service training.

Fssentlaliyslﬂwse*vwce training is remedial. Since it now takes

-] 05
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five years of college to certify a teacher-it may be assumed that it

St B -y

‘will take that long. iﬁiﬁﬂﬁﬁﬁ:ﬁiﬂ:ﬂ:ﬁﬁgnzm@ to graduate teachers who

will heve been prepared specifically for bilingual instruction. The aim
ig to ayoid remedial retraining in the future, or at least to ley such
adequate foundations in the preparation of teachers as will not regquire

in the future such traumatic reconditioning as in-service training

o e Rl
often entails.

)
L,

It is in this connection especially that thé?bint Bilingual Seryvices

Council can play an extremely useful role. Pre-service courses for-bi-

lingusl teschers-are-beingdeyiaei—ihesc-anureses should be conceived

end organized with continuing swareness of what other agencies and

other programs are experiencing in this field. Insofar as the Mexican

e e ™

child is concerned; nob—only-must these courses deal with his ancestral

history -and culture, the experience of his own minority and his first

lenguage, Spaﬁish, They must also incorporate the results of fifty
years of research oﬁ child growth and development. It may even be posw~
sible, if pre-service training answers to its responsibilities, that the
financing, administration, philosophy, design.and practice of American

education, by way of bilinguistic, bicultural innovations can change the

. goncept of the teacher in the class. In place of the driven drudge of

classroom routine, special programs, accountability, and in-service

fringe penélities,,the teacher might become the respected sirategist of
the growth and de;elopment of the children entrusted to her by & community
and a system ready to act in her support,

Aldes in bilingnal educetion.

The use of aides in the classroom has beccme e part of bilingual

— /o~
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practice in school districts with large enrollmenté of Spenish-speaking
children. They are employed in the San Jose District and they are
likely to become a permanent part of the administrative plan of bi-
lingualism.

Because of their numbers and their presence in the classroom, aides
should receive mere consideration under the heads of pre- and in-serc
vice training tggn they nave in the past. Unless sssigned as =& mere
flunkey-to thé teacher and content to remain in that status, the aide
enters increasingly inté the instructional process. Awzreness of ed-
ucational problems grows-end observation of teaching situations develops
a consciousness of role that must be positively clarified and guided,

There has beén enough experience with the aides system to indicate
that such clarification and guidance should be provided mere system—
matically thaniin the past. In-service training can be required of ﬁ&eﬁi‘
after they are hired, and pre-service orienﬁatioﬁ before. Buch training
deserves partieuler attention in bilinguel programs. Generally sresking,

aides operate uncertainly either as assistant housekeepers or sub-pro-

fegsionals. If bilingual education is to use them more and more in the

latter categé}y, their sub-professional training should be iéken seriously
by administrators. Who is to offer such training, what is it to c0n§i$t
of , how can it be desligned so that it offers genuine educational ﬁnsightsg
--these are questions that must be posed and answered more deliberately
than they have in tha past. The professionzl, ethicel -and administrative
issues raised by the use of gides can hamper bilingual instruction in

subtle as well as noticesble ways; if they are not resolved constructively,

—Hecommendationtodibetathe-Diabniotradantand-peniynaads layxa—gaidomn
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- Competencies in Spanish.

%yﬁﬁisﬁ“1Qm@&f@rE&dm%QM%nW$B&3w$ﬂﬂm€$£M$ﬁéﬁﬂb@ﬁa&SEM&%w&5»vh&

¢

mmnﬂmﬂwmnmE$@%4&n§W@@‘ﬂLiFﬂhfmmmmmv; Hhab.dgwsaidohiereapplies
eqnaléy«uowohnérwmrn@nreyiéaﬂru&geﬁ;wnax@&e&lgrlymBa“;ugupae.

If bilingusal education is to Justify the funds and the effort spent

‘on it, téachar competency in the language other than English must be
Judged by inereasingly‘higheg standards. A rising level of expectations
8s to what & hilingual teacher ought to know and he able to do is nec-
ess%ry if the low benchmark from which they have started is to be raised.

That requirements for\assignment ¢t a teacher to a bilingual class
have been less than strict can be admitted without embaiégsment. In
less than & decade school systems had to be turned around to gualify
for federal and state funding of messive bilingual prozrams. In some
respects this has called for drastic changes in asttitudes and impro-
visations of many sorts, ranging from statements of edycational philoso-~
phy to ‘design and product ion of materials. Not the least of these im-
brov1satmons, in muny‘lnstannes, has occurred in the matter of teachlng
personnel,

So far as the teaching of‘Spanish in bilinguel prograws is concerned -
the staré‘vas.not suspicious. In states like California it was condi~
tioned by generations of neglect or hostility on the part of the official

establishment, which did not concern itself with respecting or rreserving

or enhancing the langusge skills of Spanish-.speaking children, Their

eulture fadedxend their Spanish skills were leached through official

AL A
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1nd11ference and negleﬁt Tt is from their renks that much of the

recrululng of bilingual teachers has had to be done.

Tt is no offense to the ethnic ego or to the educator's pride to
confess a1l this. The important thing is to recognize that under these
N
higtoriecal circumstances Improvisation is unavoi&ahle;ib“% also that it
is provisional. It should not be too much to hope that within tem yeaors
the present incompetencies will be leveled upward. This can be done
partly through in-service training but mainly through pre-service
edocation.
»‘M
L . . . o . .
“ The competencies to be considered relete to knovledge of the Spanish
language and skills in using it. They also have to do with z wide cur-
ripglus of eultural mstters of which the current langusge of Mexican com-

munities is & part.

-

mresitne inporbant -stepeinethige-dbreetion-de-the-gotiorof~rhefaxifornia
~ ; EP ‘ E

*—n’f,,g . o

4 "‘A‘”"‘ i &3 - ot 3 e 4 & ) ="
st&teAcammission«forwneacaen sccreditaiionwwiiich.recently approved cer-—

oy -

o
tain- staadarasﬁLwpwgranu&ng*sbaa&ala%&&&&gua&.apvfaf*ﬂazés. these

—

- o
stanaarﬂs sheu,& renres&n; QSMinimumar%@ﬁ&%hkﬁ@W§Q&Q§t’L%@&Tﬁ“ﬁﬂ"iﬂﬁEi“
T

L

v -
tutzaﬁs-eamwt&ke~them to-still hmgnez”levels of liberal prEQ&rataaﬂ for

w*" "&M

?equzr&%yweffeew&ﬁﬁmb&%&ﬁg&&L%@mmw@~$h&~%&a£%e~s@e@e%s

£

- ™
R&eemmen&atxon~ @naxa&h@wﬁanmsasamuniflei BSehood-DNistrict adopt.a
i,
" e
geméfalrnﬁi¢ﬁﬁmﬁﬂm$£n§k 4ie-and. cultural. competencies fbngiiingual
- o,

"
e,

. I
Sx e

- 4

PR

it

Parent participation.

It is one of the tenets of bilingual education that parents shall
haVe the opportunity to tzke part in the entire process. Thig begins with

the choice as to whether or not children will be -enrolled in bilingual
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classes. For those parents who approve, the schools are expected to

offer cppo*tunz*mes for involvement, ~
M.../""««-«.M

e = - [ ——-

P

«Involvament has taken a number of forms. Parents have been ap-
pointéd.to advisory committees which pass on matters of policy. The
schools arevexpected to eﬁcourage deponstrations of cultural skiils by
parents in the classroom. The pre%ailin view appears to be that par-
ents should know what is going on in the school and to have the oppor—
tunity to express themselves zhout it.

. This desirable aspect of bilingual, bicultural education could be
rade more eff@ctive if barenual roles were somewhat more specifically

ﬁascribe& end presented as opvions %o the parents. -
oy

These ETe some of‘tne ways 1ﬂ whieh thls mlgnt be done: the ident-

&

ification of adults who ha?e a craft or other skzlls aithey are willing

to demonstrate in classroams; lectuyres in Spanish to explain the methods

and philosophy of current -instruction; consultation’of rarents in a con-

tinuing assessment of needs based on a procedure established by the -
Districty presentation of visual programs about classroom activities il-

lustrating what the school is doing and why; convocation of discussion

. groups to provide facts end elicit opinions whenever a situation or issue

arises that commends the present irterest of the community of parents:
a service of technical information for perents who are members of ad-
visory committees and who as such are called upon to meke policy

Judgements.

»

While the doors to participation should be kept open to all parents,

Py

it is not 1likely that most of them will be prompted to part¢clpate act-

1vely on the level of a gemeral interest -in the educstional progress of

e ff
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{ of the school system as a whole. It is probable that they will be more

interested in the educational experiences of their own children in the

. spacifﬁc classes in which they are enrolled. If this is true, it might

be desirable to organize that local interest into supportive and inferm-

"ational cormittees identified specifically with particular classes. The

local interest could then be personalized by identifying organized parents

with their cwn children in their own class. In this way important decs

isions which are now made by the school alone could be explained and used

fo promote the education of the parents themselves.

There is snother more productive use of class committees of this type

-=to apply them to the encouragement of activities supportingwhat the

‘bilingual tescher is trying to d¢ in the classroom. Being read to at home

- strengthens the effect of being read to at school. But in many instances

. the parents would require and perhaps welcome guidance in reading teche

R e

nigques as well as assistance in providing ﬁhé»home with reading material
complementary to those of the school.

Parent participation Implies the assumption by parents of certain
resyonsibilitiés, like reading at haﬁe,that can encourage responsiveness
of the school and the family to esach other and:the child to both, There
are precise technical methods to be worked out to accomplish this; the
class‘éommitteés caﬁ be a means to identify and apply them., Conmpared to
other forms of garent‘participatianfthis seemg to offer the most immediste
benefits Tor children receiving bilingual Instruction,

Community involvement.

This, like parent participation, is a characteristic of bilingual~-

bicultural education. Since without its presence it is not likely that

=y R §oov T e g s » e e
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v & school district will obtain federal or state fundipg for bilirgual

f“i education, it can be described as s réquiraé characteristic, It can be
*’w‘ argued that there is ;ldifference éetween the two concepts. Parent par=

o ﬁiéip&tiog, as suggestéa #bave, should aim at increasing closeness of the
;;% family and the school on the 1evél of the growth and development of the
£u$ individual child and the enlistment of the suppert of the family itself

o in encouraging that devgﬁbpment. Community involvement, on the other

jm hand, supposes a more general interest in the operation of the school

i system as a whole in the cultural and 1inéuistic areas, This in turn %
£ presupposes that there‘isiin the communi{y a structure or ways and means

:L by which that geﬁeral"interest can be expressed, by which it can ask

‘ guestions and congider the answers and make suggestions as to policies.

L - :

1 If such e structure does not exist, if such weys and means are 2 =

3 . sent, théﬁgiéggéet itself must give thought to creating them and making

}éf _

them viable,.

Recommendationt—That-tao-depprimernt-ofbilingnal-—bieultural
s

education,  of-the-Distri ot reattmdRna Vi S0 T COWAC Ll O elnE o PaL:
] ~tieipation~by- parenbsy-eiassroti-Senehers —adninistratonsgy—and--obhker

active participants-in-the-»

< e o : : g :
ative-or-delegate-vedy-with.consultive .status.
. Evaluation and ressarch.
Advisory bodieg and coasul;ive cormittees very soon fall into dis-

e uge unless they are genuinely functicnsl within the system. Two inmporie

Lot ant functions which the council could assume would te research and evael-
= Tuat{on .

) £ N

HE ~As to resesrch, the object would de to assemble data rslazted to the

b : - « ) -
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N rrogress of the biliﬁgﬁaz;:biﬁuitufal»program,in nesting the needs of
Spanish speaking children. The assessnent of needs sbould be continuing,
zgﬁ'tecﬁgieally re&iablagand adequately reported to the school authorites
_ and the commnity. The advisory council can be the channel for this.
§9* ' As % funetion of the advisory councilithe same objective would apply

with regard to evalustion. The evaluative process should be as continuous

as possibleswith the teachers and porents as partieipants as well as a2ll

those staff members who are responsible for day~to~day operation of the
program. Special aﬂ?is%%s could be contracted from time to time to pro=-
- vide proféési&nal judgements when needed; but the aim should be to eveluate

S .. the action as it unfolds, and its purpose should be the recognition of

succegsiul actioﬂ ﬁS*ﬁéii as the correction of misgtakes, oversights, lax-
ém uity}Qr unproductiveness. 7
; Rescurceg staff, ’ §
- A bilingualZbicultural program for a district the 5ize of-Sen Jose !
Q: with ongoing aciiviti@s on various'frwnts and at different levels and

it
Loy

calling for active participation by family send community will reguirs

effective sup@ortivé ggrvic&s. At whatever point of the ?istgictﬁs

,; -administrative machinery they are attached, these services are important
to keep the numerous éarticiyants in the total program moving forward
together.

. - In any public progrem of any proportions there is much that can bew

. 4 come esvteric and even mystifying if there iIs not within it en adaguate

exchange system of information and services. It is not possible to

. answer all the questions, provide for all the contingencies, coordinate
o ~all the resources.and anticipate ell the pesds in advsnce. Provided the
}':'"‘» - ' <o - . . L= - . . Tentae
y '
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goaly are cleariy 5t§$éd and the commitments are taken seriouslys,
creative team cperation will be possible, eyen among & comparatively
lerge number of persons. The two féquirements gre clear definition of
responsibilities and ways‘and meens to hring guidsnce and help to ihase
in the program who ﬁee& to know and to aect. These needs are particularly
important in the perent snd community sector of the program. If rigidity
is to Be svoided in biliﬁguaig:bieuitural education the traffic of ideas,
infarmatieﬁ,'materiaiss equipmgnﬁﬁand‘inaights will have to be lively
and regponsive.

Like thé use ¢f éiéea, parent participstion enpd community invoive-
ment‘resourceg services ﬁnst‘be particularized mnd specisgl steff training

* M * T e
for them provided. ?ﬁf;;;;@ineqemmznéeﬁ.
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%h@ Studio Laso“ag?ry« A fuil report on thiz subject isfééailabl@ on

CareLan e R i

H Tw §
reguest to i@s §ublish¢rs, the San Jose Unified Schcéiigistrict and

Nodel Cities of San Jose. ™. . 3
“ “\‘ - - I
\ - ,
It is sufficient to recall that the 8/L aroseas en idea out of the
5 BN

arsistent and urgent demand by clas%?eam teachers for materials appro=

; J/ ‘\
priste for teachzﬂg Spanish ;afh1¢1nguai ﬂrcgrams in gre=des K through 4
x

To the orxgznal small gzeug of teachers who weré\ﬁagught together in e
‘ s f .

seminar ta admress #£hemselves to this idea was added %ﬁxequaliy smalil

{ 7 B :
team of artist$ who were enrclled in art courses zt Sen Joﬁéxéi?te Uni-
v: ,ﬂf 5
Weraxtyﬂf'Evan though it was soon discovered by teachers and artists that
3 } : ‘ :
the§ were not yet. a.bleh:ﬁ;w elite to en established, formsl bilingusl,

i

wmq.d .
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5 Conclusion. . &
e Cﬁi%u?§$W$ﬁim&%ﬁﬁymeﬁg?éﬁﬁéﬁﬁwaﬁﬁl%&%&%ﬁﬁm< But-bhidpecannot-be-rezslved
] o 1 ) T ’

#

An adequate bilingualtfhicultural program must concern itself with

Pogreer

materials, teacher training, langusge skills, parent participation, com—

munity invelvement curriculum strategies, educational philosophy and
- \x = “
- culbtural swareness. From time to time the emphasis may shift from one of

@ e
L - these areas to another, But over time the piogram must advance evenly
- on all fromts. Neglect of any of them will unbalance the whole effort.

Speeial sttention should be given to the aspect of culture beeczuse

it is the area least clearly defined et therpresent time znd most likely

to contain vague concepts and blurred cbjectives. It iz important to

* x

svoid these faults since they can reverse priorities and derail the act=
ivities of the participants, pcssibly creating false expectations in the

— ‘eommuhité and missing the central‘purpeses of zo much effort and expense.
These ﬁarpases, in order of priority, would épyear to be as followsy
Nunber onet to prevent the injury done to young learners

who are com eiled to take instruction in lang-

uage they do not.understand, or in which they

o ) have limited skills.

Funber two: to reinforce and to encourage the feeling of self-

‘ ’ significance sonially and self-worth psycheclogically
oy recognizing and respecting the culture into which
the child iz born. |
- . Humber three: te preserve and enhance the language skills which

the child scquires in the culture of his birtﬁ with='

out interfering with other linguistiec skills that

—~ ST~
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~will prepare him to act in the second culture
that will condition his future life.
Number four: _to provide the child, in the fulfilliment of thése

priorities, with & continuing series of s§§cl and

s

. home experiences in all of which there are always

—
present the following vital elementsz cognitive
o X growth; interest arcused by the signifieance to
N .. * AN

TER

the learner of vhat he is learning; creative use

£

of things and situtations

¥
-

spontaneity in his re-

]

sponses which will bring the element of delight
Y .
into learning; affection for things learned and

s,
.

for the persons with whom they arﬁrlaarned; and
ability to give and receive companionship among
oy - . peers.

The cultural content of a bilingual program should serve these pri-
mary ends, ﬁcﬁ be dominated by them. If they are clearly stated and con-
scigﬁtiousl& pursued -the element of condescension toward minorities will
be discouraged; for it will be seen that what society is doing is not so

mich treating the individual as curing itself. Here the so-called Angle

culture and the sc-called Mexican meet on common ground. Both will have

to look at themselves in eriticasl evaluation of how far they serve and to
Y

what extent they faill with respect to primary ends.
The child is entitled to these pricrities, They are the foundations

for an sdult 1ife that is capable of reshaping sociely in significant ways

so that it belter serves the ends of humanity itself,

v
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Mote for Galarza, *R813ngual-Bieuliural Zducation®ememai-

ab st;'.:*ac,t ad

o

lTheﬁa remarks on bilingual-bicultural education have been xkw
from a longer essay by Dr.-Galarza ertitled "BEilingual-Bicultural Education in the

Sav? Joge Unified School Dhstrict.® They are raproduced with the perrdssion of the

original publishers, the Department of Urban Education of the San Joge (Califormia)

o S et . o

School District and the San Jose Model -(ities, Incs -- Editor,
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Ee:flacmsns of mscuntent :u:z the Mexican Novel, 1890-1“31\1‘!
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As mted bybErnest K. Bramstead for Zurops, the sociclogical novel made its
i

appearance at a time in the rineteenth century when conditions in soclely wera

changing.?" Thers 15 a correlation batwser: the tendancy toward artistic resliem,

. corsern.. B
marked socizl and ac:cm"m.c mgz in qarrative literature, and the first impact

-

of mderz}iéatian." In Mexico, ‘if:on, literary trerds and conditions of 1ife focused

ths novelist'g attention on soclal conflict

that reflected problens
arising from socisl changs

Most of ths novels csnsiaared ’rsﬂe belong to the realist literary trend in
Iﬁe:c&.co, as defined by Jr?a'quim Naverrc. Jdesdses S@me-kmm}.edgéabla scholars 1ike

John Brushwood prefer the term “realism/naturaliss,” but Navarre congiders the

A.i*
™

distiretion between realism and naturalism to be meamingless for iﬁs}aca. In
Furcpe, reszlism is for most nurposes considered to have been omnant hetween
1830 and }.85@, while in Hexico its impact was mot felt until the 1880s. It

was the principal influence in Mexican literature up to the second decade of the
twentisth century, stimulaling ths production of many rovels of & political and
seeial content,

- By 1880, the Mexican writer had at his disposal the major movels produced in




B

P

.~ Burope under the influsnce of realism. He could chooss and select what was atiractivs

«

Cand usefu}. to mm from the new current, and adept it within the Mexican and Spamish

o e T

“ . Lraditions, But romanticigm, especiadlly in its more exaggerated features, contirmed

Fu PR

- Yo have adherents smong the miror writers, perhaps because they csatered more explicitly

“#%o established tastes. Costumbrismo--in its specific concern with character typss,
SRR - e

gy aackmwleuaeci custyms, and ipstxtutions, ususliy tﬁitn satiric or didactic purposes—-

. is also in some instances a parallel literary trend, particularly in the work of

{4s for spec:.fic Euranaan influsncesy
- Emilio Esbasa. 2 RN zxg French and Spard

=nredoml naﬁed,

. .especially Zola and Galdds, though Dickens was also reads. As a whols, the affirity

- e ~ o

_ . A i
to the Sparish novel of the szame period seems to be the clossr, but this zrows out of
E

[

the ;shan o aﬁ‘ c:mman mcral. and social values, tastes, and literary trsditions rather
l‘tharux»v out of a consclous % imitation. After 1895, modervismo was a major literary

current, one most cormorly associated with postry. Along with Buenns Alres, Hexieo

City was a center of the cnlis and twe of its most ismortant Journals, Revisba Azul

{1854-1898) and Rsvista boderna (1838-1911), wers published in Mexico. Fodarmi smo,

ag an escaplst movemsnt, aveided eoclal nrotest, though escand sm may bs a form of
£ D
AT { Porfirioc Dfaz
subconscious protest, For the most, though, novslists of the mgn peried

e

do mot exhibit major moderrisno influence; ard, exvept for Yervo, few of ths

.

writers to De considered are moderristae,

2
}

— /"gu



In their portrayal of social dissatisfaction and political corruption, Hexican

novalists expressed explicitly and implicitly their corcerns for national reform

7.5

P i o

3 ard rsgensration. A good many novels ravolved around protagorists or groups that
Sen fourd thelr situation te be unfaverable becauss their erivormment undermined their

aspirations--a harsh reslity kepi them Irom advancing sccially and ecorcmically.

Conflict might be generational or political, stimulated by ecoromic conditions or

a result of an individual's being oul of step with a quickly charglng emviroment.

ey . . ~ )
g Situations of social conflict might range from the humorous to the traglie.

Through them the novelists commurdcated their ideas on social and political

e el

reform,
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. as a model Ignacic M. Altamiréno, whose novel gggggggiﬁ

- uted considerably to the formation of a national literature. MJ

segn in relation to their times and their divaxsi;y'appr@i
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Kovelists of the per‘s& l%#@ 1911 made gueggestions with— G

f
e e 30950

in the plot, ané in dedications and prologues, made explicit

pleas for natian&l awareness and the creation of a national

-

literature. Many of th. writers of the late pnuliniito used

2 4y
(-4

,{
&

{1869) was a benchmark in Mexican literature. During the ~
late 1860?@, in a debate at the Liceo Hidalgo, Altamiranc had
called for the formation of a nationzl literature to secure

literary independence. The writers of the éerfixiata contrib-

Novelists in Mexico in the[pariod 1890-1911 must be

ciatsd. To view the writers of the porfiriato as homo-

gensous, or simply as precursors of the Ravolutienarg ox
Indianist novel of later years, is to deny them their just

. ‘
merit. They were writers of an age, speaking to an aga.

&

and institﬂ ans;*usu&&lywkahw@atlriCMQrM&&éﬁﬁ%&ﬁmﬂ&§aeaes,

is also in. some instances a parallel literary trend, paz-

ticuiarly in the work of Emilio Rabasa. Emong the Mexican

writers, French and Spanish influenczs predouinsz ted, espe-

cially Zola and Galdds, though Dickens was also-read. It

. is to these that.Mexican novelists turned for’ their models,

Ag a whole, the affinity to ths Epanish novel of the sane

periocd sesms to ke closer, but this grows out of the sharing

¢f common moral and social, value ,wt& stez, and litarary tra-

dition, rather than out of a-conscious imitation. After s

1895 r&ﬂernismn was a major literary current, ons most com- , -
monly assoclated with pm&try‘ Along with Buenos Alires,

Mexico City wag a center of the cult and two of its most im- - z
portant jauxnaxs, %mvizta Azul {lﬁs«m¢8)§k ans gﬂwzsta Ho-

gerna (1898-121l) were publiehed ia,ﬁﬁx;cc. wHedoerpism, as & ;
an escawlst novenent, avoicded social protest, though esc&qum

may be a ferm of subconscicus protest. For the mﬁﬁt“?ﬁ

~hovelists of the porfiristo do not exhibit major Foder a;*mo

influence and, except Herve, few of the writers considered.

are modernists.
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NTThay e;clve& with the times. The social-political attitudes

 status quo to dissatisfaction with it.

of tha wrxtaxs csv&:&d the specirum from endorsement of the
'"_The navalietQ}és individuzls and in their writing..
evolved aleong with the course of public opinion. Clsarly

there is a notice&ble distance between tha attitudes ax:

yipressaﬁ in the eariy 189@*3 and khase found in. the litera-

'writﬁr toward the regima—--that ie, the dictator and his

ture 1n 191ﬂ419ll‘ Individual writers expressed highly in<
éividual;zed opinions and modified their previous attitudes

‘“_siight v or sigﬁifisantly through time.

T A distinction must be made between the position of the

qovernmant--aﬁd his position in relation to the social eco-|

H
1
h;

*<nsmxc s*ructu*e of the time. Given the factvthat a dictstcé—

Ashin ex‘sted La—£egard~£emtha~dictata;w writers either en-—

sy 4T

dcrsed or 1gnora& hlm, refusing to comment on polit;cs.

» However, nearly all novelists voiced some éisnatisgac:
txon regaralng the 5001a1ueconam1c state of the nation. They
exyres&a& a va;zety of causes for it; a few alluded to the
reignlng political scens, partlcularly as viewed at lower
levels of function; a number saw the current evils as fruits
of a vine ghéf had deep roots in history. Still others,
eépeci&lly téﬁard the end of the period, saw the faults in
a historicalfpersFectivaxbut considered that the current
ayétem ax?lsitad4andhaggravated the aituation. NGne preached

violence as a f£irst step toward the remedy. Most, with

L g -iae-
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verying degrees of vah nence, @YBr@ﬁSﬁﬁ their dissatisfac~

e ticﬁ;'ané modestly but insistently voiced now vague, now

i

el o i v

e
g

sgecifia aspirations fax ‘a batter ﬁﬂuzétvj 2 greater, mors

i

*

jaat Maxico.

ks a factor in constructing & view of the past and a

e g

e consensus on its iéeplogical importance, the historical novel

wé§ eignifiéantf. As a genre, the historiagl novel reached

oo "} its apege& in the sacwné half of the nin@teaaté gentury. The
maxzmum erpaueﬂt wag Juan A. Mateos, who wrat& in a simple,

. colorful style, accessible to ail the k;t&xgﬁa puhiwaﬁf; Ais
.Aé%éié:éQaiﬁeﬁvpatxiaﬁiﬁﬁland*u3$d adventure and mystory té
help maiﬁtain irterﬁét; hénce:hig‘waxk was well read. He

idealized national historieal figures and always emphasized

g

{

the association of the Liberal cauge with positive national

evelution. He wrote novels the way Liberals liked to imagine

i

LR T P R S

that history was. To him the national cause was inseparsble

from the Liberal cause, thouch his notions of duty and pa-

i

e Mg, e PR TR SRR gl At o
-

triotism made his novels palatabls to a wider public than

i

kit

1?6! a bilographical sketch, see Juan B, Ig&;ﬁi?wwwﬂwww

pibliocgrafiz~de novelistas mexicanos (i 4éxico, D.PTT Impranta
de la Secreteris co-Relacxrones bx trvxo*em,/1926), . 209~ |
215+ For discussion of”h*s*%lstavmcal novals, conswult

Marfz de Jesils Aguado Alvarez,>*Juan Antcnio Matzos y seis
de sus mejores novelas historicas® (MeA. thesis, Universi-
@ad Nacional Rutdnoma de México, 1963} an&wxqg éiﬁcusaioﬂ
of other historical novelists, ses Llovd J. Rﬂéﬁ“ﬂwbw Meywiw
tan Historical Novel, 1826-1210 (Hew York: Instituto ﬁ@w%mw
.las Espanas en los Eatadms Unicos, 193%).
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_simply liberals.

The explicit theme of Juan A. Mateos in his series of
histmhic ‘povels was an @xorbitant patriotizm and a con-

‘scicus effort to associate patriotism with Liberal ideas

. such as republican émwr*xacy and antifsudalism. - In exag-

gerated rbe»arlcal pProsa, ?@ glmvxf;ed the figures of Higdsl-

gﬂ and M@relms during Independence, and Jubrez and zdragusa

a

”am~dux1ng the Wars ef Fezform and ﬁmterveﬁtlon, extolling thelr

1ove of tha nation and thefyr dedication and sat¢rifica far

ﬂﬁ“it. ‘He alsoc strove to make popular his view that these

struggles fcr nmﬁlonal liberation were a continuation of

tha Indiaﬁ cause initiated upon tne arrivzl of the Spaniards.

‘Association with tha Indian and-Lib& zl hcxees and id=zls

. came to be part Qf the ferﬂing nationalistic body of beliefs.

>/I5:"" w"' -
The majar part of his historical fiction was oxiginally“

pabllsh&é prion to 1890, . but hia work was alway$ unée gquing

new eé;tions and was very popular during the period from

1890 to 1911. Sacerdote ¥ caudillo (1868) and Los insur-

gentes {1869) covar thm period of independence:and the prin-
t-cipal proﬁaqonlsts are Hid;lga, Morelos, .the Bravo brothers.
and other lmadﬁ*s. He pxcjﬂc d myth and txath into heroic
pxapartmons; along with an anti-~Spanish biass and a xomantic

indige rigme. EL sol da mayo (1868) and El cerro de 133 cam~

panas (1868) ‘chizonicle-and idealize the war of the Reform
" and the Prench Intervention, glorifying the Liberal leaders
‘and branding Conservatives as traitors. In sum, Mateos

o S =ugre
- -
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upheld a naticnal view, supported cl ange beneficial to the

nation, created histeory, and stressad patriotism, and thus

prepared a gensration.

Denetrioc Maifa in 1889 could unzbachedly announce in

3

his prologue to Entre =1 amor v la patria, "Amo a mi Patria

con verdadera p&siﬁn”*anﬁ in,tha novel\pra atd to illuatrate

Bt A .
’»W_Jxﬁu The central grauaggnzst, & young hacendado of Libarszl

p . - s ¢
el g,,‘“'i? T e s -
§
4

to-vhat exteﬁ* tnﬁlhﬁxﬂw%ﬁﬁ shares -the passion cax
S~y AN

s ot

SR e

T %’r

convictions secrifices comfort, love, and life during hts

A§SE£EZ§§aaiéﬁ;in the struggle for indespendence. Méjia,

 “ to mobilize public sentiment.

Mateos, and other historical novelists contributed signifi-

canhlﬁ to th@ formation of a popular view of the past apd —:

2 COnsensus an historical pridaxanM one which could bﬁ_tappeé
. 2

»

3

fota
e
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Emilio Rabasa published Lz bola and La gran o

in 1887 and in the followiﬁg ?&ar El cuarte poder and

Moneda falsa.” Though his novels were written too close-

r‘a"‘,

1y together to register evolution of the author's attituda,

agparently Rabasa did support qualifisd change and expressed

concern for the naticnal situation. Satirically, in the

-

! SO ¢
.~ Demetrio Mejla, Entre el armor v la patria (J fxico,
5 k

z
iD.F.: El’ artide leexai 168%), passim. ]
: '~‘2 : kY . 3 E
E* %, y
i KEﬁiixo Rabasa, El .:ua rwo poder y Monoda falsa (México,
i LFuor VEditorial Por*u&,ils {Ilst ed, . LEG3}): Lz bola
{ Mw?icc, B.FP.: Lbdpez y COmD., 1887); La gran cienciza
g{ 1éxicc, D.F.:  LSpez y CGmB;, 1887). For a bioozaphnical
‘gketch consult Juan B. Iguiniz, Bicgraffa da novelistas

mexchnha,Mpg:ngawza?‘
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the late 1880'=s, Emilic Rabama chronicled the
. ment and corruption of his principel protagonists as they
participate in politics.’ After reading Rabasa, one is con-

vinced that politics is a futile activity, even though kks -
works alsoc impress tha rezdsr with the need for political
reform and national unity, wvhich apparently was an implicit

intention of the novelist.

Sources of xenophobic feeling were the vargquls and the invasidn pacifica—-.

Ag mentionad - ln'tﬁ&WSGﬂﬁﬂﬁwﬁﬂ?@t&ﬁvw”ﬁ“”yaﬂﬁﬁﬁﬁwﬁﬁ&
the nonviolent renstration of economic and social influences from the Umited Statese
cthe invasidn pacifica-wexe-targets-of-xenophobio-fesling.

~But this feeling was not limited to the United étates‘pr@¢~
“ence; it generalized itself tm‘includa“all foreign influ-
ence, and it was both econcmic and cultural, as well as a
reaction to current imitative modes of certain eiemenﬁ§W5
‘within Mexican sogiety.. In some instances it was a #ativié«
tic raacﬁlen te the incipient cosmopelitanism, aﬁ& the char-

acta&,fwhc VQiCmd it often were pravincxals on visits to

the capital, 3QSéVT. de Cu€llar in Los fuerebos (1890) had

a character speak about his impressions of the city-and /1o 7 -
voiece the economic jealousy of the bourgesoisie;
"Yo &2 lo he dicho a V. Sr. Gutidrrez, todo es
extranjero hasta el t@a+ro...“

“Esto va a ser de los extranjeros y los hijos cal
pais nos quedaremas a un pan pedl“!"*

s

AY

.

N,

",

ﬁ‘f%ﬁ@mﬁﬁﬁV§$§”ﬁw“§ﬁﬁ§tXﬁtﬁﬁﬁ*ﬁf“ﬂ”f*ﬁﬂ”ﬁ“&tﬁg“mwwﬂﬂﬂiC
and*ﬁoc&&%wﬁﬁ&wﬁn&@amwﬁwﬁﬁ%%@o -

'ngmﬁ&wnaweﬁﬁ%ﬂmu~w~ﬁme
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"A los extranisros se 1 s

& aga todo caro, ¥ al hi
del pais se le desprecis. .
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w

often remarks like these wers followsd by a compl&iﬁt of the
absence of naticnal pride and cochesion, with the implication
that 1if éh@s& ware moyre robust fareién;influence would not
be zllowed to evelve. Even in a writer notably nonpoliticsl,
such és Raf;%i Sﬁlgé&g, ara found sarcastic references to;

"La invasién pacifica de nuestros emables {his italics]
prircos de Allende el Bravo..."?

Rafadl ﬂelga&a bast epitomized the withdrawal of his
ganeration from active pelitical involvement in the 18905/
Given the period, his rationalization is mot unattractive.

It was based on th& sense of patriotic responsibility then

. common, ons which was markedly to change from a patriotic. %'
i
i

acquiescencs to.dictatorship to a patriotic rejsction of it,

Deig&ao»regact o~ pol*tlcal involvement, arguing that it is

~inhexantly'coxruptible and divisive, making men petty and

emx.

turbulent*'abé advisea that after the recent prolonged period

of civil turmoiif peace and unity was what the nation needed,

i

However, he stroﬂgly affirmed that this rejection Goes not

imply less love of‘country than that held by the generation

L1

of the,Rafo:m, For .Delgado, an intellectual's patriotic duty

- was to contribute to culture a, to teach, and to write. As

T

he anyida ateé, "paz v justicia” was not the politician'

zﬁ‘w . .
22 aé}wneirade,m$¢-@Mﬁﬁawﬁﬁamwugxmea?xﬁwﬂ r——kdiclonss
de "l& razon,%-19%31 {les od. L LeC 8y prt 135, .
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. slogan fcr justifying a dictat Eﬁhi? but = thoughtful man's

ratzonalw for national salvaticn
i |

His novals of a rural szetting reflected a surface

tranguility whi¢h belicg~the amimﬁsities underneath, and

often much more conflict is implied thaxzav vuzally character-~

R - . .
ized. Rafadl Delgado was aware of the animosity of the poor

and the raﬁenhwent of ths proud middle class against the

haughty~lecal rlab, Both La calandria {1890} and Zncselina

{1893} scquaint the rsader wit the oppressiveness of small

town snobbery and psttiness., His novels éaali successively
‘wlth the social dissatisfactions of the skiliful artisans,

t'the middla class, and the lowsr upper class. Gabriel of

<.
A

“léndignatian because of his social econcmic status.

'Pobrel - repitid - pobrel Esta palabra encerraba .
para él la significacidn mas insultante ¥y ofensiva. .
-

In‘the same novel, Magdalena, a woman of shady morals znd
intellectunl pretensions and great social ambitions, ad-

,Vises:

“oiga usteé,cgrmun, o“game usted; hay que salir dz la
esfera en gue nacimos; los tiempos va son otros; la
~ilustra“lﬁﬁ pilde, v&maa, manﬁw qug procuremos qubxr
--shije, subir. BSea como fusse." (i

1q3#&51“§§ gé&b~w§%g§?1naJ%E%ﬂica§?ﬁ;$$¥XZﬁﬁitﬁxlal

Pﬁrrué;llgﬁgwfib%*é&?“mfﬁ&*ry FOETYESE336, L 7

“ikafaéifﬁr“lgaﬁnr P 2 u—:“z’“::«‘!f“:’““‘ﬁ‘z 1852,
S S

3 o : -
FoidTppeeer

~ 12}
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'La,da1ana ria, & proud and skilled carpenier,; keenly falt tha}w;9w¥w
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igegls. But the author confessed, albeit by implicaticn,

o that the reality was not altogether pleasant.

: The novels of urban satting more graphically depict
conflicts, animosities, and frustrations than da thmsa of

a “zural life, &Ceﬁvﬂiﬁ resentment and personal fzustratinn

4 - are the themss, raahar than scciai humiliation and open

" - brutality. 2t the same time that bslgado was ldealizing

N ’ . * * ® * o o7 " “*

o provincial life, aAngsl de Campo published La Rumba "(1820) "

oo ; * - : . M’“’m . e - »

— “::?b‘dwf o2 3.6’5‘,:
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“ Th@ impression iz of psople daf-nsive znd insecure becauss
¥

they are dzseaﬁxsfxaa with their ?gsxtie and are ofiten

atrmvivg to ﬁm¢latﬁ Jwhat thay considar +n bhe bat§$r¢mmnis~
:satisfactagﬂa such ag these enter into the procesz of na-

tionalism by crﬁating a propitious frame of mind for it.

In 1z Calandria thers is the prototype of the individual

whcge pretensions place him in a marginal position:

Muérdago ers el tipo exacto y complsto de esa juven-
tud bullicicss v asrdients de 1la class modla, sin
- lucre ni patrimonio gue a las estrechezes e insg-
- ciasbles desevs de la pobreza sfuna los habitos y

)

refinanientos dsl g:é ar;: 4e 2805 Jovenss inteli~

%

1&-

gentes vy de singulares aptitudes, sin oy al tra- w

bajo, con todos los vicios v preccupscionss del
Wt@ntad(}. 1 ”}'_;.-v

_Angelina (1893) by the same author deplcis the time be-

tween the Reform and Tuxtepec. It idsalizes in exquisite
prose the bsauties and virtues of traditionzl socieiy and

draws the contrast betwsen that age and Maxico in the

)
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which portraved the misery of urban existence.v’ de Canmpo,
i . .
s . who lived a life of petty frustrations, knew well ths pathos
. and frustrations of the urban lower middle class,and much of
* his work deals with thes effects of poverty on those whose
H education accentuates thelr sensitivensss to it. His social
cr1t101sn has a 5 rained urgency.
ﬁ Remediocs, the haroine of La'ahmba, was pathetically
. - L]
% frustrated in her efforts to improve her station in society.
-3 . 2 _ R
; + Studying grammar and arithmetic were little aid to her ef-
§ i forts to leave the sium where she was born. She was aware .
that others led different lives-and she resented her exclu- Lo
e ~ sion:  "[0ldiaba a los elegantes, a las rotas que visten - <
. v i,,f - . L
“g de seda; santia una inmensa rabia de ser una caalquiera.
e T ' .
Perhaps because of her unreal aspirations, Remedios ends
i badly. Thare were many people like Remedios at the turn of .
w Q '
the century and the naticnalists' advocacy of eguality and
- an open soegiety could well have appeal&& to them. ‘Though
i de Campo made no politicdl proposals, he did show social
.concern. and he documented the lives led by the people who
i were listening to nationalist exhortations duringntheiéexiodA
S 1880-1912, N
:,.2!‘ ot i h — - - -
N x)‘\
: e
e i }ﬁ 3 i ‘
. Fox Diégraphicak»dataﬂonWQGMCanpo ccscul*wlguini TED. 53-
- i} Aﬁge}“é&“Gﬁﬁ?@vﬁ&&w&%ﬁh&fﬂp??m%94“i95c
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At the same tine de Campo was writing his heartfelt plea
' for the urban lower middle class, thare were further signs
o i of different literary themes. In 1891 Eligio Ancona pub-

lished La"mestiza,~which“at least mildly condemned the mis~

" ¢reatment of the Indian and asserted that Mexicans must

—
;7
N

racognize their Indian heritage.  Heriberto PFrias (1870-
1923)-pro§uce& Tomochic i§893), a novel with serious impli-
cations regarding the validity, legitimacy, and stability of
‘tha regime f/ The noval described a military campaign against
ta rebellion of Inﬁ%ﬁumestizos in Chihuahua, and qﬁasticne&
'the basic patriotic rationales for the regime, suggesting a
new critical attitude towsrd it. In its narrative, neither
peace no¥ justice\éxisteﬂ and national érchesé was debat-
able. However, the,baok was not revolutionary; Dfaz was
launded personally and no nolitical militancy was aavecated:p
Rather, a romantic melancholic nihilism pervaded its pages.
In this novel, ¥Frfas offered little beyond sympathy-to the
oppressed, but his ?iewgcint—and questioning attitude vere
to broaden in timg’and, from a concern with the injustice

practiced toward the rural population, he was to focus on the

prevalent national social and political corruptien.

1
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- : After Tomochlc Fﬁiag concantrabed his criticism on a

society that to hin was corrupt from top to middle. In hisg
view Mexico needed regensration. Frias was convincsd that
the reqgime's structurse was in a maligrant condition, neces~

sitating a guick remedy. Corruption invaded all spherag-- -

public, private, socizl, and political--azs shown in EL

dltimo duelo (1897)?i§ He depicted ths lives of crooked
i political lawyers, thieving financiers, and opportunistic N
“3 t bureaucrats in a society closed ito deserving and hcnest men.
Even in a lacalvheauty quean contest the porular candidate
~ .loses to one who enjoyved morse political influencge. In the
novel, however, Frias shifted the time to the years of the
Gonzélez aﬂministration; no doubt in order ti:; have a freer
”’HA hand in criticizing society. The pancrama focuses on the
3 corruption within official circles, corruption which the
mg author portrave as an élement 50 pervasive that it wrecks
Nj the honest and dighonest alike. 9
% - In 1898, in the prologue to the novel La parcsla, José
“% Lépez Portillo yiRaﬁag issued a call for the c?aaticn of a
é Hexican liter ﬁuxexwhiﬁh would deal with ﬁexican life and
,i thamaa;ﬂf‘mga social criticism of Lépez Portillo y Rojas
75 - was mild, aﬁd his socizl vision limited. Conflict for hinm
’% \ iaexibaémsmir{as« - él&zme eme%ow&ﬁﬁzat&‘nmﬂﬁiﬁxlea~
elpdenr st gasaia T .
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was strictly personzl, never institutional or historical.

La parcela {1893} described the perscnzl animosgitisz of fwo

hacendadeos, and conflicts within the group v ?hiﬂﬂtﬁﬁgtﬁﬂipanﬁ
in local politics. The rest of the rural scens is decep-
tively tranguil. There is a case ¢of the spplication of the
ley fuga {(the r&vht to zhoot pris oners if they try to as+-
cape, which often simply amounted to assas&inatien};and the

responsible jefe 9al£tiea admits to twenty such actsz ordered

by him personally> The zuthor's suggestions for reform
were that a people sghould b2 kinder, that the anticlerical

laws be abolished, and that the rightful elite and not the

cientifico riff-raff should rule. He idealized rural Hexico
because it was less spciled by the forces of modernity than
thé ciﬁy: it wag?clésef i@wéhevcoisnial period, which hs
admired. He eulogized rural sovciety bzcause it was glori-
ously traditiomal and not fertile ground for the modern,

as was the city. Hiﬁ.conc&rn for it was that of the pa-

ternzlisgtic hacené&dd?” For the troubles of the naticn

Lopez Portillo y Rojas blamed the bourgeoisie that sprang

flxhi&.;mppMW%%awéﬁéMWM?Ur“bxcgraphica&*&ﬁfm*matﬁcn
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up under piaz and the corrupting forces of a germinating

caplta‘lsm.

-Amade Kerva, in addition to etrong Modernismo influences

¢,

in his work, along with supernatural esczpism and sensation-

. alism, also advocated naticonalistic tendencies for litera-—

1330 ] ,w:‘l“\i.“%“ﬁ L] -,,q:wu?ﬂlﬂvvﬁﬁ’ wv»'m»gm‘l‘wﬁm.smns*ﬂgvﬂ}lkm LY

tore. In all his work there is an implied concern for Mexico

3

S &

and things Mexican,\thaugﬁ this is not an exclusive concérn
but rather 2 rafleat*on of his genaral concarn for man and
hxs world. In 1899 he too urged the formation of an indig-

enous literature:

&

... Yo guiero gue tengamos teatry nacicnal; yo dspiro

& la autonomie en ecta mundo; yvo me sublevoe contra

" la dependencia del extranjerc a que noOs vemos su-
3ﬁtﬁﬁ-u;f ‘ -

i <~‘1'; - Wb iﬁ;,»sm_ tem e G fhend
:

e
:

Parfkria Parxa, liks ethe: &utnars, dealt wzth tha

frustrat;aa of aspirat;ons by a hostile enviromment. - In

.

tha noval Pacotillas (1500}, the hero and hercine share a

. common background of coufortable bourgeoisie upbringing,

*fwvg;rw«asﬁ:w.ﬂf‘f iw'sw«gmg an
v

: . but their situation beccmes one of poverty. Paco, a

perpetually dissatisfied youth, is an excellent portrayal

qr?‘w!&.\;m P 3 ’

of one who is denied by his surrcoundings: *'[N]ada he

hecho, ni siguiera lanzar vn cartucho de dinamita para
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gaciar la sed de destruccién gue s¢ ha apoderads de mi.

3

forta

Not gatisfied with repyoaching bimselif, be saw this dissatis-
facticn as a phenomencn of his generation., To his fellow
students, he makes the accusation: "'Que bién representiis

a la genezracién anémica, 2 la generacién escudlida, a la

generacidén sin aliento ni ideales de gue formamos partes.’

It expresses a dissatisfaction with his age, his fellows,

and himself., The author's sympathy for his character was
not complete, but by hié selection and description the at-

tltu&a toward the society was plainly ﬁ@gatxve. Parra urged.

" nationzal progress through avclutlenary refoxm.

in Pacotillas {1900} Parra drew a sorry picture of ths

leltiClaﬂS brought forth after Tuxtepsc, thaugh of course

“he tﬂak care to place the rarrative in tha perlod of the’

1Ganzalez admiﬁistratimn. The antagonist is a former general,

a. typxcal wﬁrflrﬁato politician, corpulent and vulgar, who

is now a congressman, the owner and director of newspapers,
who aspires to be a minister. He is of & type spawned by
the wars: crude, ignorant, but shrewd.A Porfirio Parra
tended to see polxtlaul 1n3u;ui%e as evidence cf a lack of

science in. gavernmant aﬂﬂ in gsocial customs in gensral.,

Don Caléﬁégzxo of hanuei San Juan's El selor gobsrnador

(1901} is a typical porfiriato politician type: obess, of.

Z
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peaszant oriqgin,ons tims mulsteor and marau&&rg now, through

fortunatzs circums taﬁﬂes and the will of thﬂ ‘dictateor, gov-

-t
[

ernor of his state, Cartocnists of the day toock delight in
weEe ~ - _ .
such sharaﬁhﬁr"‘ Nér was the matter of politices without .

humor for Manual San Juan, who in Bl sofor gobsrnador hilari-

ously satirized local pelitics and, by implication, bur-~

lesgued the administration as he exposed current political

clichés as a ferce. His amusing novelstte provides insight

into the workings of the political system at the local and

P

state levels

. In Los parientes ricos (1903) Rafa%l Seiga&o described

the c%anggs brought on bv the modernization current in Mexico

& .
N
\ d

'as thﬁy r&§i3ué§®& in a grovxncial town.  The prgvicusly
“1exd&red and closed society showed evidence of strain, despite

1poetfy readings and Schubert rscitals. Social’antagonisms

wa*& sharper im this story of a family which, because of its
datexaaxat&ng paﬁi»imn, was forced to dapand on a&ﬁ from
wealthy relatives. With bitter irony Delgado depicted ths
French airs and pr&tﬁntiﬁua&@ssnsf the pseudo-aristocratic

-

family in Los parientes rices, whom he judged negatively

for being antinational« The family boasted French cocks and

. g*%B&Rﬂﬁiwﬁ“”3ﬁﬂ”ﬁﬂﬁﬂwmgf“““ﬂﬂr‘gﬁhﬂ*ﬁaﬁﬂr“%ﬁﬁx&ﬂﬁ““ﬁ“ 2
Moo Kav&ywéég&%wmﬁgﬁﬁfg?.
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English coachmen, and itc wesalth dated from collazboraticn

with the enemy during the Intervention. By 1903 the view

of even this gentle-wrltﬂr was hogtile. In the work of

Delgadc there is ?iSib;E‘“ desp love for ths Hexican land

o

and culture, ag wall as patrﬁo tic references and a distrust

of what is foreigm. ‘ : . -

As often as not, when expressions of resentment were

' made in reference to the idle rich, statements exalting the

virtues of the hard-working lower sectors were affirmed with

the lmp11cat10ﬁ that these were the worthiest 'and Ta:gest
ector of the nation. Many would agree with the remark of

Fede%ico Gamboa's character Doan Lu f "', . . de las tres

capas scciales, la alta era incurable, la media susceptible

~F

'-&t

’ - "1 =2 - [ .
de alivio nada mzs, vy la popular curabil Ema. " Such ex-

pressicns reflected a developing pride fres of imitation of

@

the bourgecisie and land-owning behavioral modes. Often it

would be expressad in terms of a2 work ethic, dutifulness,

-

devotion, 1nit1utive, and hard work. . A forthright anger
indicating scme pclltica zation also was eyident, such as
thaf expressed By a character in Federicc Gamboa's Santa
(1903) :

*Yo so§'un hombre libre; vou soy partidario de

todas esas reptblicas,

de las bombas de dinamita y de a2 olla podrida;
yo soy socialista, nnarqulsta.,if

%Feﬁe£¢CQWGambﬁ%?¢@P#*ﬁ9“64ﬁSTwiﬁmheﬁﬂ%ﬂSw4ﬁek100,
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Through 1800-1911 the growing interast in

ted Max icc and HMexican concaras develogad‘ In

i ww«.’x 2

1901 the nnvu*, Pacotillas, by Porfiric Parta .o :aﬁpp%aised

by the pes*tzvzst journal Revista Positiva for

SanTa- i ,r

&m&~i%.uﬁgea that more truly

ness® zuthentic books be

-
=
S

i

ten.: Significantly,‘@his journal had in the past urged

Europeaan standards. By 1906, José Ferrel, in the introduc~

tion to a new edition of Frias' Tomochic argued for an ex-
clusively ﬁéii@nalistia literature and the asbandoning of

Earopean maﬁesfff He proceeded to use pationalistic content
as a valae;ncﬁm fsr judging literary worth and in so doing

pralsed Rahasa as the initiator of suah literature and judged
thahwqu‘of Friés, crude by any standard, above the polished

aéaéeﬁic presevof Delgado, in effect saying that Mexican

literature muct have its own autochthonous standards. The

K

mwark’of AZ uela fxiiad the ehpa tations for a national litera-

ture.

-

-

By 1907, in the work of Mariano Azaela the resent-

-ment against a clased and Strmtlfléd soci ety had becom

AL

~ Contx olled anger was the Lnderlylwg tone

1Rev&sm-—?wtwwf®‘wr%%
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into- higwisw of-the timesys-consvit-IHaciano Azualie-iEl
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of Azuela. Los fracesades was aptly fitled
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- trials and tribulaticns of Licsnciado Regdndez, the ideal-

istic lawver, and his fiancfe, who compounds the originzl
- -

“stain® of illsgitimacy by being an oversducated woman.-

Reséndez, of humble origin, arrives in town filled with

juvenile idealismy and soon becomss the focus of the in~

. trigues and chicanery practiced by the local oligarchy and

clergy. Socon both he and the girl are forced to leave

town. The fictitious Amezcua family in the novel is a

cariéature of the crude bourgecisie with aristocratic pre-

tensions. The mother reads for “improvement® El liberszl-

» T T <
ismo es pecado oi-Saidas Salvany.and the father dreams of

%bacﬁmisg the head cligarch. On the cther hand, Reséndez

dreamsjcf some future reckoning: "'La canalla es ahora

duena d&l pcder, paro el triunfo definitivo no le estd

destinado.* o Resgndez becomes disillusionsd and reveals

his frustrations:

¥Se did cuenta de qua la supremacia de la inteli--
genclia no &8 la puerta de la prosporidsd, gue el
triunfo en la vida corresponde a las medianfas v
. ain a las nulidadas, porgue sg llega a los mas altos
puestos no por el talente, ai por el saber, sino por.
la auvdacia y por la 1ntxhca, por la bajeza, la des-
vergiienza v el cinismo. By

Azuela also“focuaad on the snobbery, psttiness, and sccial

¥
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exclusivenass of a provincial town domimnated by a shabby

A
bourgecisie and a2 pseudo-aristooracy in Sin amor {1%12}.
O S e

- The novel chronicles the pathetic if tonacious efforis of a

mother and daughter trying to crosh local scciety. And they
succasd, later bacoming as selfish and arrogant as others.

Though Azuela recalls Frias and Rabasa, one in describ-

ing the dafeat of idealism and innocence, the other in

graphically narrating social satire, he went beyond them.

He locked forward and suggested that the social cure must

. ba a massive national regeneraticn because the entire

naticnal social order was corrupt. Kis anger and indignation

’watérdisciplined}'bst no less emphatic. Los frascados {(1508)

was:§ra?i§¢ial gaxfitiata society. From 1397‘&2ue§a showed
étrcng patriotic. concerns, dislike of the foreigner, and an
ihciuéive‘sense of natiocnal communpity, and érgued for nation-
al‘pélitical re%érms.

As characteréﬁnovelists often had the pstit bourgeoisie,
skilled artisans, and small independent farmers who are

proud of their achievements, role, and contribution tc na-

.tional society, and hence doubly resentful of the disdain

meted cut to. them. In tvrn, they are disdainful of the rich,

who to their eyes are worthless and frivolous. The view
\

that the upper class did not contribute much was often ex-

pressed. Pajarito (1908) was, in a sense, a novel of praise

for the poor and honest workers, though there is a certain

o m t g ey b s SeeAn ynrb bl Y et 7 et —
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; pa351v1tg end fatzlism implisd. < In one scene the hero's
B
&
ﬁ‘ godfather urges an sthic of hongsty, frugality.and indus-
triousnsse, whose rewards will be both moral and material,
- perhaps even social, and counles this advice with hostility
L against the rich and disdain for useless knowledge. Though
4 he was a promising student, bajarluo decides to be a brick-
‘:”} .
B - mason. N
5 Marginals within the society play a part in the novels ¥
% . . of Rabasa, Frfas, Parra, Azuela, Gamboa, and Quevedo y Zu~
i bieta. Frias gave them the apt descriptive labsl of "los -
e : . . . N e
destripados.™ They were the nmisfits, the failures, the
— frustrated, the disillusioned, the hangers-on; in a phrase,
the people without a place. Their world was one of un- ;
- s réalized dreams’ and shabby beoarding houses where once in §
! a whilﬁ pesople discuss snarchism, sccialism, and their re-
§ sehtment of the foereigner. e
wé In El. amor da lag sirenas (1%908) Frizs defined “los
: destripados” as thoszse gutted by life, failures through per-
- "y
: sonal weakness and the harsh environment.—” Interestlnqu
m% enocugh, Frias' El amcor de las sirenas was dedicated to Mexi-
§ can gtudents, the youth of the middle class, and the working
: - n
3
- 1 ‘
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most biographical of the Frias novels. It recounts his

is gaing on betwesn Sancho Panza znd Quijote. Uncovering

~the zntrxguas of a,hhxavlng financier, an opportunistic doc-

class. ﬂpgar@ﬁtly'ﬁrfﬂa belisgved that those wers the re;
genazati?a sectors of the society which would do away with

the conditions depicted in the novel. The thene is common

encugh; a provincial youth comes to the capital filled wi@ﬁ.
ambition but the environment is so harsh and his will 50

waak that he fails. Howsver, the novel ends oan the optinis-

tié note of the hero once again well, endeavoring to pick

himsalf up. : ” - .

" El triunfo de Sancho Panza {1811) was the angriest and

‘:.

i,

life or that of a character very much like him. Within the

mi&d}mﬁ a miﬁdle~ag@d editor in Mazatldn, Miguel, =z struggle

B D L p——

tnr;yan& a la%yer, Miguel was in a dilerma: should a man
se;ifhis ideals.not for gain but for simple peacs? No,‘
Mi&uel decides; Prias clearly evolved to a more strident
militancy in regard to national reforms. - He conveyed an
acute c&ncaxn'fox Hexico as his hero dedicated himself to

ilive for his family and for his natiomn.

Federico Gamboa (1864~1939) was the novelist most con-

cerned with écntemporary and future Mexico and the role of

2

the artist in the last years of the porfxriatofﬁ' In 1807
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he wrote 2 drama which-he called "La venganza de gl ﬁba“m

whicﬁ he tauntinglwy d@ﬁiaat@dmﬁ?ar& los ricos de mi tierra."®

The crises of the artist protagonists in Reconouista (1908}

and La 1llaga {1910} were intimately associated with ths on-

goling n*»icnal crigis, in fact thesy vere explicit reflectioas
./‘
of it.v In their self-scrutiny both characters examine and

identify with the national erisis, seesing duties incuwmbent
upon thow as citizens and artists. 2s artists they must be

committed to national regeneration in their art, which ought

"to be strong, militant, and for the people. . Gamboa offered

a broader vision than the other novelists, for he encompassed

the political, social, econcomic, moral, and cultural aspects

P

of a national crisis. In each aspect Gamboa saw a need for

EEPRETSI—.

reform and for vigorous regeneration in order to save and
strengthen the patria. Salvador, the artist protacgonist in

Reconguists, after a dezp perscnal crisis dedicates himself

to his art and nation and commits himself to an artistic

credo different from that in vogue, and suggests a different

- theme, subject, and purpcse to art:

., . . yo aborrezco el arte estdéril, no creo en la
doctrina de =21 arte por el arte.
No,.no creo, jamdis cref: vy si fuese verdad yo no
seria artista, seria cualquiera. . .
Yo amo el arte wviril, sacerdotal y apcstal*
. &1 gque lucha por hacerse escuchar de los desheredados
- de este mundo. . . ("o~

-
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Lakllaqa {1510} opens with a plza for the resdsxr Lo
coasider: ". . . las demads indepsndenciazs de que México ha
 menester.® The novel is centersd on the life of a formsr
military ¢fficer who is condemnsd to San Juan de Ulua for
the muzrder of his wifa. Tha prison is a microcosm of the
larger society with its virtues and defects. Most interest-
. ‘ ing are the discussicns held by a group whose leader is a

newvepaperman condemned for his politics. The group dis-~

cusses gociety, the nation, worals, politics, and progress.

St -

.. After eleven years, Viezca, the protagonist, is ssat free to

et

face a hostile enviroémen; and & series of personzal herd-

- ) ships. He suffers an accident; a lﬁﬁgthy illpess follows

- : which onlf accentuates his personal crisis and leads him to
a self-consciouns examination of the world arcund him, Mexico.
At a moving moment, significantly during the national inde-
pendence celebrations gn& through the intervention of his
‘fiancée, he obtains a personal illumination and dedicates

himself to creating a better life for himself and to con-

tributing to nationel greatness as an artist and as a citi-
. zen, In the final pages of La llaga, a beautiful esulogy
bursts ¥0rth exultant in national pride, dramatic and ti-

tanic. It is a cry af anguish and joy in being Mexican and

‘._{_'w'::, [y
i,
’“\-4‘ \.\*

for Mexico. .~
Reconquista {1908} and La llaga (1810) are similar in
’ . e
b . theme, subjsct and resclution, and both involve pretsgonists

K B b B
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highly seilf-conscious whw undaergo personal crises and in

'3

their selﬁ-xeappraisal minutely examine their society and

conclude by identifving their crisis and personal salvation

with that of the national crisis and its possible scluktion.

Both novels demonstrate explicit concern for moral, social,

@

political, and economic aspescts related to national progress

- apd greatness by an author previously uninvolved with these

quegticns. In sach novel an intellectual's crisis of belief
is identified with the crisis of the nation. Salvador the
painter and Viezca the ex-officer and amatéar philesopher

are overt naticnalists obsessed with themselves and Mexico,

La llaga and Reconguista are nationalistic novels.
La camada {1910}‘by Salvador Quevedo y Zubieta (18%5-

1935) presents a society where rules vere flexible for tha

n'i» E
< G

few and harsh for the many. In La camada there is a brief

»

description of .the novelists' interpretation of the oli-

garchy and the feeling toward them as seen by the eves of

-

the people.

. » viejos ex~traidores, avaros de manos vivas, y
fmléntron 5 de2 manos muertas,
unces cuanteos frziles goleosos, extranjeros yernlcxoscs
y yvernos diputados. . . .
que nos manden €s0s es lo gue we duele y esgrimid el
puiio contra el montdn '1daa1.';>

- o
The view is not complimentary. Salvador Queveda y Zubieta

A
%

N‘,
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gilencic la garra del extranierc. Bl exiranjec. ie - -
invade por maver; le lleva lo mejor del suelo y dal
= subsusle; pesa snormamenie en la politice y en la
Jadministracidn. . . . Silencic 2n las filag todo
el anp. Pero la noche del guince Septerino se desa-
-t : - fhﬁga:q;~ .
" In-his novel Quevedo documented the need for reform; his con-
_E :
cern for the national zituation was sharp. His honorable and
i well-intentioned characters, such as Sergio, Milanes and
. Flen, are crushed by the pervasive hostility and corruption.
- Many of the characters in La camada are men forced by so-
: ciety to accept roles not in keeping with their talents or
: ambitions. They represented the explosive sector in HMexican-
- society. Arayo, a character, in-blind resentment publicly
3 assaults the éictaﬁor; Arroyo, a former law student,, shouts
%

the resentmenteof. the lefi-out in Porfirian Mexico:

A ™A mi no me regenerc la revolucidn porfirista. Y-

g vaya gue ha regenerado a c¢tros. A los ladrones de

~ E - caminos y veredas, los hizo guardias rurales. Re-

. generd & muchos liceéncizdos y médicos politiqueros L
o § - , haciéndoles diputados mudes. . . . Pero, & mi gué?" .~

1 © | Arroyo also represents a violent urge that was becoming ap~

-

parent,.and the growing moral indignation agairnst the regime

o

that had done so much, but net for him and people like him.

The principal therme of Quevedo y Zubieta in La cemada is
= § politicalrmoral corruption, a corruption which goes from
i ) .
&
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the neighborhood precinct to the chambers of the national

palace, from the acquisition of ministerial posts to ths

trayed the web of intrigue and gresd underlying Diaz,

though the dictator is seen more as victim than as creator.

Generally, either implicitly through satire or direct-

ly through ‘explicit exhortations, novelists called for na-

ticnal pclitical reforms, as did other intellectuals. while

the novelists were often indirect in their statements,

other intellectuals alongside the novelists made explicit

nationalist advocations and wigorous calls for reforms.

-
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V&gu&cio Mvarez, "Juan Anloric Malesvs ¥ selis de sus mejores novelas bistdricast

W e

o

Ksteé for Juan Gémez-Juifonas, "Reflections of Discontent in the Mexican Novel®

R

-

a}TI’ﬁs sgsay Lz adspted from a chapter of the author's docloral dissertaticn, #o5ial

Change and Intellectusl Discontent: The Growth of Mexican Nationald sm, 18501910,

" ”53@@ Brrest K. Bramstead, Aristocracy and the ¥Mddle (Classes in Germany

{Chicago: Usiversity of Chicago Press, 1%64) and alse Raymond Williams, Culture

and Society, 1720-1950 (London: Penguin Books, 1958).

%’Ioaquina ¥avarro, La rovela realista mexiczna (Mexlce: Compafie Goneral de

Ediciones, 1955, ) John S. Brushwood, Mexico in Tts MNovel: A Nation®s Search

for I&en*‘;{ﬁz {Austin: University of Texas Press, 1966),

‘%‘or a blographieal skatch of Matecs, see Juan B. Iguiniz, Eibliografia de

novelistes medcanss (Mexico! Ivprents de lz Secretaria de Relaciones Extsriores,

1926), 209-215, For discussion his his historicsl novsls, see Marfa de Jesis

{4 A. Thesis, Universidad Nacionsl Autdwoma de Méxieo, 1563)

u & “* Xl % v < Fmlml
wDametric Melila, Entre el amor v 1z patria {Mexico! Zl Partide Libersl, 1389),

Ea&m}m

6. . ; . - ; .
“Wandlic Rabasa, I cuarts poder ¥ Honeds falsa (Mexicod Editorial Porrds,

1948 [13'& sd., 1888 7); La bola (Mexicos ILdpez ¥ Cfa., 1887); Lz gran clencia

(Mexico: La?;aez ¥ {a., 1887). Por a biographical sketch, see Iguiniz, p@e 285-287.

JJosé de Cuéller, Laos fuerefios v la noche buena (Sartarder: © Atldntice,

1890), 14.

i?rbié'- F 32.

»

x?&afa;é. Delgado, Iz calar&iz:_}" s (Mexicos Tdiciones de "La Razdn,® 1931 j: Ists
sde, 18907}, 135.
2990 p biegraphicsl data on Delgado, see Tzuimiz, mpe 658,
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»%ﬁafa% Delgado, Angelina (Mexico: Zditorial Porrda, 1969 [ 1st ed., 1893 /),

-

335-338.
1%e1gado, La calandria, 152
ké!ibig,, 69,
1oid,, 166.

“1\"533.:3%&1 ds1 Campo, Lz rurba (Mexice! n. p., 1890). For blographical cata on

de Campo, ses Iguirmiz, mﬁ: 53-55.

‘\]t?ﬁigic Arcona, La mestiza (Mexico: Twprertz Editorisl, 1881), passim.

%%Haribertm Frfas, Tomochic (Barcelona: Maucci, 1896). For biographical data

' on Frias, see Tguirmiz; 133-137.

%?Heﬁbertc Friass, EL dltimo duelo (Mazatldn, Sinaloa: Valadés, 1907), passim.

P
{

291558 ISpez Portillo ¥ Rojas, La parcela (Mexico: Editorial Porrda, 1681

[1st ea., 18987, 3.

\%Ibisi., 333”33%..» For biographical in‘ﬁ‘ozlmatinn on Portille ¥ Rojas, s=se

Teviriz, 192-167.

\%z,José Lépez Portillo y Rojas, Fuertes v dibiles (Mexice: Librerfa espancla,

19L9), passim. It was in Fusrtes y débiles (1514 ed. ), published afier the fall of
the regime, that Portille’s resentment »f the rnouvesu riche of the Disz perisd

burst throvgh in a heavy cariczture nf thelr language, dress, and mannerisms.

\E}A:aadﬁ ¥ervo, QObras cormvletas (Madrid:s Aguwilar, 1955), I, 17.

' “@-\ffFe)r biographical information on Parra consult Iguiriz, 255-256.

«ﬁf’?orfixﬁ.u Parra, Pacotillas (Barcslona: Salvat &€ hijo, 190&}),. 36,
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\ggﬁﬁamal 4, San Juan, Tl seTor gobernsdor (Mexico: M. Mave, 1G01 }, passin,

&Ssa Eﬁ.*s del Ahuizote, 1890-1903, cassinm,

"’E?"Rafaal Delgzedo, Los parisnter ricos (Fexico: Editorial Porrda, 1961 [lsf:..

ed,; 1903], passim,

3%@&&1&% Gamboa, Aparienciag, in Movelas {Mexico: Fonde de Cultura Eeondmica,

1%5 }, 6

. \%E"&darico Gamboa, Santa, in Movelas, 822,

22Revista Positiva, I (Jamary 1, 1901), 24-26.
Q%arrall, in the ;éz-olague to Temochic by Heriberte Frias, 1906 edition, p. 5.

‘%‘For biographical information on Asuela and insight into Hls view of the if’imeg,

;

ses ™Mariano Azuelal El rnovelista y su ambiente® ana "Aotobiograffa del oiro® ii@s

Obras "csmpletas A(I'Eexics: Fondo de Cultura Zeondmica, 1958), III, 1012-119%.

?;’Eariam Azugla, Losg fracasados, in Qbrag oumolatas, 1.

3eid., 56.

3?’%&@, 38,

A‘ﬁﬁamtam Bodrimesz Bsltrdn, Palarito {Mexicos Eusebio GSmew de la Puente,
1308), passim.

Ibid., 201-22.

M

%mﬁaﬂ?ssrm Frias, 51 zmor de las sirenas (Mazatldn, Sinslea: Valadds, 1508}, passiz.

ia&aribe“%c Frias, A iriunfo de Sancho Panza (Mexicos Lus Herrera, 1711), vasgim.




~‘“%i?‘§‘cr a brief tiegraphy on Gamboz, ses Iga‘ir&iz, 141146,

s

y,._“%”é’adezﬂ;ea Gamboas Becorguists and La jlaza, in Eovelas, passime
#Gamboa, Reconguista, 1092
&5 o
“Gamboa, La 1laga, 13971349,

‘g'égalvgdar Gueveds y Zubieta, La camsda {Mexicot Bouret, 1512}, passzinm. For

bicgraphieal data on Quevedo, ses Iguiniz, 282-284,
b7 .
~iQuevedo y Zublets, 358.
#Brvia,, 352-353.

b9:pid,, 358,
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RICHARD E. LOPEZ & JULIAN SAMORA

George Sénchez and Testing

The major issues swrrounding the mentel testing of ‘minorities in the 1970%s

Adneclude the heredity-versus-environment com-wrwer«yl”, the effect of bllmgua_‘llsm

on test performance, and the validity of tesbts. George Sznchez tackled 231 these
issues in the ea%ly 1?3{3;3 in an effort to insure egqual educational opportunities
for the Sjpanifgh-syea}:iﬁg.

George Sanchez recognized hereéity as a legitimate avenue of investigation in
the pursuit of explanations accounting for inter—*}group differences on mental teshss
however, he felt many invasgigators did not give careful considerastion to environ-—
mental or linguistib explanations. He stated that the interpretation of test results ”
should not fail to consider important differences in personal, social, and cultural
histories and milien. He recogmized that bilingmal children hed special problems
in @woﬁmted schecols including the inability to use the school language

efficiently” and possibly an environmentally based confusion hindering the

. s
~expression of inmate ablhty.s

" In one instance, an mvestlgator accepbed the hereditary explm*tzﬁn {i.e. the
lower scores represent low mafbe ability) assuming .;h.at language handicaps should
disappear as a result o;‘ schealving“b‘;; hence there should be increases i.;x mental tevst”
scores in each succeeding grade. Dr. Senchez pointed out that even if the language
handicap was reduced substantially W:Lth progress in grades, the haI"d.lCe”:tD could still
exist and might be even greater becasuse of the progressively greater amounts of

language required in succeeding grades.

;;ﬁe mhortart G_Lecrtn.fm here is whether or neot minority groups are genetically
Tinferior to Angles in intelligence-bscanse- minorities as a group score lowsr than

Anglos on mental tests. . k4 I S

r

%mo the first t«s warn that %Msamlazguaga I tests were questicnzble.
a7 T -

‘sraﬁmage riwfﬂ"erenceb 3"9::3’ play a role in the adjustment of Mexican American
chﬁ.d. en to sn}ml (Sawlar, I970)a e . -

o £ -

& Office for Civit ng}:n:s, De.pa:rbmerrb of Healtl* Auca ion, and Welfare, has
docmemed some tases where school districts have f‘ ailed to inculcats English

language skills {Lopez, 1973). -
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Some people in the 1970%s accept the idea that here&iﬁy contributes more than

. environment in the determination of ﬁzz*&;elligence}?ff Kagan (1971) outlined and eval-

" nated some of the major réasons for this acceptance and, like George Sé%c:h&z,

doubted th&i heredﬁ;y argmentsé/beaause IQ tests are culturally biased instruments.

Kag§n also doubted the genetic argument because "...similar IQ scores of genetically

~related people can be simulated in genetically unreleted pecple who live in similar

environments..." and "...the pmbabl& cerrelabion between heredity ard suvivonment
'35 ignored in current interpretstions of the heritability rat:_c.i M
Séfnchéz also eriticiged those accepting environmerntal cxplanations. "On the }
envirommental side we £ind little scierdific analysis of the influence of environ—
\ymerrt on test results. Usually invegtigators have been content to make a roungh '
-estimate of living conditions of the subjects umder éonsi&eratim and then to
suggest a possinie relaﬁi&;ship vetween low soclo-econowic status and the low
scores on the tegy v §
Mercer (1972) aﬂcepted this chwenge and developeﬁ a scciocultural index for
classifying: children by family backgromd. Using 17 background veriables and the
Full WISC (i.e. Wechsler Intelligence Scale for Gh:z.ldren) .a series of stepwise
miltiple regressions yielded five primary background varisbles (those most strongly
related to 1Q).7 The sample consisted of ’593 Chicano children {ages 6-1L) repre-
. senting the total Chicano student population cf three segregated minerity elementary

schoolsin Rivers<3a Cﬂ.:a,,farﬂ « Children were assigned scores from 0-5 depending

i T g

3 tencen | R
Jemﬁ“ (1"“’2? c) “**“*es *‘}ﬁ 80% of the variance on 19 among Angles is genetic variance.

A e et

3—* 313"‘3'” genetic influences sreaa}sly have an effect on mental functicning, differences

In 10 are primgr:> ;:-* determined by hersdify; 2. The closer the genetic relationshi

geﬁween o peEon., =, The more similar -;:?19‘51* i 3. Soclisl class is correianec’i with IQ
: "’G&um blolegicelis, more intelligent pecple rise in social class. ,

o

F

7. 1é .

» ess than 1.2 mer’ mefa, 2 KOu.ﬂEI‘ expects 't‘m child to get scme collsge; 3. The
head of the house=>14 has nine plus years of education; 4. The family speaks Fnglish
all 03:* mosﬁ of 1= time; and 5. The family owns their own home.
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" on how many of these background characteristics the child's family shared with the

tﬁpical Anglo family in Riverside. The results showed that Chicano children as a
group had a:z“average I3 below the national norm; however, when the Chicano child's

family shared all five background characteristics with the typical Anglo family

" the aversge IQ was considerably above the national norm (104.L4 and 99.5 respectively).

George Sinchez believed that the study of the effect of language problems on
bilingunal children's performance on mental tests was handicapped by difficulties in

measurement. Translated tests were of doubbful value because of questionable squiva—

lence to originals and could be guestioned further on the basis of cultural content.

Literature reviews of recent sbudies suggest the measurement problem is still with us.

These reviews show contradictory results-across a number of studies and sometimes

" unwarrentad conclusions are madég'r (Sattler, 1972; Zirkel, 1972); for example, Zirkel

(1972) reported that Mzhaldan and Mitchell found scores on the Otls Group In‘celhgeme

Scale tc be significantly higher among Span:.sb—spea}ang children in the pr:.mary

grades when instructions were given iIn Spanish as compared to when L*lstmctn.ons were

given in English; however, Anasbtasi snd Cordova, using the Cattel Culture Free"Test,

did not find laizgaage of instruction to be a significant factor zﬁth Spanish-speaking

;/Childxjen. A more positive note is offered by Moreno (1970).who did a literature

7 review of studies syecﬁicall.y investigating the effects of bilingualism on the

measurement of ;ih{:e}ligence of elementary school children. He concluded that ’fl;'z
general, the findings of the studies tend to support the conclusion that monclingual
Spanish speakers and bilingual children sui’fzf;r from a language handicap when
intelligence is measured on verbal testing.”

Sanchez said that tests were tools that could be used: to find educational needs
but questioned the value of IQ tests as yarcist::.cks af intelligence for bilingual

L K‘hese reviews include stulies using translisted tests (i.e ».Spanish and English
| Versioms), whers test instructions are either in Spanish or-English, and where
- Wrbzal. anhd "nonverbal" mental measurements are compared.

B , I

=




s

children; for example, Binet tests conbain many words not in the best of recommerded

T

"word lists for bilingual children, in addition to other quelitative varigbles {exe--

experiences, background, rapport, etc.) presupposed by these tests. He felt supplying
word knowledge would not necessarily remove the language handicaps?”

Garcia (1972) questioned many of the inmtrinsic assumptions wunderlying the
_ basic structure of the Stanford-Binet IQ test and concluded these sssumptions are
so restrictive that to use these scores to compare groups is tantamount to a socisl

conspiracy to label these groups :inferior and propagate the stabtus guo. Binet built

the test on the aésﬁmpticnﬁf general intelligence which, at the stax't, affected the -
choice of items; secondly, only items having to do with reading, writing, and
‘arithmetic were included; and, the standardization semple included omly children
with white, Englishwspeaking peremts. If cne were to write items i:ehat favored
Chicanos, ‘presto, we would have equal TQs between ﬁngla‘s and Chicanos as male and
female I0s a.re now equal as a result of designing it into the test. 5
Professor Sénchez stated that the fundamental questions in the use of merr*"al
Lests among bilingual children were those of velidity: \lw. "Do the tests measure

in that particular child what they purport to measure? The tests may be valid for

. the_ ‘average' child and still lack validity for an individual or for a particular
group. Questions of culture, schooling, s;ocio-econoxzﬁ.c status, etc., loom big in this
prhase of the problem.” :\2} "Are the assumptions on which the test was baséd for the
original fnorm' children applicable with equal justice to the particular case? If
the use ;:':f a radio were assumed to sample Intelligence, would a Navajo Indian

living In a hogan be egually subject to such an assurption as average children, or
Moul;i the tallying of sheep be a more desirable measure." Senchez's emphasis on

valldity directed sttention to the misinterpretation of test results among minorities.

9/
ons:mer the added diff 1cn1ty of homeans, word usage, and equ:walency of concepts -
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On one occasicn he discussed a study where about 1,000 Spanmish-spezking

children from commmities in Texas, Colorado, and New Mexico were tested and obtained

* a median I0 of 78, slightly sbove the "moron" level of 70. Uneritical evaluation

of test resulis could Jead to the conclusion that the Spam.sh—speak:mg ¢hildren

represented by this large sample were capsble of ope“atzng: at a level slightly

above that of the "moron™; such a conclus:wn would be indefensible bubt such were
the results of test application. A consideration of velidity would show that the
inheryr&taﬁ:&.m of the a’ata;nad median IQ of 78 {slightly sbove the moron level)
depended on the e;h;gi?;h;ﬁghe past histories of the Spanish-speaking children

had been a.ssaye& by the test in equal manner, with equal justice, and in egqual terms
as the past ?‘:is*tsrias of those children in the standardization sample.

George Sarnchesz stated that the schocl had the responsibililty to supply those
experiences to the child which would mske those experiences sémpled by standard
megﬁwes as common to kim as they were $o Those on whom the norms s;:sa‘: the messures
were based. When the -school had meb the langrage, cultural, disciplinary, and
z‘raferﬁ:aaticnaw lacks of the child and the child had resched the saturation point of
his capacity in the assimilabtion of fundamental experiences and am;iﬁ*i;ﬁ.es-mﬁhem
failure on his part to respend to tests of such experiences and activities could
be considered his failures. As long as the tests did not sample in eq;ualv degree
a state of sabturstion that was equal for the 'norm' children and the particular
bilingual child-it cculd not be assumed that the test was a valid one for that
child. The Office for Civil Rights in the Department of Health, Bducation, and
‘Welfare used this idea in drafting 2 recemt policy statement.

On May 25, 19?§~the Eﬁiﬁe for Civil Rights, HEW, issued a memorandum focusing
on the identification of discriminestion and denial of services om the basis of
nationsl origin. This memorandum was mailed to schocl districts with more than 5%
national origin-minority group children and listed the following areas of concern
mlatmg to compliance with Title VI of the Civil Righte Act of 1964:

— JET -
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f1) Where inability to speak and understand the English
language excludes national origin-minority group children from
effective participation in the educational program offered by
a school district, the district must take affirmative steps to°
rectify the language deficiency in order to open its instruc~
ticnal program to these students.

4 -

{2) School districts must not assign national origin-
minority group students tc classes for the mentally retarded
on the basis of c¢riteria which essentially measure or evaluate
English language skillsj nor may school districts deny national
origin-mincrity group children access to college preparatory
ecourses on a hasis directly related to the failure of the
school system to inculeate English language skills.

- {3) Any =bility grouping or tracking system employed
by the school system td deal with the special language skill
needs of national origin-minority group children must be
designed to meet such language skill needs as soon as possible
and must not operate as an educational dead-end or ‘permanent

track. :

{L) School dlstricts have the responsibility to adequately
notify netional crigin-minority group paremts of scheol activities
which are called to the attention of other paremts. Such notice
in order to be adequate may have to be provided in a language

other than English.
Gerry (1972}, Office for Civil Rights official, stated the following regarding

thils memorandums

School Distric reflescted the cperational philosophy that
school districts should create a culturally relevant educg-
tional approach to assure equal access of 211 children to its
full benefits. The burden, according to this philosophy,.
should be on the schocl to adapt its educational approach so
that the culture, languege and learming style of all children
in the school (not just those of Anglo, middle class back—
ground) are accepted and valued. Children should not be

- penalized for cultural and linguistic differences nor should
they bear a burden ©o conform to a school sanctioned culture
by abandoning their own.:

The draftin% of the policy statemert {Memorandum to
ts

He also stated that:

In the twenty-two months since the issuance of the Mzy 25
Memorandum, the Department of Heslth, Education, and Welfare
has developed a comprehensive program for implementstion din
the field. Techrnigues for proving roncompliance with the
variocus sscticns of the Memorandum have been developad and
field tested and have passed legal muster. New issues are
being investigated as training programs meke operational
‘these dinvestigative and analytical technigues.

— D -
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This work of the Office for Civil Rights is one of the very few Federal civil

&

‘rights effarts given a positive evaluation by the U.S. Commission on C:w:l Rights.
- Generally, the Federal effort was found to be "h:agmy inadequete™ (U.S. Commission
on Civil Rights, 1973).

Lopez {1973) reviewed and symthesized sixz letters of noncompliance sert by OCR
t0 school districts found Lo be in r;mccn@liénce with oné or more of the various
\sectmns of the memerﬁndmai:{‘g’[ Although the letlers were small in number, they did
provide the follomg mform&nlozz* .;a.} a wide geographic overview, i.e., Massachu-

 setts, Wiscc;zsin, Arizona, Texss, and Indiana; ‘b7 a look at rural, versus urban

" (Karnes City, Texas/East C?xigago; Indiena) school districts; and ¢ a look at
discriminatory treatment of .a mwber of racial-ethnic groups, including the
Spanish-speaking, Eme;rican Indian, and Blacks,

The following is a summary of the c:umj_ rights viclations listed in the six
civil r;i.ghts noncompliance letters: 11 lass adﬁquate and ez“fect:ive efducational
services to minority stu{ientsh; ME; discrim}natory assignment to and segregation of
minority students in classes for the educable mentally retarded; ‘B}N discrimination
in class ass:.gmﬁezztsi{ex:: Ly ack:_mg) of minority sbudents; . f.;f’* creation and coperatiocn
of racially identifiable school or school sub—systems; ‘ 55 discrimination in the
‘hiring of minority professionald staffs ;6;” §rwi§icn of less effective guidance
and counseling services for minoritym studerts; z?'; failure 0 notify parents in
their prigary lenguage of school relzted matters; 8. digeriminatory assignment of

penal:itz.es for school viclaticns among minority studemts. Table 1 shows civil

rights viclaticrns by school district.

3

lGAC‘;{:OI'CiLg £0 one OCR 0 fficial, t‘hese six le’c.ters were part of twenty-one letiers
of foncompliznce that had been mailed as of Fall.1972. By this time there were
also approximately 36 jadditional districts under review. -The six letters were
all that were a’van.lanle from OCR. =~ - i f' ~ .
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Insert TABLE 1 and Number by School
Y District Index here.
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Lopez also found review findings to mirror ;J%tional statistics In several
areas Including deficiencies in English language skills at the first grade level
among minority students, a progressive decline in educational performance among

minorities, and over-representation of minorities in low-ability tracks and classes

for the mentally retarded.
- Biscussion

If schools use mental tests to determine the capability of students, apd
- if these tests do not,“ in fact, méasum these capabilities and vyet are used un-
critically as yardsticks of intelligence, obviously, stﬁden?s who do not measure
up to the "norms" are placed at a disadvantage and, therefore, will receive less

than an equal opportunity in the educational endeavor.

Dr. George Sanchez spent a great ‘deal of his professional career, be-
ginning in the 1830s, investigating the issues surrounﬁing mental testing of
minorities, and in particular, the Spanish-speaking. He scught to insure equal
educational opportuﬁities for all children. He was among thé first spekesmeh
for bilingual and bécultura_l education. His voice was loudly heard in academic
circles. He influenced, eventually, public policy in and out o%‘tgmovemment f;nd
throuchout the public school gystem. |

His objectivity in the heredity-versus-environment issue, his emphasis
on the validation of tests, and his insistence that school districts in the United
States take the responsibility of educating minority children before making judg-
ments of mental inferiority, pm{:idad an important q?ba se for those who have
followed him In the quest for equal educational opportunities for all children.

w--féaw
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. - TARLE 1

- Civil Rights Violetions by School Districts

School Districts

Clivil R<gﬁts Violations

1. less adeguate and effective educational
servieces o minority students

1

2

3

L

2

X

X

X

X

X

2. Discriminaﬁoxy'as$ignﬂe
-of minority students in EIR classes

to and segregzation

3. Diserimination in cl&ss assignrients
{e.g. tracking

i, Creation =nd operation of racially
" ddentifiable schools or school

sub~systens

5e Diseriminaeticn in the hiring of
minority professicnel stafl

"6, Provision of less effective guidance

and counseling services for m_norl‘y
students

languege of school-related mallers

7. Failure to notify parsnts in Their ”1mary~

gt ceneR i g v

8. Discriminstory assignment of penalties
among minorities students for school

violations

Civil rights viclations are rank-ordered according to

frequency of occurrence starting at the toy with the

most freguent.

.

-

. Number By School District Index

No, Scnoel, District

A East Chiczno Public Scheols

2 Spawano, Vizconsin Joint Distriet i

3 Bogton Puilic Sohool Svaien

i Ginslow Fublic Schools

5 Uvalde Independens School Distriet

[2) rarnes City Irderendent School District
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1??1& important guestion hers is whether or rot rinority groups are genetically
\’! -~
. i wferdor to Anglos in intelligerce because mirordiiies as a group scors lowsr than
Anclos on mental tests. - .
21—1& was one of the first to warn that English-language IQ lests were questionable.
&a@uaga diffarencss may vlay a role in the adjustment of Mexican-imsrican
— children to school {Sattler, 1370).
“dove Office for Civil Rights, Department of Health, Education, and Welfare,
ey
has documented some cases where zchocl distriets have failed to inculecate Englishe
e language skills (Ldpez, 1973).
— _ _5Jensen (1970) states that 80 perceni of the variance on IQ among Anglos is
i " oot ' P
ﬂ genetic variance,
- . . , ,
S(1) Sinece germstic infiunences probably have an affect on menial fumct;imffmg?
Lo differences in I are primsrily determmined by heredity; (2) the closer th&“@g@netén
A . . f
L o . L
d : relationship belween two pespla, the more sizdlar their IR (3) sveial class is
} . correlated with IQ becsuse biologically more intelligent poople rise in socisl class.
7 :
. 7 z ’ .
- '(1) Lass than 1.4 per roor; (2} mother expscts the child to get some colleges
{3) the head of the household has rine plus years of sducationy (%) the family
: " speaks x English all or most of the time; (5) the family owns their own home,
3wy
7 . 81‘%}93@ reviews include studies using translated tests (1.e., Spardsh and Enaglish

versions), where test instructions are sither in Sparish or English, and whers

verbal ard ®ronverbal®” mental messurenments are compared.

?Cansider the added difficuliy of homonyms, word usage, and equivalency of
b coacepts and organmized ideas.
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According to one OCR official, thess six lelters were part of itwenty«one

letters of noncompliance thal had basn mailed as of Fall 1572. By ihis time there

e

©  were also approximately thirly-six additional districts under review. The six

o

letters were all that wers available from OCR.
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WAL POl D

George Sdnchez: Teacher, Scholar, Activist

wlim -

- : i . P
It was not my geood fortune 0 know Gecrge sanchesz

well personally; cur mestings wore infreguent, separated by

long intervals, and our correspondence was limited. Nevertheless
I thought of him - = and stilil think of him - - 235 a close personal
friend, 2 tribute no doubt tc his generosity, kindness, and res-

ponsiveness, His death saddensd me to a degree which made me

‘realize how much I Iiked and admired him and how much his

frieadship had meankt éo me, .
In the spring of 1942 - - 4pril 27-30 - - I

attended a conference held st the University of New Mexico in

Albuguergue which Dr. Joaquin)Ortega had organized with, as I

recall, the cooperaticon and assistance of certain government

agencies including the Bureau of Indian affairs and the Soil

Conservation Servicse. The conference had to do with the Spanish-

speaking of the Sduthwest, their problems and prospscts and govern-

ment policies related to their needs., I presentad a paper and took

‘part in the discussions, It was at this conference that I first

met Dr. George I. Sanchez and came to know something about his
background and career. I am not sure just when I first read

FORGOTTEN PECPLE, whichws published in 1240, but whenever it .

was the bock made a deep and lasting impression on me. at this
same conference I also mgt for the first L£ime Hugh Calkins of the
Seil Conservation Service and allen Harper of the Buresau of Indian
Affairs, bmtﬁ i whom I cams te hold in high esteem. Along with
Dr, Eshref Shevky they were responsible for the important Tewa
Basin studies. Allen Harper and I becames and remained close
friends until his untimely death. Calkins I do not remember

meeting again but I had cccasion to admire his astute direction

of the Soil Conservation Service in New Hexico and hils remarkable

.‘1,.. bl Rt




insichts inte the problems of the regicon, At the cleose of the

conference, my wife

and I were tzken on & tour of scme of ths

Spanish-speaking villages between Sants Fe and Taos, including

Truchas and Ccrdova,

an extraordinary experience for us and one

of which I still retain vivid memories.

The Albuguergue conference and attendant experiences
% S ?

including long talks w1t“ the participants, was, in a sense, my

first dirsct exposure toc the Spaznish-speaking villages of New

Mexico and +heir inhabitants.

the people, the setting, and the region, including iis history

i

Cf course I wantsd to know more about

and present-day socio-economic=-political realities. The individuszls

-

I met at the conference, and Dr. Sanchez in parkticular, proved

be excellsnt guides

rich in insights, Pricr to this wvisit,
interested in Mexican-—omericans in “szliforhis, their history, wor
Xperience, problems, and relaticnships but I had not
the way in which the New Mexico "chapter™ £itted into the larger

experience of the Spanish-speaking until this visit. But I lost

snd advisors, patient, knowledgeable, and

%

little time in attempting tec learn more about the "forgotten

pecple” of New Mexico, Coleorado, and Texas. aAnd when my friend,

Louis Adamic, asked

speaking to the "Feo

Lippincotts, I made

these who had partic

thesze sources I was

me to contributs 3 volume on the Spanishe
pleg of America'" series he was editing for
good use of the knowledge and insights ©
ipated in the ~albugueroue conferesnce. CF

more indebted to Georges Sanchez and allen

Harper {on the Indian connection) than to any of the other

participants.

In the spring of 1951, not long after my book NORTH

_FROM MEXICO: THE SPANISH-SPEAKING PEOPLE OF THE UNITED STATE

I had for & long time been

fully sensed
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wag first published, I left Southern Czlifornia to joln the

staff of IEE %ﬁTé ON = — succeeding to the sditorship in 18535 = -~

‘;\~ 1

and have since lived in New York. Among other unpleasant con-
sequences, this shift in residence made it difficult for me

to maintain ties with friends and associates in the Scuthwest.
In the process of transition, alsg, I made a gift of my library

and certain papers and documents to the University of California

K

at Los Angeles and = = in the general confusion of ﬁcving - -
uite a lot of my correspondence was lost or misplaced, so that
I cannot refer.to my continuing correspondence with Sénaheg;
Not only is 20 Veéey Stfeet ~ = where the offices of THE NATICN
were located in 1951 - - guite a distance from the barrios of
Zast Los sngeles and the mountain villages of New HMexico = -
not to mention the campuses of the University of New Mexico.and
the University of Texas — - but editing a weekly journal is &
compulsive, time-consuming, never-ending task. 5o of necessity
my involvement = - but not my intersst - - in the affairs of the
Spanish-speaking as well as ﬂ%‘direcﬁ contact with the friends I
had me£ in the ccurse of my writings on th¥ subject, rapidly

abated.

-

But from time to time I exchanged letters with George
Sanchez and had occasion, more than once, to seek his advice ébcut
articles, book reviews, and editorials relating to the Spanishe
spesking. His responses were invariably prompt, helpful, and
to the point. On January 20-22nd, 1959, the National Council eof
the Protestant Episcopal Church held a conferance in Austin eon
"Latin~american Relations in the Southwestern United States." aleng
#it& my friend Maury Maverick, Jr, and Sanchez, I participated

in this conferencs and read a paper on "Good Nexﬁﬁbars, Good Friendg™
e w,fd';?.. ’
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which appears in the summary of the conference which was printad

in pamphlet form. I am sure that Ceorge Ssnchez was the moving

force behind this ceonference and that he was, of course, responsible
fof my presence there, The éonfer@nca gave us & chance To renew

our friendship and we made the most of the opportunity, limited

e

as

3

e
t.was in point of Lime. Later ws continued te Corrsspond but

I do not remember m@éﬁﬁ seeing him again.

George Sanchez was more than a remarkable scholar and
distinguished educator. He wasz a fmrceful and cocuragesous leader,
a8 brilliant spokesman for the Spanish-speaking, and the constant’
foe of cant and hypocrisy. Only educators can properly appraiss

his picneser work in attemplting to educate "anglo" educators about

the educaticonal problems of childiren from Spanish-speaking homes

porsrsi e

o

I

&

i

eand communities. His effcrts in this field alone were hercic
his achievements will stand as a lasting monument to his namefand
reputaticon,. T k¥new him as a friend and 2 geed friend he proved to
e, He was a prime source of whataver insight I mansged to acguire
&3 a nmn-Spanishuspéaking *inglo” = = albelt one of very mixed
ancestry - -~ intc the fascinating experience of the Spanish-speaking
of the Scuthwesty an experience that is now taking on new dimensions
of interest and importance for the culture of the regicn. an
editorial which I wrote for THI NATICN {(June 5,1972) after his

death summarizes some of the reasons why I cherish my friendship

With George Sanchez:
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washingtén has its full share of memorials for nation-
al heroes = éﬁylcrers, generals, admirals, Presidents, states-
MeI=~- whbse reéutatians have been certified, sanctified, and
recorded in song énd story znd firsti-grade readers.ﬂ But what
Wa-hiqgton does not have, and needs, is a People's Pantheon, a
wemorizl to those men and women who never attained wicdespread
national faze but who served the true Iinterests of the peonle
better, in mahy cases, than the "official" heroes.

Consider, for example, Dr. CGecrge Sanchez, of the .
University of féxas, who died recently. Born in Albuguergus,
Dr. Sane hﬁz was educated in the =lementzary snd secondary scheols_
of New Mexico anﬁ Arizona and received degrees from the University
of Texas and the ghiversizy of California after graduating fronm
the Gniversityﬂeﬁéﬁew Mexico. HNo one knew more about what was
wrong with the education of Spanish-spezking children in the
public scheools of the Southwest, or 4did more to correct the stupid
and inept teaching practices which mangled the education of sc many
of these y&&ngsters for sc many years. His performance in this
one area was heroic and memorable
All those who have writien aboui the Spanish-speaking

ar indented tm ﬁr Séhchez for his little hook Fereptisn Peonle

So——

(19+@)§ anﬁht the Spanish-speaking in New Mexico, a classic in
the field. BHe alsc published important studies of the education-
al systemshf Mexieco and Venezuela as well as a Tine book

The People: & Study of the Navaios {1938}, He szerved zs education-

al specialisi on the staff of the Coordinator for Inter-American
Affairs and con the board of the Peace Corps when it was first

establisned. But it was as professor of Latin American education
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from 1940 until his death that he gaiﬂeﬁ national recogni-
tion as a teacher and seholar. Upon learnimgéf his dsath, one
of his many dacforal students commented, "I'm sorry for all
the students who will never ¥now him.” His record at the
University of Texas indicztes that he supervised more than
sixty~five masters' theses and some twaﬁty—eigh% doctoral
dissertations.

iMBut he was a great dsal more than a scholar. In the
finest semse of the term, he was an activists: ™ He made it
pﬁssiblé fcr others to make the best use of his scholariy re-
search, his remarkable exzperlence and hvs shrewd insights. A

generation of vo&ng ﬁbKICa?~hEe”l“anb %bo ara now transforming

the status of the Spanish-spesiki

=

ng have been, iﬂ a sense, ta?ght
by him even if hey never studied with him. He wzas a man af%rara
courags énﬁ infectiocus nigh spirits who never hesitated to $é?
what he thought about bigotry and prejudice and instituticnal
stupidities; he was never in awe of the high and mighty. Rep.
J.de Pickle, speaking in the House on May 2, said of him: s
‘has §erveﬂ well the cause of Spanish-speaking peoples in this
country and abroad. And in so doing he hazs served well his
country and his fellow man everywhers." The Washingten Zsisb-
lishment will erect no memorial to him but he deserves a place
cf honor in.tha?acplé*s Pantheon of the future.
Céﬁwﬁ‘ WILI %MS
'”ﬁ&ﬁ'?‘ K ﬂ;tyg“arcn 21, 1974"

c
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There is a publication called Leaders in Zducalion, a hefly volume that '

contains the biographies of the leading men arnd women of the Urmited States who have

masde their mark in the field of Bducation. If you should care to look under the

By

letter #5" in the fourth armd latest editicn of Lesdsrs in Fueatlion (New Tork,

1971}, you might bs surprissd to find that the nsme of George I. S8nchez is rot

o by, 2 B

_there. . Suppose you g0, ‘i:,hen, to a gimdlar publication, alse functioming as & kind .

®

of honor roll for pecple in EBducation-~Who's Who in American BEducation {(Nashville,

- Tenn,, 1968). Again you will find George Sinchez among the missing. On the other
= hard, Dr. Sinchez is included in Who's ¥Who in Anerica for 1572-73.

" Thers are many sxplanstions Skst we might come up with, a2s to why George Sdnchez

has been consgidered distinguished encugh to appear in a Who's Who devoted to Americans

of all walks of 1lifey, while--apparentiy--he does not ratementicn "in similar rosters

- ~devoted exclusively to scholars in his own field. I shall rot attempt to go into

such pormencres, at least rot row--except o note how typleal this was of the man and of

hig 3ife. He was dlwszys a maverick, s momwomformist. And he offen made his academic

~ cellssguas extremsly tfmomi‘ortablehy saying exsctly what he thought. Fﬁ'rthemcre,x
- he believed in puitline {his cornvictions into action. Such behevior did not make for
- . him a bed of roses during his temurs at ths ﬁzﬁ:&'ersity of Texas.

"“"" o Ci’ﬁ.nam;.evarywhere have coma to krow about ‘Georga Sa8nchez and some of the

e - -
af’;?‘.f..
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things he stoed for, but I deubt that the fullness of kis contribution has been truly

«

appreciated. The basic facts aboul his caresr are well krownd

Jorge Isidere Sénchez y Sdnchez was born in Albuguergue, New Mexico, on
Qctober 4, 1506, M= parents were Telésforo and Juliana Sincheg, and he came fron
ths stock of ths sarly colerigsrs of ths srea. He received his glementary and secorndary
education i;n tha fg'ublir: schools of Arizona and Xew Mexico. In 1923, at the advanced
age of seventeen, he became a'rura}; scheolteacher and principal in Eérmliiia~€cunty, ‘
New Mexico, working during the summers toward his B.A. degree at the Urdversity of
New Mexico. In 1930, he received his bachelor's, andﬁ by thgtmtim;e ha had advanced
from pz-s'.ncipez to superintendent of his schosl distriet. After that, his othsr
dagreas camé in quick succession.

Immediately after receiving his bachelor's he meda ks Tivrst sojourn in

S e

DreniT VB e e s e engn e
a mfiivarsi,t;y 55’? Texas on a f sllowshly from £HE General Edfitation

Board. Ons year 1ater,.,‘ in 1931, he had completed his Master of Sciencs da-gr’!ea--i'n

Educational Psychology and Sparish. From Texss he went to the Urdiversity of Califorris,

in 1934
Berkelsy, whera/hs received his Doctor of Education dssres in Educational Admirdistration.

During these same years, by the way--from 1930 to 1935--he also served as Direcicr

" of the Division of Information ard Statistics in the Hew Mexico State Department ef

Al

Education. aAn underachiever he was mot.

- -

. . = ;
""f\‘i;-" L e T
T

g e

During the period from 1935 to 1940 hs was, smong other things, an Asscciate
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_ Professor of Bducation at the Urdversity of New Mexico, a Julius Rosenwald Research

o ﬁ.ssoaiat.e, and Aseser Técrico General for ths Mirdsterio de Educacidn Naclonal for
i . . . Wwpse
- the Rspublic of Venezusla, Then, in 1940, he cams to Texas to stay. From 1940 until
~ . bis desth &n April 5, 1972, he was a Professor in the Department of History ard
- Philosophy of Education (now Depariment of Cultural Fourdations of Zducation) and

Consultant in Latin American Education at the Umiversity of Texas. From 1951 to

" 1359, he was chairman of his Department. As a teacher he gave of himself unstintingly
to his students, He was still teaching during the Sprirg semester of 1972, a few
weeks before his death. During Ms terure at the University of Texas, students of

r' all interests and disciplines were drawn to Iis classess. As for his work as a

;
/ graduste profeszsor, it isnf'fiaially; reported that ss s member of the UT Gradusts

1
i
o
j
- /’ Faculty he supervised more than 65 master's theses and 24 doctoral dissertaticns.
) \ “
y
- He was a Visiting Professor at a number of uriversities in this country amd abroad,

ard in 1557 he was an:ardﬁd the honorary degree, Doctor of Laws, by the Uriversity
of New Mexico, éﬁis alma mater. _:{ ?DWM‘SW;&’;E%;;@?afw%heﬂﬁmwmy;
Undversi ty -of -Fexaay—September-275-1992:7.

George sénchez's bibliogrephy is volusinous. The books, morographs, end -
spécial raports that hé au‘hlmr?ed‘er edited during his lifstime run to sa;mething

1like fifty items, to which must be added some eighty articles that also came from

his pen. Ths subjects thet engaged his attention as auvthor and editor range all
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“way from ths arithmetic of thg ancient Ma.yas,!tw the culture of the Navajos, to
education in southern Peru. But his overriding prescccupation was the gquality of
edugation given to childrsn of Msexican descent in the Unmited States. His many
writings on the subject have made his name familiar to teday's Chicancs, who see
in kim somsthing of a precursor--one of the few glimmers of light in the dark days

before the movimientc. Perhaps his best known work, certainly the one most

frequently found in Mexican-American bibliographies, is Forgotten People; A study

.

calling attention to the plight of Maxican-Americans in New Mexico),that appeared

in 1940, But somewhat sarlier, Sirchez was already azttacking the vaiidity of
intelligemce tests when applied to Mexican-fmerican children. His best known

articles on the subject ars ®Croup Lifferences and Sparnish-speaking Children:

A Critical Review,™ which appeared in the Journal of Applied Psychelogy in 1932;

and MBilingualism and Mental Measures: A Word of Caution,® published in the same -
journal in 1934.- o : ’

Sanchez's writings are enough to earn him a favored place among the

) . Howsver, ,
> a " - ™ Y -
prominent figures our pecple have produced. xfxk to know orly Ceorge Sanchez's

published works is to krow but part cf the man., What is missing from such a picture

is by far the most dynamic aspect of the man he was, ard ths most important one
asfaras his

degacy to Mexican-Americans ¥msz of today and of the future,
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This aspect of Sinchez's work still awaits gome therough and basic research on the

part of Chicarc scholars of the presemt generation, We can, however, limn the major

outlines of this area of his activities, as they were rsadily apparent Lo z=smmen Lhose

who knew the man for any lenczth of time. Vitsl in cur sppreciation of George Sdnchez

is the recogrition of his piloneer work 1n whal we now cdll Mexican-dmerican Studies
 Weo_have said it is officislly repcorted that Sdnchez supervised something like

ike 2C the and dissertations during nis tenure am. 3
or Chicang Studies. ) Someone shouid msks a survey of these thesas ard dissertations,

noting how many of them deaz;‘ﬁ& orly with the Mexican-American's education but
with his Metory and ks culture. It is a safe bet that the provorticn £falling
into this category will be high, becsuse Sinchez umderstood education as impinging
on all of a psopla's activities. Hs terdercy to range far and wide in &he inte;ar-
discipiinary fialf:}i ;as one of the reasons why he was something of a thorn in ti‘e
sde of thésa who favored the academic status guo,

The courses‘tha’c Sé'nchgz taught wore informed by this same point of view
regarding the unity; of educatiocn and culturs., For marny years at the University of
Texas, ‘he offgred coursss such as "The Socisl Context of Education,® a senicr
courss, ard *Spazishuwgaa}ang Peorle and Their !Lccu.turaa.ion in the Umited States,™
on t‘.h; graduate level. S0 George Sidnchez was teaching Msxican-American Studies

gourses at Tsxas long before the idea of a Mexican-Amerdican Studiess program had

coms to anyone's attention, It was orly natursl,iser whan M;xicanwémerican Studies

_wore formaily iritiated at the Unmiversity of Texas in 1970, that the courses taught

m/'?‘i"‘m
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by George Sinchez should bscome an important part of our program--a program they -

. H
had preceded by many years.; The program st Texas drew strength not orly from the
courses but from ths man. 33rchez was by then in extrermely pocr he2lih, but ha
econsented to serve on the faculty-student commitiee for Mexican-American Studies.
In Janvary 1972, less ihan three months befors Ceorge Sénchez's death, the program
became involved in difficulties with the Urdversity of Texas admiristration. One
of the first to jump into the brsach was Sinchez, with elogusnt ard abrasive letters

to the admiristration ard to the press. I visited him at his home a fow days

befers he was hospitalized for the last tims, His final adviee to me was, “Give

S ,/.x";_,{.* .

them hell. Qus fu %6 phtfimusn e

This, by the way, revsals still another aspeci of Geéorge Sinchez's carser

mic and passionate commitment to the things he believed

f11
ine He was both a scholar ard a man of action. Aflist of his conswltantships,

and personality:

difactomhips, comnittee chalrmanships, and membersidip on boards ard comnissions‘
xvmxﬂ_& cover many pages. A fow sxamples should give us an idea of tha range of
hls activities in the arsas thab interest us most.

Ir 1935 ard 1930 he was surveying rursl eduecation in Mexico, where
b:‘..lingua]ism and biculturalism are expressed in terms of Spanish and an ch;lian
language, rather than in terms of Spanish ard English; but with the saus problems

ard the same potentizl. .Back in this country, from 1641 to 1947 he was a membar
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. of the Committee on Teaching English as a Second Language; and in 1945 he becams
sésgiaent of the Council on Blucation of Spanish-Sheaking People in the Southwest,
a2 post he held until 1956; He was ?%.ractor of a Pilinguwal Migrant Workshop for
the Colorado State uéparmané of Biucation in 1957 and vas Gonsultant for the

U.S. Office of Education Project on Bilingualism frem 1957 to 1959. In 1952

e .
T

| he was a gan@Fwt on thg Education of Migrants; and from 1957 until his death
he was active in the Migrant Children's Fund--as a member of the /,anrd of ‘Pirectors
from 1957 to 1959, and as sk ¥ice President since 1960, From 195 to 1959,
he was gﬁi,r?ctor of' the American Cot:;r;scil of Sparish-Spealing People. He also found
time to be ?:Lce Chaiman of the Texas Council on Human Relations, a member of

the Board of Directors of the Central Texas Affiliate of the American Ciwil Liberties

Urion, ard President General of LULAC from 1941-to 1942,

wf

These examples, lengthy though they may seem, are bul a small part of bis 4
activities expressing his concerh~-decades before the Chicamc movement--for human

rights in general amd for the rights af his people in particular. And let us make

A Y

it clear that this 1ist ¥x was rot z-meré exerciss in vitaeq-zaanship. His activities
in these organizations wont beyond mere membership, or even polite participation,

Sdnchez could be blunt or caustic, and he very often wa.s;in attempting to gain
-

f..g h‘% R T L R T TR

a hearing for significant action in education and c1v11 rights rww

Qpepf o™i 3
’ &wizﬁow dressing, Awmother area of research that awaits some young Chicano scholar
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.isin Sénchez's correspordence to people in high places both in the govermment and in
" academis. He did mot believe in mincing words when he fslt it necessary to spesk out

) xtha lee:a‘i ba tlea.é
on issuss. $hi11 arother arsa that he was aative in was Eediesdiedy Tfor school

desegregation in ?sx;s?m }ﬁa often appsared as an expert witness in virtue of
et

his st.arx}lng as an educators He was in the midst of this fight in 1948, during the

hims;toric cass, Qelgada v“s.; the Bastrop Independent School Distriet; and in 1971,

just a few n;;:mhs before his death, he appeared as a witness in a ca.sa uf de facto

segregation k;)f Chicaro schoolehildren in Austin.

Thezf;a were 0 many facets  to the 1life and personality of George Sénchez;
that it is ot easy to characterize him in 2 phrase or two. But if I were to atiempt
it, I would say ef him Ithai: he was above all a fighier, a man of courage. Lel me say

Qw{,.ﬂ&t« )
that his wag not the courage of is called machismo, that supposedly Mexican

complex that socidl scientists love to study. Machismo is supposed to bs something

especially ours; after gll, we are told, we do have a word for it. But we forget

that the term machisme was coined % fairly recently in our history, by

‘z social scisntiste, Mexican socisl scdentIsts,it is true, but émm trained in

North American methlodologies. It is a strange commentary on the subtle ways of
g ey

brainwasi‘d.ng,m< mary of our young Chicaro writers have sccepled machismo as

an ineluctable part of thair ethnic make-up ard, sven more, have attempted to

elovate the cult of the macho into a kird of Chicano mystique. The cult of the
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A bully--the matdn ard the castizador de mujerss--does not deserve a place in our scale

Fy A e 5
o —rm L g e S

et ot —"""'“’MM.,,W.: M:JI .

-of valuast\: fhe willingness to face death for a2 cause is mot machiamo, It is

g T

s

simply courage of a high order and has been admired by many peopies in many ages.
Curiously enough, there is another aspect of courage that people of
. iMexican culture have always admired--so much so that we do have a term for i:h.
T  This kind of courage, which by the way ‘has never interested people tfying to
o psychoanalyze us en masse;. is what we call vzlor civil., Valor eivil is courags

T, 4 n
L aE

that requires no weapon but the will itself‘;;%ﬁ;ﬁcourage of the unarmed and peacefz;l

s F "
T N
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“man who will rot flineh befors threats of violence. Valor civil is the ability to

. '
stand steadfast for what you think is right, come what may, Georgs Sinchez had§

valor eivil, He was a fighter for the things he believed in--way back, many ye.érs

- : . : 'y
% ago, when very few fought alongside of him. fAnd he suffered for it. He faced up

e

1;.o threats of vioclence in his sarly days in New Mexico, and in later years

- pressures of other sorts wera applied to him, For a long time--.until the last
jfew years of his life-~hs was one of the most pcorly paid full professors at the
- University of Texas. In the same way, he fought against the physical ailments
- that affiicted him, A man with less courage would havs retired from active 1life
ten or twenty yéars befors k’g;; the erd--if he had had to bear the burdens

. George Sinchez bore. But he was in the thick of things until the very last,

- ’giving of himself without stint--for which many thousands of uve are grateful.

~ 79 -
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As you well know, one of the fi;-t.ions Bzt we have have had to contend with as
Mexican-Americans has been the legend of the sleeping glant who sudderly weakes up.
As one of our recent advocates has put it, ™That lazy bandido sleeping bernsath ths
big sombrero in the shade of ths adobe hut has sudderly awskeneds « » « Certainly
the age of self-anmelysis and self-discovery hag finally caught up with him,éx?f’
With advocates like that, who neads detraciors? The lives of men like George Sénches

- - . ‘ R . *

are ample evidence thal Mexican-Americans were mot asleep in the generations praceding
this one. They have been swake to their problems for more than a century, and they
have alwaye been concerned with guestions of s€lf-analysis and idsntity.

Ysty those men--forerunners of the Chicarc movement--were frustrated in theér
attempls to have sufficisnt impact on the majority sociely, ir order toc bring about
changes they desired as much as we desire them today. Soms may argue that they did

not ereate the necessary stir becauss they were a small minority of their own

gansra’i:ién. But let us not forgel how small a fraction of the Mexican-American

populati§n is formed by the Chicano activists of today.

If there is any‘groné in the United States that "sudderly awakered inte an age
of self-analysis® during ‘;,he 1960s, it 15 the WASAP maj‘ority;. And without taking
any credit from our contemporary Chlcaro leaders, one may conjecturs whether thgy
would have been so successful in making themeelves heard, had they not come along at

the right time, when the American majority were willing to Iisten.

~/ &8 -




These remarks are intended, not as a captious observation on ths recsnt past
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but as a hard look at the future. The ‘_S:'.xties wore indeed a time for soul searchingi%

in the Urdited States. But the signs begin to point in other dirsctions as we move

deeper into the Seventies. It begins to loock more and more as though a reaction has
i

set in, and--as regards minority rights and interests--no one really knows what the

next few years may bring. After a period of relatively quick, though partial,

successes in the (_S’:.'thies, we may be entering S again into times when we will

be able to inch forward toward ocur gesls only at the cost of great effort and much

frustration. In such times, we will need men patterned after Jerge Isidoro

Sdnchez y Sinchez.
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Notes for Paredes, Wforge Isidero Sdnches y Sdnchez®
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%ﬁ‘ham remarks were read at a dinner tonoring George Sdnchez at, Szcramento

{Califorria) Stats Uriversity, Decamber 8, 1972,
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‘September 27, 1 ‘3"’?2.
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PAUL 5. TAYLOR

PERSPECTIVES o MEXICAN-AMERICANS

Ay
Paut=Si=Taylor

George . 1. Sanchez came from the oldest stream of Burcopean im-
migrants tﬁat settled in New Spain. In 1605 they-arrived in what now
ﬁe call the State of New Mexico. This was ‘two years before the English
‘sattlea in Virginia, and fifteen years before the Pilgrims landed at
Plymouth Roék. More than“two centuries passed until the progeny of

these settlements met. Borme on the tides of history, it was the English

e

language, cuLture;;eccnamic end political power that éwnpt westward from
the Atlantic Coast to the Pacific, not the reverse. %¥Yet these tides
‘never 9bliterated Spanish language and culture in southwestern areas
. where originally they had taken root, nof in areas to which later they
had spread.
The twentieth century brought renewed and héavy infusion of
Spanish culture, language“énd people into ﬁhe Southwest. Thie fresh

immigrant tide, coming from Mexico, not only expanded the numbers of

persons with $panish‘ianguaga and haritageﬁ but also diversified their
racial and cultural strains. It spread widely into areas spotted over
the United States, multiplying contacts with the dominant English-

European a;ements of American society. Within the Spanish-Mexican so-
cieties a sense of community was to develop dnly slowly, awaiting the

rise of an enlarged American-born gemeration.

.
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George Sdnchez was well aware of the distinctive characters of

the twe migration phases. Of the first-—-the impact of the westward sweep

from the,Atlanticwwﬁe wrote-in 1967: "The Spanish American of New Mexico
was left to the mercy of waves of exploiters: merchants, cattle barcms,
land grabbers, venal politicians——merciless all." Of the recent influx
from Mexico he wrote that cheap labor displaces Americans of Spanish-

Mexican descent all along the border, and even beyond." Searching for

leadership among hisg cwﬁ.paople, he gave z paper at the University of New

-Mexico entitled "The Default of Leadership.” Im it he observed that

although some persons of his ancestry were beginning to receive the ad-

vantages of higher education, "These few were powerless to stem the over-

ﬂwhelming tide.h;j

In contrast to Seorge Sanchez, who spoke from the insight of an

- ingider, I can write only from the cbservations of an outgsider. 3Born in

‘the final decade of the nineteenth century of British and European ances-

try, I had no contact with the Spanish-Mexican world until 1527. Then,
48 an observer, I was tossed for five years into the modern stream of

immigration from Mexico. This I followed in person from its sources in

-Mexico to its agricultural and industrial destinations in California,

Colorado, Illinois, Indiana, and Pemnsylvania., Now, in this personal
perspective of forty vears, I meet a rising young generation of insiders
of which Sanchez was a forerupnner, a generation éeeking to understand
and evaluate the position of Mexican—Americans in contemporary-Amgrican

society. I observe them endeavoring to find commen bonds that can unite

~
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Europe. In the decade that followed, Congress sharply reduced permissi-‘

-

the diverse elements ameng them, the common values

clarify their goals. This can be the task only of

ingiders can give the answers, perhaps ano outsider can assist by offering

his observations and asking some of the guestions.

that can provide and

ingiders., But if

Mexican-Americans, like Europeans and unlike Africans, came to

the United States by their own or their forebears' decisions. They have

homogenized into this society more slowly than most Europeans, and much

faster than Africams. For one thing, their own cultural and racial heri-

tage is in large measure European. Then why have they shared the "melt-

ing pot" processes more -slowly than most Europeans? Some answers can be

suggested, relevant especially to the large numbers who entered the

» United States in the twentieth century from Mexico.

The outbreak of World War I in 1914 cut off immigration from

ble entries from Europe and excluded immigrants from large zones in Asia.

American entry into the war in 1917 stimulated the lzbor demands of the

economy and reduced the supply of domestic labor by drawing many into -

ways, and to a lesser extent in northern industry.

Although immigrants from Mexico came by their own decision, they

the armed forces. This created a "forced draft” syphoning laborers in

from Mexico. These served mainly in western agriculture, on western rail-

did not make the decisions determining their social and economic role

upon arrival in the United States. Rather, they responded to khe deci~

sions of others who sought their labor services. This points to a first

kY
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question: When, in the stream ¢f time, did these later Mexican-Americans
arrive, and what, conseguently, were the roles into which they were fit-
ted? Time, giace;aad occupation are elements crucial to undefstanding.‘
The place assigned them in the sugar heet industry at the time
of their arrival ovffers one concrete illustrative answer. This agricul-

tural industry sprang into existence at the beginming of the twentieth

century, and expanded rapidly on western irrigated lands and at points

i

in the Middle West as far eastward as Michigan and Ohio. Already the

era of free land had passed; a decade earlier this frontier had closed

down. épportunity for Mexican-Americans to acquire farms of their own

" on which to grow sugar beets did not exist. The demand for their services

-was as laborérs on the farms of others--north Europeans who had preceded

them. It'was limited to seasons of need for labor in the beet fields

R

beyond the capacity of the farmer's family and his hired mam to provide.

‘For most Mexican—Americans this meant northward migration to the beet

fields in the spring, and southward migratibn to winter quarters-—-even

return to Mexico~—in the fall. i

" This reception by the sugar beet industry-—and it was similar in

*cotton as that crop expandsd into Arizonms and California under irrigation

—was in sharp contrast to the spirit abroad in Mexico at the time. Aln
though they left Mexico in an era when “tierra vy liberctad" expressed
popular aspirations, their perscnal heritage generally was not that of
peasants experienced in carrying the responsibilities of farm managenent.
As fieid‘laborers at home they fitted readily into the role of migrant

~

seasonal workers in the United States.
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“and so to contribute.to the decline of the "family farm. "2

3
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In other eras it would have been otherwise, Earlier immigrants
entering by the Atlantic seaboard from the seventeenth through the nine-
teenthlcentufies had found "free land"'gwaitisg them. These were largely

English, Scotch, German, Irish, and Scandinavian in origin, and largely -

of peasant stock, With opportunitywon the land open before thewm, they

rose in large éumbgrs by tha‘Vagriculturgl ladder™ of the times, either
direétly to 1an&owngrship, or step by step from hired man to tenant, %0
faémez.lébcring on‘hishcwn land. ﬁﬁen Asian immigrants, éspeciallyvthosa
'wiﬁh\peasant experience such as Japanese and Hindustanis arriving prior
to World War 1, were able to rise to temancy and landownership in Cali;
fornia and the West. Th&ASGch was an exceyﬁicn, and a region generally
‘avoiééd by free immigrants. .There the lérge plantation system pravailed,'

B A ym oy e e s e R
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reatine on ord cnisd access o land of

=3
their owm. -

| Except in the Old South, times had changed greatly when the
twentieth-century Mexicans arrived.. Not only was there no agricultural
ladder for them to ascend; the effect of their ready availability to
landewﬁers was to check furtﬁer widespread distribution of landownership,
;

Participation of Mexican-Americans in the historic melting pot

process by which immigra#ts wére amalgamated into the receiving society
was further slowed by the very proximity of QEXico, their country of
origin; Since it was immediately adjacent geographically, it was also

close psychologically in the minds of Mexican immigrants in the United

News
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States. Return to the mother country was natural and easy, or sesemed

80 whether actually undertaken or merély conterplated. Either way, the
result was reflected in slowpess to seek American citizenship and to
engage in active participation in the civic life of the United States.
These acticons were retarded for a full generation and more. As with

the Jayanesa-aiericans, World War II, with its draft calls for military
service, cenfronted the new American-born generation with tangible ques-
tidﬂs:w Was their fﬁtﬁfe to be as Americans? Was Mexican heritage to *
‘override full allegiance to the country of their birth and residence?

Or might there baasome balance between these altermatives?

Earlier European immigrants to the United States seldom faced

‘such qeustions. Over the centuries, especially as long as travel was by

£
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ina2l,

safliing vessel, decision to emigrate tn Ameriea was accented asm

with no anticipation of return to the homeland, not even for a visit.

“Qniy later, in the days of large and fast passenger steamships did fre-

o

quently homing "birda of passage” appear. This change was notable aﬁang
Italians in years immediately preceding World War I. Many of them came
to the United States for industrial employment, returned te Italy when
" employment slackened, and came again to the United States when “good

£imes“ and jobs reappeared. Many Mexicans did likewise.

Among the results of delay by Mexican-Americans in deciding te
accept and affirm American citizenship; has been prolonged civic inaction
to protect their own selfw;nterest. A dramatic example is the survival--

under very dubious legality-—of concentrated landownership in Imperial

~
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Valley, California, There the Bureau of Reclamatisn constructed the
Boulder Canyon Project to serve irrigation needs of the valley. Reclama-
tion law was declared to “govern the construction, operation, and manage<
mené“ of the works. "except as ctherwise . . . pxovided."3’ In order ;o
digtribute water and land "in accordance with the greatest good to the

. Breatest numbe£ of iandividuals,” as described by the U.S. Supreme Court,
reclamation law-allows ﬁo water deliveries in excess pf l§0 acres per
:individual landowner. The project was authorized in 1828, yet din 19653
'30m53800 persons owned and‘Qere receiving water on 233,000 acres, an

' average c§ 290 acres apiece. |

One~third of th; val;ey's population is of Mexican ancestry,

‘aonsiéting almost entirely of landless field lsaborers. Hardly any are
indenendent farmera. Reflecting fhese facts. the overvhelming majority
of “farm perscmnnel” in Imperizl Valley~-87.3 percent--belongs to the

" "Mlower class," as compared with only 13.6 percent in Iowa where histori-
cally landownership has been widely distributed.® The purpose of acreage
limitation on water deliveries and a companion requirement of residence
on the‘part_of the water receiver, is to prevent the very stratification

~ that has éeveioéed én Imperial Valley under nomenforcement of the law,
wﬁth Mexican-Americans at the bottom.

In 1933 a Secretary of the Intericr said that acreage limitation

law does not apply to Imperial Valley. In 1945 a Solicitor ef Interior

said that it does, and in 1937 a Solieitor General of the United States

said the same. Still, there was ne enforcement. In 1964, thirty-one
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years after the first Secretary sald acreage limitation law does not
apply, a second Secretary said that it dees. VWhen finally the case
reached district ccﬁrt in 1971, a first judge agreed with the 1933 Sec~--
retary that the law does not apply. Thereupon the Justice Department
dropped its own case without ap@eal, allowing the adverse decision to
stand. This sppeared to close the door of opportunity that a law designed
to«provide "land for the landless™ sought to open, i.e., “;ierra v

- libertad o _

. : Owver virtually all these years there is no evidence that Mexican-~
Americans were informed, consulred, or concersed over the oubgome,. Except

for the arrival in the valley of a Brooklyn physician, this would have

-

-been the end of opportunity for the meny on Imperial Valley land. This

- practitioner of medic¢ine in rime hecame curious about this situation,
investigated its legal aspects, sathered about himself 123 Mexican-
" ‘Americans lacking farms, and breought suit to have the law enforced.

The initial ras;snse,bykthe court was discourazging: the distriet
judge who denied that the law applies to Imperial Valley, denied also
the right of a physician aﬁé‘lanéless:%exican—gaericans to appeal his

- decision. In August, 1973, however, the Ninth Circupir Court of Appeals
reversed this latter denial and agreed to hear the landless in their own
hehalf‘ﬁf’
The slowness of Mexican—Americéans cver so many years to act in

their own self-interest through the judiciary{ is parvalleled by the mere

recent fact that so far, apparently, no organization of Mexican-Americans

~
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has undertaken to publicly endorse the suit and the issue it stands for,
or to raise funds for its prosecution through the courts. Explanation

of the answer to the matural question, Why not? must be deepseated, .

-

rather than accidental.
To begin with, there is lack of a close seuse of unity among
Mexican~Americans, a lack grounded on both historical and contemporary

E]

facts., In the late ninoeteen twenties when I was observing Mexican labor-

-ers in the field, 1 found no gemer=zlly recognized word or phrase all-

dnclusive of the various gxéaps of perscns of Mexican amcestry im the
Southwest. "Texas-Mexicans" (Tejancs) were distinguisheé from "3panish
Americans” of Hew‘ﬂexicg and southern Colorzdo, and from the newly arrived
"Mexicans." To the latter, the Spanish Americans were "little brothers™
{(hermanitos). This fractionized condiction apparently has not whelly

vanished despite current prevalence of the all-embracing terms "chicanos”

"cand "la raza."

At the end of the ninereen sixties, careful students of Mewican-
Americans cautiously reported progress in the direction of a developing
sengse of unity that I found so conspicuously absent in the nineteen

~twenties, They concluded:

Mexican Americans began to discover themselves at about the same
time that the nation noticed their existence. The changes they
witnassed in the larger society sclidified 2 growing couviction that
thelr traditional approach of patiently waiting for recognition was
unproductive. Mexican Americans formed politically oriented organi-
zations demanding national attention. A new generation of leaders
began to sense that the whole complex of mational opinion,  concern
within the Federal government, and modern comrunications media could
be used to voice and eventually redress their grievances. The concept

Y



of 2 "national minority” was slowly replacing the parochial orienta~-
ticn of earlier ggt}k&smen who spught to solve individual problems im

individual areas @

k9

Final answers to the questions that face Mexican—Americans are
gnlikely st this time, Each future generation will face these and ask

others, and will give -answers revised in the light of its own time.
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M3 Bibliography of George I. Sénchez

T

The bibliography that follows is ordered chronologically.
This strategy was adopted’for this publication so that readers
could obtain a sketch of Dr. Sanchez's active life by observing
the time-sequenced topics of his written works. Reading these
publications in éhronologicél sequence is experiencing vicari-
ously the drama of the life of a man dedicated to elevating the
guality of human relationships. Dr. Sanchez was a striking

example of a rare wholeness--scholarship and action directed

toward the satisfaction of human need.

@ggz;gﬁ'his pubklications he sought to break through
erroneous generalizations that inhibited social interaction an?
appreciation of cultural differences. He attempted to r@élacé
those generalizations with fuller understanding of historical
and cultural facfors that contribute to diversity. He tried
to clarify the meaning of democratic social arranéements, parti-
cularly in educationgan& suggested means of bringing about
needed reconstruction. He identified economic, social, political,
healthgand educational needs and goals?of minority groups and
documented the roadblocks that impeded progress toward fulfill-
ment of those needs and goals. His attitude was positive in
the suggestions he recommended for the removal of obstacles to
improvement of social welfare. |

At times his writings reflected the anger and indigna-

tion he must have felt when confronted by the reality of

el
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entrenched bigotry and cultural blindness of special interest
groups in the dominant culture that manipulated cur institu-
tions to the disadvantage of American minority groups, parti-
cularly the Spanish-speaﬁing people in the Southwest. But as
the record will show, he never doubted the potential good of
democratic ideals as guides for social interaction nor the
intentions of the majori?y—of Americans to bring these ideals

closer to reality through social unity amid cultural diversity.
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Tests."” Masters Thesis, Unlver51ty of Texas, Austin,
Texas, 1831.

"Age-Grade Status of the Rural Child in New Mexico." Educa-
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Dissertaion, University of California, Berkeley, April
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1936. ’
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"Schools and Culture." LULAC News. April 1940.
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by George Sinchez should becoms an important part of cur program--a progran they -

) -

hﬁ‘r

had praceded bywmarw yearé. __E_he program abt Texas drew strengih mot only from th&'
courses but from the man. Sérchez was by then in extremely poor heaith, but hs
consented to serve on the f sculiy-student committee for Mexican-imerican Studies.

. In dJamiary 1572, laés than thres momths before George Sinchez's deathy the progran
became involved in difficulties with the University of Texas adriristration. , One

of the first to jump into the .braac_h was Sdnchez, with eloguent ard abrasive letters
‘l;o the administration and to the presse I visited him at his home a2 few days

before he was hospitalized for the last time. His final advice to me was, "Give

. :.‘«" 7 ’,yf A e g “ ‘ -
them hell. Ove = Fe- ohifouan

This, by the ways reveals still arpther zspect of George Sinchez's carser
ard personslity: his Wmﬁ passionate commitment to the things he believed
: ‘ full
in, He was both a scholar ard = man of action. Aflist of his consultantships,

dirsctorships, committes chairmanships, and membership on boards and commissions

would cover many pages. A fow examples should give us an idea of the range of

his activities in the areas that interest us most.

In 1935 ard 1936 he was surveying rursl education in Mexico, where
bilinguslism and bicwlturalism are expressed in terms of Sparish and an Indian
langusge, rather than in terms of gparﬁsh and Englishy but with the same problenms

ard the same potertisl. Back in this country, from 1541 to 1947 he was a member
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